SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Informational

Text

Anchor Standard:

Key Ideas and Details

Grade level: 7

Correlating Standard in Previous Year

Number Sequence & Standard

Correlating Standard in Following Year

6.RI1.1 Cite textual evidence to
support analysis of what the text says
explicitly as well as inferences drawn
from the text.

7.RI.1 Cite several pieces of textual
evidence to support analysis of what
the text says explicitly as well as
inferences drawn from the text

8.RI.1 Cite the textual evidence that
most strongly supports an analysis of
what the text says explicitly as well as
inferences drawn from the text.

Student Friendly Language:

| can cite evidence to analyze what a text says directly by quoting or paraphrasing several pieces of evidence.
| can use analyze the inferences in a text by quoting several pieces of evidence.

Know
(Factual)

Understand
(Conceptual)
The students will understand that:

Do
(Procedural, Application, Extended

Thinking)

e Evidence
e Inferences
e Cite evidence

Evidence supports analysis.

Evidence can be explicit and/or
inferred.

Paraphrase text accurately.

Analyze author’s meaning using
evidence from text.

Key Vocabulary:

Cite

Explicit

Infer

Context Clues
Analyze

| have to learn this”?

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do

For example:

the animal.

will affect you personally.

For you to be a productive citizen, you must understand the world around you.

You want to get an exotic animal (hedgehog, etc.), you will need to be able to understand instructions to take care of

You need to understand the explicit and implied information regarding changes in government (taxes, etc.) and how this




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Informational Anchor Standard: | Key Ideas and Details Grade level: 7
Text

Correlating Standard in Previous Year Number Sequence & Standard Correlating Standard in Following Year
6.R1.2 Determine a central idea 7.R1.2 Determine two or more central | 8.R.l.2 Determine a central idea of

of a text and how it is conveyed ideas in a text and analyze their a text and analyze its development
through particular details; provide development over the course of the over the course of the text, including

a summary of the text distinct from text; provide an objective summary of | its relationship to supporting ideas;
personal opinions or judgments. the text. provide an objective summary of the

text.

Student Friendly Language:

| can find more than one central idea in a text and explain how they develop in a non-fiction text.

| can write a summary that shows how the central ideas are supported throughout a non-fiction text.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: Thinking)

e Theme Informational texts could have more Determine two or more central ideas
e Central Idea than one central idea. in the text.
e Details
e Summary Central ideas develop throughout a Analyze how the the central ideas
e Objective Summary vs. text. evolve throughout the text.

Subjective Summary
It is important to be able to summarize | Write a summary that identifies how
informational text. the central ideas develop in the text.

Key Vocabulary:

Central Idea
Summarize

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Determining the important information in informative texts and being able to summarize it is valuable when reading and
following technical instructions. For example, if a friend reads the directions to install your game system, that person
can then explain how to install it, while you are trapped behind the TV.

As an adult, you will want to make educated decisions as a voter. Many times, political articles will have multiple topics
or ideas presented. It's important to be able to understand how the writer is trying to persuade the audience. To
discuss the issue with others, you need to be able to summarize what you read.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Informational Anchor Standard: | Key Ideas and Details Grade level: 7
Text
Correlating Standard in Previous Number Sequence & Standard Correlating Standard in
Year Following Year
6.R1.3 Analyze in detail how a 7.RI1.3 Analyze the interactions between individuals, 8.RI.3 Analyze how a
key individual, event, or idea events, and ideas in a text (e.g., how ideas influence text makes connections
is introduced, illustrated, and individuals or events, or how individuals influence ideas | among and distinctions
elaborated in a text (e.g. through | or events). between individuals,
examples or anecdotes). ideas, or events (e.g.,
through comparisons,
analogies, or categories).

Student Friendly Language:

| can explain how one person or group of people can change an event based on their ideas and actions.

| can explain that people, events, and actions are connected and influence each other.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended

The students will understand that: Thinking)

e Interaction Events in life are shaped by the Analyze how the individuals, events

e Influence people and ideas involved. and ideas in a text influence each

other.

Human ideas are shaped by events
and the people involved.

Key Vocabulary:

Interaction
Influence
Analyze

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

The ideas and actions of individuals have shaped our society and continue to do so. As students, their actions and
ideas affect others as well as themselves, such as digital media. As adults, this continues into community involvement
and work environment.

Student Example: A hurtful comment posted on Facebook can affect more than just the sender and the viewer. This is
bullying on a global level.

Adult Example: In South Dakota, one person wanted to change a policy about smoking in public places. By sharing
this concern, support grew for the idea, and eventually, it became a state law.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Informational Text Anchor Standard: Craft and Structure Grade level: 7
Correlating Standard in Previous Year Number Sequence & Standard Correlating Standard in Following Year
6.RI1.4 Determine the meaning of words 7.R1.4 Determine the meaning of 8.RI.4 Determine the meaning of words
and phrases as they are used in a text, words and phrases as they are and phrases as they are used in a text,
including figurative, connotative, and used in a text, including figurative, including figurative, connotative, and

technical meanings technical meanings; analyze the impact
of a specific word choice on meaning and
tone, including analogies or allusions to

other texts.

connotative, and technical meanings;
analyze the impact of a specific word
choice on meaning and tone.

Student Friendly Language:

| can determine the meanings of words, phrases, and figurative language when | read.

| can understand the difference between the dictionary (technical) definition of a word or phrase and its meaning in
context (connotation).

| can understand how the words the author uses can change the meaning and feel (tone).

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that:
e Types of figurative Authors select words carefully Use context to determine the meaning of words
language and purposefully to convey and phrases.
meaning and impact tone.
e Denotative and Analyze how author’s word choice affects tone.
connotative differences | Words are powerful tools used
by writers to inform or make an Recognize and analyze an author’s attempt to
argument. manipulate an audience through word choice.

Key Vocabulary:

denotative meaning connotative meaning
tone analyze

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Proficient reading requires students to think critically about an author’s intended message. This includes understanding
the meanings of words, as well as the effect those words have on tone.

