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	A. SCHOOLS TO BE SERVED: An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	An LEA must identify each priority and focus school the LEA commits to serve and identify the model that each priority and focus school will implement.

	SCHOOL 
NAME
	NCES ID #
	INTERVENTION  

	
	
	Turn-
around
	Restart
	Closure
	Transform-ation

	Oelrichs School Dist.
	
	Priority
	
	
	X

	Oelrichs Elementary
	
	Priority
	
	
	          X

	Oelrichs High School
	
	Priority
	
	
	          X 

	Oelrichs Junior High
	
	Focus
	
	
	          X






	B. DESCRIPTIVE INFORMATION: An LEA must include the following information in its application for a School Improvement Grant. Please answer these questions from a district perspective, taking into consideration each of the district’s priority and focus schools. 

	1. The LEA has analyzed the needs of each school for the purpose of the SIG application and selected an intervention for each school. (Must be at the district level)

a. List the members and positions of the committee that conducted the needs analysis and determined the outcome.
The members and positions of the committee that analyzed the data and determined the outcome were:

	Name
	Position

	Rob Davis
	Superintendent/Principal

	Dr. Susie Roth
	SST

	Kodi Young
	Teacher

	Connie Conner
	Teacher

	Jeff Bride
	Teacher

	Valerie Nathan
	Parent

	Rhonda Ortloff
	Community Member

	Janet Hensley
	TIE Representative



The District improvement Team (DIT) was also involved with analyzing data and assisted in addressing ways to improve student achievement in the Oelrichs School District. 





b. Indicate the data sources that were analyzed as part of the district’s comprehensive needs assessment designed for the purpose of the SIG application.  
As part of the district’s comprehensive needs assessment, numerous data sources have been analyzed.  These analyses have been done throughout the school year and for the purpose of the SIG application.  The data analyzed include:
2. Student data: The South Dakota DOE 2012-2013 Report Card included student data such as district, school, grade level, and sub group reading and math proficiency percentages, reading and math participation rates, four-year cohort and high school completion rates.
3. Professional practices: This data source included definitions of best practices and approaches to teaching effectiveness.
4. Programs and structures: Oelrichs had approximately 50 programs and structures, which are approaches intended to impact student achievement.
5. Family and community: This was an examination of how Oelrichs engages family and community members into the school and how Oelrichs partners with parents and the community to increase student achievement.
6. School Performance Index (SPI) at all three schools
7. Local assessment data, particularly AIMSweb K-12.  Oelrichs is beginning to utilize and analyze AIMSweb data for the junior high and high school levels.  Oelrichs will be having training on writing, analyzing and modifying instruction with the use of formative assessments.   
8. Student, staff, and parent survey
Data sources have been analyzed at various junctures throughout the school year.  A two-day data retreat was held on September 18 and 19, and on September 20 a building-level data analysis was held with all staff.  Survey results were analyzed in depth on August 12 by the DIT committee and shared with all staff.  AIMSweb data results were analyzed in the fall and winter benchmark periods in the elementary.  junior high and high school.  The elementary conducts progress monitoring.
An evaluation of current professional practices and programs indicated that Oelrichs had approximately 50 practices and programs designed to support student learning.  However, most of these either lacked clarity, or they needed some modifications and changes, often because no data sources existed to indicate the effectiveness of the practices and programs.







a. Describe the process used to complete the district's comprehensive needs assessment (CNA) conducted for the purpose of the SIG application. 
The members of the committee listed in (1) a. above met (Davis, Roth, Kodi Young, Jeff Bride, Connie Conner, Valerie Nathan and Rhonda Ortloff and Janet Hensley again) during September, monthly throughout the year with a final meeting on March 12.  In-depth sessions regarding various segments of data had been previously analyzed, therefore it was not necessary to repeat this process.  For example, student data have been previously analyzed by using flip charts to record observations and hypotheses in the data, so it was not necessary to do this again.  
Data reviewed include:
9. Student data: The South Dakota DOE 2012-2013 Report Card included student data such as district, school, grade level, and sub group reading and math proficiency percentages, reading and math participation rates.  Professional practices: This data source included definitions of best practices and approaches to teaching effectiveness.  Professional development has been provided on best practices, including learning targets, assessments, and effective instructional strategies, for the past two years.
10. Programs and structures: Oelrichs had approximately 50 programs and structures, which are approaches intended to impact student achievement.  This was discovered at the four lenses data retreat.  We discussed that there were too many programs in place.  This didn’t give Oelrichs elementary a narrow focus.  As a result, the elementary will focus on the four focal points:  curriculum, instruction, assessment and interventions.  Family engagement will also be a focal point.
11. Family and community: This was an examination of how Oelrichs engages family and community members into the school and how Oelrichs partners with parents and the community to increase student achievement.  This data source included a family-friendly walk through, parent meetings, and the parent orientation.
12. School Performance Index (SPI) 
13. Local assessment data, particularly AIMSweb at the elementary level
14. Student, staff, and parent surveys
15. The 2012-2013 District audit by the Department of Education
Data sources have been analyzed at various junctures throughout the school year.  For example, a two-day Data Retreat was held on September 18 and 19, and on September 20 a building-level data was held.  Survey results were analyzed in depth on August 12.  AIMSweb data results were analyzed in January following the benchmarking period, as this was the first time that the junior high and high school had conducted AIMSweb assessments.
16. An evaluation of current professional practices and programs indicated that Oelrichs had approximately 50 practices and programs designed to support student learning.  However, most of these either lacked clarity, or they needed some modifications and changes, often because no data sources existed to indicate the effectiveness of the practices and programs.  This was discovered at the four lenses data retreat.  We discussed that there were too many programs in place.  This didn’t give Oelrichs elementary a narrow focus.  As a result, the elementary will focus on the four focal points:  curriculum, instruction, assessment and interventions.  Family engagement will also be a focal point.
The Oelrichs LEAP team which analyzed data, developed a school turnaround plan.  They determined that curriculum, instruction, assessment and interventions are the four main focal points for school improvement at Oelrichs.  It was the LEAP team’s decision to apply for this School Improvement Grant in order to bring these district goals to life.  The specific Oelrichs Turnaround Plan is noted on page 5.
Oelrichs Turnaround Plan 
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Instead, a review/summary of the various data sources was shared and discussed.  Sometimes a summary of the data source was available in printed form – for example, a summary of the student, staff, and parent surveys.  Key steps in the process used to complete the district’s CAN for the purpose of the SIG application included discussion and collaboration around these agenda items:
a. What we see in the data review/summary (this provided a review of data highlights so that the factual information was reexamined by the committee and fresh in their minds)
b. What the observations and implications of the data reveal
c. How these observations and implications align with the Turnaround Principles and Oelrichs’ Turnaround Model.
d. What action steps and resources would be needed to bring the Turnaround Model to life
The committee found that the data indicated the same results.  The group decided to continue with the Oelrichs Turnaround model.  See page 7.
e. Broadly describe the results of that review.  Summarize the results of the CAN for each priority and focus school.
The results of the data review process revealed the following results:
Oelrichs Elementary School:  
· Numerous approaches to increasing student achievement had been tried.  However, there has not been a clear, cohesive, system-wide approach to improving classroom instruction in place.
· Overall lack of progress in reading and math on state assessment
· Need for partnerships with parents/community
· A focus on curriculum, instruction, assessment, and interventions (and the professional development to accomplish these focus areas) is coherent and directly aligned with the Turnaround Principles.
Oelrichs Junior High School:
· Numerous approaches to increasing student achievement had been tried.  However, there has not been a clear, cohesive, system-wide approach to improving classroom instruction in place.
· Overall lack of progress in reading and math on state assessment
· Need for partnerships with parents/community
· Support of the focus on curriculum, instruction, assessment, and interventions (and the professional development to accomplish these focus areas) is coherent and directly aligned with the Turnaround Principles.
Oelrichs High School:
· Numerous approaches to increasing student achievement had been tried.  However, there has not been a clear, cohesive, system-wide approach to improving classroom instruction in place.
· Overall lack of progress in reading and math on state assessment
· Need for partnerships with parents/community
· Accountability status (SPI Index) indicated concerns
· Support of the focus on curriculum, instruction, assessment, and interventions (and the professional development to accomplish these focus areas) is coherent and directly aligned with the Turnaround Principles.

f. List the strengths and weaknesses for each school based on the results of the comprehensive needs assessment.
The table below lists the identified strengths and weaknesses for each school based on the results of the comprehensive needs assessment.  Many of the noted strengths, including allocated time for increased student learning and staff collaboration, staff commitment, instructional effectiveness, leadership, and teamwork provide a solid foundation on which to build and continuously improve.  The weaknesses to be addressed with SIG resources are directly aligned with the Turnaround Principles and are prioritized.  Obtaining this SIG would provide Oelrichs with the resources to bring these needs and the comprehensive vision of school improvement to life.  
	School
	Oelrichs Elementary
	Oelrichs Junior High
	Oelrichs High School