Negative consequences can result if a reader does not understand words or misinterprets tone in emails, texts, notes,
communications at work, instructions from a boss, advertisements, or messages from friends. Relationships can suffer,
money can be wasted, and jobs can be lost.

If an article makes a reference to a boombox or Walkman, what context clues could a reader use to determine the
meaning of these archaic terms?

If you reply to a friend “Shut up!” you imply surprise or astonishment. Saying that same thing to your mom may just get
you grounded for a week, even if you attempted to show shock, not disrespect.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand:

Reading for Informational Text

Anchor Standard:

Craft and Structure

Grade level: 7

Correlating Standard in Previous Year

Number Sequence & Standard

Correlating Standard in Following Year

6.R1.5 Analyze how a particular
sentence, paragraph, chapter, or section
fits into the overall structure of a text and
contributes to the development of the
ideas.

7.RI1.5 Analyze the structure an author
uses to organize a text, including how
the major sections contribute to the
whole and to the development of the
ideas.

8.RL.5 Analyze in detail the structure of a
specific paragraph in a text, including the
role of particular sentences in developing
and refining a key concept.

Student Friendly Language:

| can explain how the beginning, middle, and end of the text relate to each other.

| can identify the way an author has organized the information.

| can explain how the organization helps me understand the main ideas of the text.

| can interpret how text features (e.g. titles, subtitles, diagrams, charts, maps, pictures, footnotes, headings,
subheadings) are used by an author to help me understand the main idea.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that:
e Types of The beginning, middle, and end of | Analyze the relationship between the beginning,
organizational text the text all have a purpose. middle and end of the text.
structures N . . .
Organizational structures are used | Explain the purpose of major sections such as
e Types of text features C : . ;
(graphic aids) to help understand text. graphic aids in helping an author organize his/her
text.
The way an author organizes a X
text can help the readers connect | Explain how the author organizes the text and why
ideas. the structure is effective in achieving the author’s
purpose.
Key Vocabulary:
analyze cause/effect compare/contrast chronological problem/solution
sequential concept/definition classification footnotes headings
subtitles sidebars diagrams charts and graphs

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world, relevant context?
Include at least one example stem for the conversation with students to answer the question “why do | have to learn this™?

In order to be a proficient reader, students need to recognize the organizational structure and tools in a text that will
assist them in their understanding of the material. Informational text could include magazine articles, newspaper
articles, content textbooks, reference sources, nonfiction, manuals, and websites.

If you get sent to the office after a conflict with another student, you should decide the most effective way to state your
case and defend your position. Will you relate the events in a chronological, sequential structure, tell the facts of the
case exactly as they happened? Or will you select the cause/effect structure? First the other guy said or did this, and
you merely responded with your own words and actions?




SD Common Core State Standards Disaggregated English Language Arts Template

Strand:

Reading for Informational Text

Anchor Standard:

Craft and Structure

Grade level: 7

Correlating Standard in Previous
Year

Number Sequence & Standard

Correlating Standard in Following Year

6.R1.6 Determine an author's
point of view or purpose in a text
and explain how it is conveyed in
the text.

7.R1.6 Determine an author’s point of view
or purpose in a text and analyze how the

author distinguishes his or her position
from that of others.

8.RI.8 Delineate and evaluate the
argument whether the reasoning is
sound and the evidence is relevant
and sufficient; recognize when
irrelevant evidence is introduced.

Student Friendly Language:

| can determine an author's point of view or purpose.
| can analyze how the author is trying to distinguish his or her position from that of others.
| can find evidence in the text that supports the author's feeling, opinion, or perspective on the topic.

Know
(Factual)

Understand
(Conceptual)

| want students to understand:

Do
(Procedural, Application, Extended
Thinking)

e Author’s point of view,
position

e Main purpose of the text

Authors write for different purposes.

Knowing the author’s purpose and
point of view allows the reader to
formulate a more comprehensive
understanding of the information.

Identify the author’s purpose.

Analyze how the author develops and
supports the position.

Assess how the author distinguishes

his point of view from others.
Effective writers use strategies to
distinguish their position and point of
view from others.

Key Vocabulary:

point of view
author's purpose
determine
analyze
distinguish

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

You complete a writing assignment and hand it in. When the teacher hands it back to you, you see it has been assigned
a C grade. Obviously, the teacher’s point of view is that this is a marginally acceptable piece of writing. However, you
believe the paper is excellent and, from your point of view, deserves an A grade. When discussing this together, each of
you will attempt to defend and distinguish your position to convince the other.

There is a new restaurant in town. Your friend Mary loves it, but your other friend Jenny hates it. Knowing each person’s
point of view and their ability to defend it will influence whether you will decide to try the restaurant yourself.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Informational Anchor Standard: | Integration of Knowledge Grade level: 7
Text and Ideas
Correlating Standard in Number Sequence & Standard Correlating Standard in
Previous Year Following Year
6.RI1.7 - Integrate information 7.RI.7 Compare and contrast a text to an audio, video, | 8.RI.7 - Evaluate
presented in different media or multimedia version of the text, analyzing each the advantages and
or formats as well as in mediums portrayal of the subject (e.g., how the delivery | disadvantages of using
words to develop a coherent of a speech affects the impact of the words). different mediums to
understanding of a topic or issue. present a particular topic
or idea.

Student Friendly Language:

| can compare and contrast the way a subject is portrayed in different mediums (text, audio, visual, and multimedia).

| can analyze differences and similarities from written text to audio, visual, and multimedia sources.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that... | Thinking)

e Compare The medium you choose has the Evaluate mediums and their affect on
e Contrast ability to change the way your subject | a message.

o Text is portrayed or the way your message

e Audio comes across. Analyze how the type of medium

e Video changes how the subject is portrayed
e Subject (text, audio,visual, multimedia).

e Portrayal

Key Vocabulary:

Portray
Medium
Multimedia

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Students need to be media literate. In our technology driven world, students need to recognize the difference between
how subjects can be manipulated based on the medium used and the media portrayal.