	Strengths
	· Time in the school day (Wednesday pm and Fridays) designated for professional development.
· Administrators and teachers who are highly committed to student growth and learning.
· Pockets of instructional excellence and accompanying results
· Use of benchmark assessments as a basis for interventions in place
· Opportunity for additional student contact time on Fridays (due to the four-day week)
· Teacher leadership exists
· Most staff work as a collaborative team
· District and school spirit of trust and teamwork
· Positive relationships with students
	· Time in the school day (Wednesday pm and Fridays) designated for professional development.
· Administrators and teachers who are highly committed to student growth and learning.
· Pockets of instructional excellence and accompanying results
· Beginning to use benchmark assessments as a basis for student interventions
· Opportunity for additional student contact time on Fridays (due to the four-day week)
· Teacher leadership exists
· Some staff work as a collaborative team
· District and school spirit of trust and teamwork
· Positive relationships with students
· Met attendance goal in 2012-2013
	· Time in the school day (Wednesday pm and Fridays) designated for professional development.
· Administrators and teachers who are highly committed to student growth and learning.
· Pockets of instructional excellence and accompanying results
· Beginning to use benchmark assessments as a basis for student interventions
· Opportunity for additional student contact time on Fridays (due to the four-day week)
· Teacher leadership exists
· Some staff work as a collaborative team
· District and school spirit of trust and teamwork
· Positive relationships with students

	Weaknesses

These are prioritized
	1. Increase student learning and achievement in reading and math
2. Opportunities to learn more about new practices and how to implement them
3. A collaborative study so that staff can learn more (read, reflect, share, and implement) in areas of instructional focus
4. Lack of curriculum clarity (what students should know and be able to do) and designed instructional units (aligned with the Common Core State Standards) to accomplish these learning outcomes
5. Clarification and expansion of effective instructional strategies that engage students
6. Formative assessments that allow teachers to know which students need additional time and support during a unit of study
7. Implementation of effective interventions for students
8. Level of communication and partnerships with parents 

	1. Increase student learning and achievement in reading and math
2. Opportunities to learn more about new practices and how to implement them
3. A collaborative study so that staff can learn more (read, reflect, share, and implement) in areas of instructional focus
4. Lack of curriculum clarity (what students should know and be able to do) and designed instructional units (aligned with the Common Core State Standards)to accomplish these learning outcomes
5. Clarification and expansion of effective instructional strategies that engage students
6. Formative assessments that allow teachers to know which students need additional time and support during a unit of study
7. Implementation of effective interventions for students
8. Level of communication and partnerships with parents 

	1. Increase student learning and achievement in reading and math
2. Accountability status (SPI results)
3. Opportunities to learn more about new practices and how to implement them 
4. A collaborative study so that staff can learn more (read, reflect, share, and implement) in areas of instructional focus
5. Lack of curriculum clarity (what students should know and be able to do) and designed instructional units (aligned with the Common Core State Standards)to accomplish these learning outcomes
6. Clarification and expansion of effective instructional strategies that engage students
7. Formative assessments that allow teachers to know which students need additional time and support during a unit of study
8. Implementation of effective interventions for students
9. Level of communication and partnerships with parents 








2. |_| X The LEA assures that each priority and focus school that it commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions.

(3)  The LEA must describe actions it has taken, or will take, to—

a.  Describe the LEA’s capacity to adequately serve the schools identified in the application.  
The principal has been replaced in the last year and a half.  The principal serves all three schools plus serves as the superintendent.  The school board utilized Associated School Boards of South Dakota with the stipulations that the superintendent/principal had experience with the Turnaround Model. The board was looking for a superintendent/principal with successful experience with low-income, high needs schools and relationships with communities of gap student.  

The Associated School Board narrowed the pool of candidates to a small group of applicants and then conducted phone interviews with the top candidates.  These candidates were narrowed to ones picked for interviews.  The interviews with Rob Davis focused on first and second order change, an emphasis on student needs (adult centered to student centered), and changing the culture of low expectations to high expectations. Rigor, relationships and relevancy were emphasized.  Mr. Davis emphasized the importance of quality instruction.  Mr. Davis shared extensive knowledge of Professional Learning Communities (PLC’s).

Having established these issues in the interview process, Mr. Davis has been afforded latitude and flexibility to implement a school turnaround model and bring about significant change that includes replacement of ineffective staff.   The Oelrichs school board has recently approved a ½ time assistant principal to assist in implementing the Turnaround Principles.