For instance, a speech given by the President about student achievement and requiring more school days may be

more persuasive as a broadcast than the same speech reprinted in the the written news medium (whether web or paper
based). Being able to analyze the differences in the mediums will help you convince your parents to either agree or
disagree with the President.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Informational Text Anchor Standard: | Integration of Knowledge and Grade level: |7
Ideas

Correlating Standard in Previous Year Number Sequence & Standard Correlating Standard in Following Year
6.RI.8 Trace and evaluate the 7.R1.8 Trace and evaluate the 8.R1.8 Delineate and evaluate the
argument and specific claims in a argument and specific claims argument and specific claims in a text,
text, distinguishing claims tha.t are in a text, a§se§sing whether assessing whether the reasoning is
supported by reasons and evidence t;\/? dr:r?c?:?smrgellesvsa?ll:r;c:\jr;iftf?cﬁent sound and the evidence is relevant and
from claims that are not. i ; ;

to support the claims. sulff|C|ent,.re.cogn|ze when irrelevant

evidence is introduced.

Student Friendly Language:

| can identify and follow the disagreement.

| can find the most convincing piece of the argument.

I can find important pieces of information, determine if they are relevant and sound, and apply the information on both
sides of the argument.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that...

e |dentify the difference All claims must be organized to be Evaluate both positions of the argument.
between fact and effective.
opinion. Determine the difference between facts and
e Know the steps Arguments use a mixture of opinions opinions within the argument.
in developing an and facts.
argument. Assess for accuracy and reliability of
e |dentify what determines information.
relevancy of
information. Prove the key points of the argument.

Key Vocabulary:

Trace
Evidence
Sufficient
Claim

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

When making an expensive or needed purchase, it is important that students do their research to get the best deal.
For example, choosing which cell phone to buy would take research where students would have to read about which
cell phone would be best for them. An iPhone is costly, however it has many tools that could be used for school,
emergencies, and social life. A regular cell phone is cheaper and has the necessities for emergencies and contacts,
but does not have all the bells and whistles. Before making the purchase, it must be ensured that the evidence is
relevant and sufficient and that the claims of the phone company are sound.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Informational Text Anchor Standard: | Integration of Knowledge and Ideas | Grade level: | 7
Correlating Standard in Previous Number Sequence & Standard Correlating Standard in Following
Year Year
6.RI1.9 - Compare and contrast one 7.RI1.9 Analyze how two or more authors 8.RI1.9 Analyze a case in which two

author’s presentation of events with writing about the same topic shape or more texts provide conflicting
that of another (e.g., a memoir their presentations of key information information on the same topics and
written by and a biography on the by emphasizing different evidence or identify where the texts disagree on
same person). advancing different interpretations of facts. matters of fact or interpretation.

Student Friendly Language:

| can analyze how multiple authors writing differs.

| can identify different points of view in different writings about the same topic.

| can determine how different authors emphasize different evidence to support the author’s point of view.

| can decipher where different authors’ evidence varies depending on the author’s interpretation of the facts.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that...

e Analyze Authors present the same information in | Generalize how multiple authors' writings
e Presentations different perspectives. differ on the same topic.
e FEvidential findings
e Interpretations Written words can be emphasized in a Analyze the authors' different points of view.
e Point of view way that sways the reader toward the
e Compare/contrast authors’ point of view. Analyze how each author sways the reader
e Determine (figure to his/her point of view.

out) Authors’ point of views vary based on
e Factual identification | the authors’ interpretation of the facts. Prove how different interpretations of the
e Perspective evidence vary per author.
e Facts

Key Vocabulary:

Interpretations Key information Perspective
Sway/bias Facts

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world, relevant
context? Include at least one example stem for the conversation with students to answer the question “why do | have to learn this”?

People are constantly bombarded by mass media creators trying to influence their opinion of an item by print and
electronic sources. For instance, a car ad in a newspaper is going to focus more on the visual and some information:
the same car advertised on an electronic ad will focus on the speed, luxury, and how others view the driver. The car
company is using these mediums to convince you to buy their item over their competitor.

Additionally, you need to be able to decipher different points to become an informed citizen. For instance, your friend
wanting you to sneak out of the house may be motivated by the fact that they need a driver: they may not be worried
about your parent’s reaction, or the consequences for you because they have parents with a different viewpoint
about what is okay for a child to do. This concept can be moved out to other life events: voting, magazine ads, peer
pressure, right v. wrong choices, etc.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Key Ideas and Details Grade level: 7

Correlating Standard in Previous Year Number Sequence & Standard Correlating Standard in
Following Year

6.RL.1 Cite textual evidence to support 7.RL.1 Cite several pieces of textual 8.RL.1 Cite the textual
analysis of what the text says explicitly as | evidence to support analysis of what the evidence that most strongly
well as inferences drawn from the text. text says explicitly as well as inferences supports an analysis of what
drawn from the text. the text says explicitly as well
as inferences drawn from the
text.

Student Friendly Language:

| can cite evidence to analyze what a text says directly by quoting or paraphrasing several pieces of evidence.
| can analyze the inferences in a text by quoting several pieces of evidence.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: | Thinking)

e Inference Evidence supports analysis. Paraphrase text accurately.
e Evidential Support
Good analysis needs several pieces Analyze author’s meaning using
of evidence. evidence from text.

Evidence can include information
given explicitly or inferred.

Key Vocabulary:

cite

evidence
analysis
inference (infer)
support

explicitly (explicit)

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

If a friend comes to you with a problem, you could connect this problem to a story you read and offer solutions based on
that story.

During driver's education, students will need to read manuals and laws, related to driving. They will be expected to
paraphrase and demonstrate understanding during the driver's test.

In a disagreement with your landlord, you will be able to find evidence for your case in the lease. If you have good
evidence, you could win the argument.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Key Ideas and Details Grade level: 7
Correlating Standard in Previous Number Sequence & Standard Correlating Standard in Following
Year Year

6.RL.2 Determine a theme or 7.RL.2 Determine a theme or central idea 8.RL.2 Determine a theme or

central idea of a text and how it of a text and analyze its development over central idea of a text and analyze

is conveyed through particular the course of the text; provide an objective its development over the course of

details; provide a summary of summary of the text the text, including its relationships

the text distinct from personal to the characters, setting, and plot;

opinions or judgements. provide an objective summary of
the text.

Student Friendly Language:

| can determine theme or central idea based on the details throughout the text.
| can explain the theme or central idea through writing or speaking.
| can provide a detailed summary of the text.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that:
e Theme Many types of literature contain a theme we can | Determine a theme and/or a central idea.
e Central Idea apply to life.
e Details Analyze the theme and/or central idea over
e Summary Text has a central idea (main idea) and details the course of the test.
e Objective that support it.
Construct an objective summary of the text.
Objective summaries are created based on
details given in text.
Key Vocabulary:
Determine Theme Summary
Analyze Objective Central Idea

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Literature contains lessons that can be applied to daily life. These will help bridge the gap for students who have not
yet experienced similar situations and develop empathy with others throughout life.
Examples include:
e How to cope with job loss or death
Being kind and generous all the time
Learning life is not always fair
Being happy with what you have
Treating others as you would like to be treated
Learning that honesty is the best policy




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Key Ideas and Details Grade level: 7
Correlating Standard in Previous Year Number Sequence & Standard Correlating Standard in Following Year

6.RL.3 Describe how a particular story’s or | 7.RL.3 Analyze how particular 8.RL.3 Analyze how particular lines

drama’s plot unfolds in a series of episodes | elements of a story or drama of dialogue or incidents in a story

as well as how the characters respond interact (e.g., how setting or drama propel the action, reveal

or change as the plot moves toward a shapes the characters or plot). aspects of a character, or provoke a

resolution. decision.

Student Friendly Language:

| can identify and understand literary elements in a story (i.e. setting, characterization, central idea and supporting
details, plot, and theme).
| can determine how the story elements will affect the characters, problem, and solution.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that:
e Literary Elements Literary elements in a story Identify how literary elements impact a

o Characterization affect character decisions, story.
o Plot story events, and story
Z lgfnr?gf View outcomes. Analyze literary elements and how they
o Central Idea & Supporting | Good readers make interact.

Details connections and predictions to

Make connections and/or predictions

e Connections (Self to Text, Text to | clarify meaning. based on literary elements

Text, and Text to World)
e Predictions

Key Vocabulary:

Literary Elements: setting, characterization, central idea, supporting details, plot, theme
Identify

Analyze

Interact

Connection: Self to Text, Text to Text, Text to World

Prediction

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Students will better understand how a peer’s background (setting, problems at home) impacts that person, thus creating
empathy.

Students understand that their own choices affect their lives and those around them.

Students will understand other perspectives and cultures.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Craft and Structure Grade level: 7
Correlating Standard in Previous Number Sequence & Standard Correlating Standard in Following
Year Year

6.RL.4 Determine the meaning 7.RL.4 Determine the meaning of words and | 8.RL.4 Determine the meaning
of words and phrases as they are | phrases as they are used in a text, including | of words and phrases as they are

used in a text, including figurative | figurative and connotative meanings; used in a text, including figurative

and connotative meanings; analyze the impact of rhymes and other and connotative meanings; analyze

analyze the impact of a specific repetitions of sounds (e.g., alliteration) on a the impact of specific word choices

word choice on meaning and specific verse or stanza of a poem or section | on meaning and tone, including

tone. of a story or drama. analogies or allusions to other
texts.

Student Friendly Language:

| can determine the meaning of words and phrases in a text.
| can determine the literal, figurative, and suggested meanings of words and phrases in a text.
| can analyze how rhyme and repetition can impact the overall meaning of the story or text.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: | Thinking)

e Types of figurative language Words and phrases have varying Determine the meaning of words and

e Types of rhymes (rhyme meanings depending on how they are | phrases based on how they are used
scheme) used. in the text.

e Types of repetition of sounds
(alliteration, assonance, Rhyme and repetition affect a reader’s | Analyze how rhyme and repetition
consonance) understanding of text. impact the meaning of words and

phrases in the text.

Key Vocabulary:

literal meaning figurative language connotation
rhyme repetition verse

stanza alliteration assonance
consonance

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Students need to understand that many words and phrases have more than one meaning depending on the context
of their use. For example, a “header” in soccer has a much different meaning than a “header” on a research paper.
Context is key to correct interpretation.

If your parents were informed of a meeting, would they be more likely to attend if it were advertised as “important” or
as “imperative”? The word “imperative” has a more dire connotation.

The impact of rhyme and repetition is particularly effective in commercials and advertisements. Slogans and jingles
frequently utilize these devices to make them more memorable. Think of Bed, Bath, and Beyond stores or Great Faces,
Great Places.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Craft and Structure Grade level: 7

Correlating Standard in Previous Number Sequence & Standard Correlating Standard in Following Year
Year

6.RL.5 Analyze how a particular 7.RL.5 Analyze how a drama’s 8.RL.5 Compare and contrast the

sentence, chapter, scene, or stanza | or poem’s form or structure (e.g., structure of two or more texts and

fits into the overall structure of a text | soliloquy, sonnet) contributes to its analyze how the differing structure of

and contributed to the development | meaning. each text contributes to its meaning

of the theme, setting, or plot. and style.

Student Friendly Language:

| can recognize the structure or form of a poem or dramatic production.
| can analyze how a drama’s or poem’s form or structure impacts its meaning.
| can analyze how authors choose writing structures to influence meaning of a work.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that:

e Poetry forms The structure of a poem or drama Identify the forms and structures of various

e Drama forms influences the meaning. types of poems and dramas.

e Poetry / Drama structures
Authors select a specific writing Analyze differences between contrasting
structure to deliver an intended poem structures and their meanings.
message.

Analyze differences between various types of
dramas and their meanings.

Key Vocabulary:

soliloquy
sonnet

drama

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Written language has been chosen by the author to achieve a specific purpose. If you do not understand the underlying
meaning, you may not realize how you are being manipulated by another person. This applies to newspapers, Internet
sources, and written emails. It is especially important in advertisements.

Ad writers often use jingles with abundant rhyming or repetition; this makes the content memorable. The goal of the
advertiser is to get into your head so soon he can also get into your pocket! How often have you found yourself singing
a song you just heard on a radio ad?

Written dramas and television screenplays are structured similarly: flashbacks, action rising to climax, foreshadowing,
etc.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand:

Reading for Literature

Anchor Standard:

Craft and Structure

Grade level: 7

Correlating Standard in

Previous Year

Number Sequence & Standard

Correlating Standard in Following Year

6.RL.6 Explain how an author
develops the point of view of a
narrator or speaker in a text.

7.RL.6 Analyze how an author develops
and contrasts the points of view of different
characters or narrators in a text.

8.RL.6 Analyze how differences in the points of
view of characters and the audience or reader
create such effects as suspense or humor.

Student Friendly Language:

| can explain how a character was developed through dialogue, action, and description.
| can recognize how characters change throughout the course of a narrative.

| can recognize how characters relate to other characters.
| can compare and contrast characters.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended Thinking)
The students will understand that:
e Character Characters are developed by the author’'s use | Cite evidence from text to demonstrate

development
Role of narrator
in character
development
Point of view --- 1st
person and 3rd
person
Character Traits

of dialogue, action, and description.

The narrator and each character have a
unique point of view that influences the
narrative.

Understanding the point of view helps the
reader understand the character.

Minor characters are important in the
development of main characters.

character development

Draw conclusions about specific character
traits.

Contrast the point of view for different
characters.

Analyze the roles of the narrator and
characters to determine the point of view.

Key Vocabulary:

infer
dialogue
main/minor characters

characterization
point of view/perspective

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world, relevant context?
Include at least one example stem for the conversation with students to answer the question “why do | have to learn this”?

In the real world, different people see things differently based on experience or culture. The people around us influence
our feeling and views on particular topics. Often, children have views that are very similar to their parents because of

the parental influence.

Your coach may think you would be a good forward, but your mom thinks you should be the quarterback. Your coach’s
point of view comes from the best interest of the team while your mom is probably looking at your best interest alone.
Recognizing how a person’s point of view is formed can be helpful in understanding that person.

Other examples of differing points of view may include:

--- political races

--- referee and umpire calls
--- voting for reality television show winners (American Idol)




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Integration of Knowledge Grade level: 7
and ldeas
Correlating Standard in Previous Year Number Sequence & Standard Correlating Standard in

Following Year

6.RL.7 Compare and contrast the 7.RL.7 Compare and contrast a written | 8.RL.7 Analyze the extent to
experience of reading a story, drama, or story, drama, or poem to its audio, which a filmed or live production
poem to listening to or viewing an audio, film, staged, or multimedia version, of a story or drama stays faithful
video, or live version of the text,including analyzing the effects of techniques to or departs from the text or
contrasting what they “see” and “hear” unique to each medium. script, evaluating the choices
when reading the text to what they made by the director or actors.

perceive when they listen or watch.

Student Friendly Language:

| can compare/contrast a story, drama, or poem’s written version to different mediums.
| can analyze how effects (lighting, sounds, color, etc) change the meaning

of the performance.

| can compare and contrast how different mediums can convey emphasis.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: Thinking)

e Compare Meaning is affected depending on how a story, | Communicate how written literature

e Contrast drama, or poem is presented. differs from a different medium

e Mediums version.

e Drama, Story, Poem | Authors present stories, dramas, and poetry in

e Analyze different details when it is presented in written | Analyze how effects in different

e Techniques form versus a different medium. mediums change the meaning of the

e Multimedia drama from that of the written form.
Lighting, mood, tone, colors, sounds,
dialogue, etc. can change the meaning of the Evaluate the difference between the
performance. written word and different mediums.

Key Vocabulary:

Tone
Analyze

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Students need to understand that the medium they use impacts the concepts, details, and main ideas portrayed.

For instance, the author of the Harry Potter series took considerable time to develop all the concepts, details, and main
ideas. However, since the series was made into a movie, the movie director had to make changes to the story to fit time
constraints... otherwise moviegoers would not sit through a five hour movie. Once you view both mediums, you can
analyze how effective the techniques chosen were.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Reading for Literature Anchor Standard: | Integration of Knowledge and Grade level: 7
Ideas
Correlating Standard in Previous Number Sequence & Standard Correlating Standard in Following Year
Year

6.RL.9 Compare and contrast texts 7.RL.9 Compare and contrast a fictional | 8.RL.9 Analyze how a modern work of
in different forms or genres (e.g., portrayal of a time, place, or character fiction draws on themes, patterns of
stories and poems; historical novels and a historical account of the same events, or character types from myths,
and fantasy stories) in terms of their period as a means of understanding how traditional stories, or religious works such
approaches to similar themes and . 4 . as the Bible, including describing how the
topics. authors of fiction use or alter history. material is rendered new.

Student Friendly Language:

| can compare and contrast fiction and nonfiction.

| can identify time, place and character.

| can identify or determine how a historical account differs from a fictional account.
| can understand how authors can alter history to create a fictional account.

| can recognize that author’s bias affects how | interpret text.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: Thinking)

e Time Authors who write historical fiction Analyze time, place, and character in
e Place may reference actual historical two different accounts of an event.
e Character figures, times, and places to create
e Fact versus Fiction their fictional story, which may not be | Communicate how an author’s bias
e Historical Account historically accurate. alters a historical account or how
e Fictional Account others view it.

Key Vocabulary:

Alter Analyze Fictional account Historical account Bias

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world, relevant context?
Include at least one example stem for the conversation with students to answer the question “why do | have to learn this™?

By learning to compare and contrast that which is factual or not, students will be able to make informed decisions with
the information that is given to them.

Students need to realize that every author alters history based on their own perception of the events. Even if you are
never planning on writing a formal book, all your writing can become part of the historical record for future generations.
People reading documents, watching TV programs or any other media need to be able to distinguish the historical
facts from personal perceptions of an event; this bias needs to be looked for to determine how the bias influences the
student’s choices.

For instance, when a student reads a literary historical account, the author’s purpose may impact the storyline to teach
a life lesson. However, the actual historical account may not include the life lesson, but students may be able to make
connections to the historical account and their own lives.

In the real world, you will also need to be able to separate personal perceptions in employment choices, local policy,
consumer choices, voting, and contracts.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Writing

Anchor Standard:

Text Types and Purposes

Grade level: 7

Correlating Standard in Previous
Year

Number Sequence & Standard

Correlating Standard in Following Year

6.W.1 Write arguments to support
claims with clear reasons and
relevant evidence.

a. Introduce claim(s) and organize
the reasons and evidence clearly.
b. Support claim(s) with clear
reasons and relevant evidence,
using credible sources and
demonstrating an understanding
of the topic or text.

c. Use words, phrases, and
clauses to clarify the relationships
among claim(s) and reasons.

d. Establish and maintain a formal
style.

e. Provide a concluding statement
or section that follows from the
argument presented.

7.W.1 Write arguments to support
claims with clear reasons and relevant
evidence.

a. Introduce claim(s), acknowledge
alternate or opposing claims, and
organize the reasons and evidence
logically.

b. Support claim(s) with logical
reasoning and relevant evidence,
using accurate, credible sources and
demonstrating an understanding of the
topic or text.

c. Use words, phrases, and clauses

to create cohesion and clarify the
relationships among claim(s), reasons,
and evidence.

d. Establish and maintain a formal style.
e. Provide a concluding statement or
section

that follows from and supports the
argument

presented.

8.W.1 Write arguments to support
claims with clear reasons and relevant
evidence.

a. Introduce claim(s), acknowledge and
distinguish the claim(s) from alternate
or opposing claims, and organize the
reasons and evidence logically.

b. Support claim(s) with logical
reasoning and relevant evidence,

using accurate, credible sources and
demonstrating an understanding

of the topic or text.

c. Use words, phrases, and clauses

to create cohesion and clarify

the relationships among claim(s),
counterclaims, reasons, and evidence.
d. Establish and maintain a formal style.
e. Provide a concluding statement or
section that follows from and supports
the argument presented

Student Friendly Language:

| can take a stand on an issue, back up my position, and write clearly about my opinion.
a. | can state my position, understand others may have a different opinion, and express and defend my position with

thoughtful (logical) reasons.

b. | can support my opinion using reliable, believable evidence.
. | can use transitions to connect my ideas.

c
d. | can write formally.
e

. | can write a clear conclusion that summarizes my position.

Know
(Factual)

Understand
(Conceptual)

The students will understand that:

Do

(Procedural, Application, Extended
Thinking)

e organization of an essay:

introduction, body, conclusion

effective argument
reliable resources
transitions

informal and formal writing

An effective argument must rely on
facts and arguments supported by
clear, reliable evidence.

Arguments, when made in a
professional and intelligent manner,
can be effective when proposing a
change.

Effective arguments are written in an
organized, cohesive manner.

Create logical and organized
arguments.

Apply critical thinking skills when
defending a position.

Analyze sources for credibility,
reliability, and relevance.

Recognize and acknowledge
differences in opinion.




Key Vocabulary:

Logic
Credible
Relevant
Cohesion
Argument
Claim

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Students want to make changes in their world. In order to effectively argue their position, they must learn to base
their argument on fact, not emotion. By anticipating in advance what the opposing argument may be, the writer will be
prepared to address those concerns in a competent manner. Whining, mudslinging, complaining, and getting angry
only add to the problem.

For example: It may be easier to convince a parent to purchase a new electronic device if the argument is based on
claims that it will improve academic performance or keep you safer, versus the claims that “everyone else has one”
and “you are the meanest parents in the world.”




SD Common Core State Standards Disaggregated English Language Arts Template

Strand:  |Writing

Anchor Standard:

Text Types and Purposes

Grade level: 7

Correlating Standard in Previous
Year

Number Sequence & Standard

Correlating Standard in Following
Year

6.W.2 Write informative / explanatory
texts to examine a topic and convey
ideas, concepts, and information through
the selection, organization, and analysis
of relevant content.

a. Introduce a topic; organize ideas,
concepts, and information, using
strategies such as definition,
classification, comparison/contrast,,
and cause/effect; include formatting
(e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to
aiding comprehension.

b. Develop the topic with relevant facts,
definitions, concrete details,
guotations, or other information and
examples.

c. Use appropriate transitions to clarify
the relationships among ideas and
concepts.

d. Use precise language and domain-
specific vocabulary to inform about or
explain the topic.

e. Establish and maintain a formal style.

. Provide a concluding statement or
section that follows from the
information or explanation presented.

el

7.W.2 Write informative/explanatory texts to
examine a topic and convey ideas, concepts,
and information through the selection,

organization, and analysis of relevant content.
a. Introduce a topic clearly, previewing what is

to follow; organize ideas, concepts, and
information, using strategies such as
definition, classification,
comparison/contrast, and cause/effect;
include formatting (e.g., headlines),
graphics (e.g., charts, tables), and
multimedia when useful to aiding
comprehension.

b. Develop the topic with relevant facts,
definitions, concrete details, quotations, or
other information and examples.

C. Use appropriate transitions to create
cohesion and clarify the relationships
among ideas and concepts.

. Use precise language and domain-specific
vocabulary to inform about or explain the
topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section

that follows from and supports the
information or explanation presented.

o

8.W.2 Write informative/explanatory texts
to examine a topic and convey ideas,
concepts, and information through the
selection, organization, and analysis of
relevant content.

. Introduce a topic clearly, previewing

what is to follow; organize ideas,

concepts, and information into broader

categories; include formatting (e.g.,

headings), graphics (e.g., charts,

tables), and multimedia when useful to
aiding comprehension.

b. Develop the topic with relevant, well-

chosen facts, definitions, concrete

details, quotations, or other information
and examples.

c. Use appropriate and varied transitions

to create cohesion and clarify the

relationships among ideas and
concepts.

d. Use precise language and domain-
specific vocabulary to inform about or

explain the topic.

e. Establish and maintain a formal style.

. Provide a concluding statement or
section that follows from and supports

the information or explanation
presented.

==

Student Friendly Language:

| can:

Write for a formal audience.

Clearly introduce the topic of my writing.

Thoroughly explain a topic through my writing.

Develop my topic through relevant facts, details, and other examples.
Organize my ideas for the purpose of my writing.

Use clear word choices when | write.

Use words that are specific to my topic.

Move (transition) from one idea to the next smoothly.

Write a conclusion that supports or explains my writing.

Know
(Factual)

Understand
(Conceptual)
The students will understand that:

Do
(Procedural, Application,
Extended Thinking)

e Informational Text

e Format

e Domain-specific
language

e Transitions

e Formal Style

e Graphics (Charts,
Graphs, etc.)

e Multimedia

e Relevant details

e Organizational structures

e Introduction and
conclusion strategies

fluency.

Effective writers have a well-developed introduction, body, and
conclusion.

Effective writers plan their introduction, making sure to include a
clear thesis statement.

Effective writers develop their topic through details, facts, quotations,
definitions, and other examples.

Effective writers use transition words and phrases to improve

Effective writers use appropriate word choices and style for their
audience.

Effective writers end their writing with a conclusion that reinforces
the topic.

Introduce a topic
clearly.

Develop a topic by
providing relevant
evidence and support.

Use appropriate
transitions.

Use precise language.
Establish a formal style.

Conclude a topic
clearly.




Key Vocabulary:

Thesis
Concrete words
Precise
Relevant
Domain-specific

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world, relevant context?
Include at least one example stem for the conversation with students to answer the question “why do | have to learn this”?

Being able to communicate effectively through writing is an essential skill in order to be successful in high school, post-
high, or as a member of the work force. Students will use these skills in essay writing, scholarship applications, memos
and email, Power Point presentations, reports, complaint letters or letters of commendation, and other formal writing
situations.

'You are leaving on vacation and your friend John will be taking care of your dog during your absence. You need to write
down the clear and specific instructions detailing exactly what needs to be done so your dog will survive for the three
week period.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Writing

Anchor Standard:

Text Types and Purposes

Grade level: 7

Correlating Standard in Previous
Year

Number Sequence & Standard

Correlating Standard in Following Year

6.W.3 Write narratives to develop
real or imagined experiences or
events using effective technique,
relevant descriptive details, and
well-structured event sequences.

a. Engage and orient the reader

by establishing a context and
introducing a narrator and/or
characters: organize an event
sequence that unfolds naturally and
logically.

b. Use narrative techniques, such
as dialogue, pacing, and description,
to develop experiences, events,
and/or characters.

c. Use a variety of transition words,
phrases, and clauses to convey
sequence and signal shifts from one
time frame or setting to another.

d. Use precise words and phrases,
relevant descriptive details, and
sensory language to convey
experiences and events.

e. Provide a conclusion that follows
from the narrated experiences or
events.

7.W.3 Write narratives to develop
real or imagined experiences or
events using effective technique,
relevant descriptive details, and well-
structured event sequences.

a. Engage and orient the reader by
establishing a context and point of
view and introducing a narrator and/
or characters: organize an event
sequence that unfolds naturally and
logically.

b. Use narrative techniques, such as
dialogue, pacing, and description, to
develop experiences, events, and/or
characters.

c. Use a variety of transition words,
phrases, and clauses to convey
sequence and signal shifts from one
time frame or setting to another.

d. Use precise words and phrases,
relevant descriptive details, and
sensory language to capture the
action and convey experiences and
events.

e. Provide a conclusion that follows
from and reflects on the narrated
experiences or events.

8.W.3 Write narratives to develop real

or imagined experiences or events

using effective techniques, relevant
descriptive details, and well-structured
event sequences.

a. Engage and orient the reader by
establishing a context and point of

view and introducing a narrator and/or
characters: organize an event sequence
that unfolds naturally and logically.

b. Use narrative techniques, such as
dialogue, pacing, and description, to
develop experiences, events, and/or
characters.

c. Use a variety of transition words,
phrases, and clauses to convey
sequence and signal shifts from one time
frame or setting to another, and show the
relationships among experiences and
events.

d. Use precise words and phrases,
relevant descriptive details, and sensory
language to capture the action to convey
experiences and events.

e. Provide a conclusion that follows from
and reflects on the narrated experiences
or events.

Student Friendly Language:

add meaning.

a. | can keep a consistent point of view.
b. | can include dialogue, pacing, and description to develop plot and characters.
c. | can use a variety of transition words.

d. | can write words that “show” the story not tell it (use senses).
e. | can finish the story by reflecting on my central idea (theme).

| can write a real or imagined story with a clear beginning, middle and end. The story includes descriptive details that

Know
(Factual)

Understand
(Conceptual)
The students will understand that:

Do
(Procedural, Application, Extended
Thinking)

Plot (beginning, middle, end)
Point of view

Dialogue

Transition words

Pacing

Sensory language

Various narrative techniques can be

Using description in your writing
can “show” the elements of plot.

Effective narrative flows through
strong organization.

used to develop a plot and characters.

Create a narrative that effectively
develops plot, characters, and point of
view in a thoughtful order.

Develop the story through narrative
techniques.

Revise story to include sensory
images and descriptive details.




Key Vocabulary:

Context

Sensory language
Point of view
Dialogue

Pacing

Precise

Relevant

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Storytelling is a part of everyday life. We are constantly retelling the events of last night’s party, yesterday’s ballgame,
and the food fight we witnessed today in the cafeteria. The ability to create an engaging, entertaining narrative makes
you a more interesting person. Grandmas tell bedtime stories, stand-up comedians entertain us with stories, and kids
tell their parents stories all the time!




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Writing Anchor Standard: Production and Distribution of Writing Grade level: 7

Correlating Standard in Previous Number Sequence & Standard Correlating Standard in

Year Following Year

6.W.4 - Produce clear and 7.W.4 - Produce clear and coherent writing in 8.W.4 - Produce clear and
coherent writing in which the which the development, organization, and style coherent writing in which the
development, organization, and are appropriate to task, purpose, and audience. development, organization,
style are appropriate to task, (Grade-specific expectations for writing types are and style are appropriate to
purpose, and audience. (Grade- | defined in standards 1-3 above.) task, purpose, and audience.
specific expectations for writing (Grade-specific expectations
types are defined in standards 1- for writing types are defined
3 above.) in standards 1-3 above.)

Student Friendly Language:

| can purposefully write for a specific audience in a clear and organized way.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: | Thinking)
e Style Writers must consider purpose, Compose thoughtfully organized
e Organization audience, and organization. pieces of writing.
e Purpose
e Audience The writer's style will vary depending Design writing to appeal to the
e Coherent on the identified purpose and identified audience and purpose.
e Voice audience.
e Tone Create writing of specific types
e Writing Process Organized writing creates a clear (arguments, informative/explanatory,
written message. narrative).

Key Vocabulary:

Coherent
Voice

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Being a global 21st century citizen is complicated. Many modes of communication are written (Facebook, Twitter,
project proposals, emails, job applications, blogs, scholarship essays, etc). Therefore, having the ability to communicate
clearly and effectively to an identified audience is increasingly important.

You would present yourself differently to a potential employer than you present yourself to a friend. A employer (or
teacher!) would expect formal language, whereas a friend would appreciate slang/texting language.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Writing

Anchor Standard:

Production and Distribution

Grade level: 7th

Correlating Standard in Previous
Year

Number Sequence & Standard

Correlating Standard in Following Year

6.W.5 With some guidance and
support from peers and adults,
develop and strengthen writing
as needed by planning, revising,
editing, rewriting, or trying a

new approach. (Editing for
conventions should demonstrate
command of Language standards
1-3 up to and including grade 6)

7.W.5 With some guidance and support
from peers and adults, develop and
strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new
approach, focusing on how well purpose
and audience have been addressed.
(Editing for conventions should
demonstrate command of Language
standards 1-3 up to and including grade 7)

8.W.5 With some guidance and
support from peers and adults,
develop and strengthen writing as
needed by planning, revising, editing,
rewriting, or trying a new approach,
focusing on how well purpose and
audience have been addressed
(Editing for conventions should
demonstrate command of Language

standards 1-3 up to and including
grade 8)

Student Friendly Language:

With some help, | can plan, revise, edit, rewrite, and use a different style of writing, such as narrative, informative,
explanatory, and argumentative.

Based on the assignment, | can determine the purpose and audience.

Do
(Procedural, Application, Extended Thinking)

Understand
(Conceptual)
The students will understand that:

Know
(Factual)

Plan, edit, and revise to create an effective
written response.

Structure of different
styles of writing (including
narrative, informative,
explanatory, and

All of the writing elements are used
to write an acceptable, grade-level

product. Try a new writing approach.

argumentative) The style of writing varies by Analyze a peer's writing task.

e Purpose audience and purpose.

e Audience Consider peers' and teacher's feedback.

e Conventions/Rules of Determine the audience, purpose and style of
Language

writing.

Key Vocabulary:

Revise Writing Style Convention

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do
| have to learn this”?

Even professional writers use the writing process! Your goal as a writer is to produce the best possible product. To
make this happen, you need to follow a process, including utilizing feedback from peers and the teacher.

In any class, you may be asked to create a presentation or write an essay on a topic. This should follow the same
process. Through revising and rewriting, you will improve your project.

As an adult, you will write a cover letter to apply for a job. It should be the best possible product, so you will need to
improve upon it several times. It's a good idea to have a friend or family member edit it for you as well.




SD Common Core State Standards Disaggregated English Language Arts Template

Strand: | Writing Anchor Standard:

Production and Distribution of Writing

Grade level: 7

Correlating Standard in Previous
Year

Number Sequence & Standard

Correlating Standard in
Following Year

6.W.6 Use technology, including the
Internet, to produce and publish writing
as well as to interact and collaborate
with others; demonstrate sufficient
skills to type a minimum of three pages
in a single sitting.

7.W.6 Use technology, including the
Internet, to produce and publish writing
and link to and cite sources as well as
to interact and collaborate with others,
including linking to and citing sources.

8.W.6 Use technology, including
the Internet, to produce and publish
writing and present the relationships
between information and ideas
efficiently as well as to interact and
collaborate with others.

Student Friendly Language:

| can use technology to produce (create) and publish my own works.

| can use technology to link and cite sources.

| can use technology to collaborate and interact with others.

Know Understand Do
(Factual) (Conceptual) (Procedural, Application, Extended
The students will understand that: Thinking)
Technology Technology is a key component to the writing Produce and publish writing.
Links process.

Cite sources
Collaboration
Published works
Produced works

others’ ideas.

The Internet is a tool used to connect and collaborate
with others globally.

Linking and citing sources is important when using

Publishing works will vary according to expectations.

Link and cite sources.

Interact and collaborate with others.

Key Vocabulary:

Publish Cite

Source

Relevance and Applications: How might the grade level expectation be applied at home, on the job or in a real-world,
relevant context? Include at least one example stem for the conversation with students to answer the question “why do

| have to learn this”?

Technology is now used to collaborate with others around the world, including but not limited to education, occupation,
and socialization. Technology connects individuals to others, as well as makes resources easily accessible. Examples

Include:
[ ]
e Emailing (friends, family, co-workers)
[ J
e Internet conferencing
e Online courses/schooling
e Online forums
[

Social network