Student data
* Student motivational and perception surveys
* D-Step scores grades 3-8 and 11 in reading and math along
* D-Step Growth data grades 3-8 and 11 reading and math
* SAT 10 for 9th and 10th
* AIMSweb (reading and math)
* STAR Reading 
* Staff, student and parent surveys
*Various district level assessments




Professional Practices
*The 2011-present SIG professional development centered on utilizing technology in instructional strategies along with training on Bloom’s Taxonomy and Webb levels.   DStep assessments and SAT 10 assessments were analyzed and goals and objectives designed to increase the rigor in the classroom.  This is part of the initiative from the DOE.  Dakota Step was analyzed by all schools within the district and selected strategies that would be used to address the lowest standards in reading and math based on the previous year’s scores.  

Professional development was provided by TIE staff as well as coaching of core instructors.  Coaching and professional development were aligned with noted academic areas of need and on instructional strategies.  An example would be when differentiated instruction strategies were covered in an inservice, those were followed up with classroom practice and review by TIE personnel and Mr. Davis.  Lesson planning also related to those strategies. 

Common Core State Standards (CCSS) were reviewed with each lesson and required in lesson plans. During the 2012-13 school year, the state standards were examined with discussion regarding the meaning of the unpacked standards.  These were then correlated to the CCSS through the use and staff familiarity with crosswalks.  MyOER was used for additional resources.  An inservice by Matt Gill assisted staff in utilizing the SD Assessment Portal.  All staff chose assessments from the portal with their students to assist staff and students to be familiar with assessment formatting.  
Insevice also included relationships.  DIT team members and LEAP team members gained skills in sharing information with all staff.  Professional development days and lesson planning requirements utilized Marzano instructional strategies.

Programs and Structures
The district reviewed the testing data at the beginning of each year starting with the 2010-2011 school year and continuing through this year.  Preparation began for increasing higher level thinking skills using the Webb levels to assist in preparing all Oelrichs students for career and college readiness.  The staff received PD utilizing technology in instructional strategies to be utilized in lesson presentation. Training was also provided on Bloom’s Taxonomy in analyzing test questions to look at the rigor in the classroom.  PD was utilized individually and in small group to Incorporate SMART board technology into classroom use.  Oelrichs had approximately 50 programs and structures, which are approaches intended to impact student achievement.  This was discovered at the four lenses data retreat.  We discussed that there were too many programs in place.  This didn’t give Oelrichs schools a narrow focus.  As a result, the schools will focus on the four focal points:  curriculum, instruction, assessment and interventions.  

Oelrichs with the assistance of this SIG grant would hire a full time reading specialist which would serve all elementary and secondary.  This would provide intensive instruction to struggling readers.  This would ensure instructional understanding of reading and writing development.   Effective speaking is a weak area for the students at Oelrichs.  

This reading specialist would continually assess each student’s individual progress and relate reading instruction to the student’s previous experiences and interests.
This person would be knowledgeable about a variety of ways to teach reading, when to use each method, and how to combine the methods into an effective instructional program.  All academic work would address the CCSS.

The reading specialist would model and assist classroom staff in analyzing reading data and implementing strategies to help students raise their literacy achievement.  This reading specialist would also coordinate work in the other core subject areas to ensure that all LEA standards are being addressed with each student.

The chart below indicates the tasks and outcomes of a reading specialist in the Oelrichs School District.  Charts for specific reading specialist goals are found in each building plan.  The reading specialists would collaborate in developing specific analysis and interventions to assist the academic improvement in Oelrichs students. 

[bookmark: _GoBack]4.  Family and Community Data
This data source included a family-friendly walk through, parent meetings, and the parent orientation.  The family-friendly walk through was an examination of how Oelrichs engages family and community members into the school and how Oelrichs partners with parents and the community to increase student achievement. 
Parent, Staff, and Student Surveys were given. 
Detailed plans for the future
Student Data-Turnaround Principle(s) 1, 2, 3, 4, 5, 6, 7
*The School Improvement Plan has been put in place using the Seven Turnaround Principles and the Oelrichs Turnaround Plan (see page 7)

A triangulation of data will continue to be assessed including but not limited to Common Formative Assessments, AIMSweb, and student, parent, and staff surveys. The core work will ensure that high levels of learning for every student will take place. Four critical questions will drive the districts work:
· What do we want students to learn?
· How will we know if our students are learning?
· How will we respond when student do not learn?
· How will we enrich and extend the learning for students who are proficient?
A balanced and coherent system of assessment uses a variety of assessments arranged along a continuum from most formative to most summative.  The four categories of assessment are all valuable, but each serves a distinctly different purpose.  The four categories of assessment are classroom assessments or embedded assessments (most formative), common assessments (more formative), benchmark or interim assessments (more summative) and external assessments (most summative).  The definition, examples, who is involved in the data review process, how often the data are reviewed, and the purpose of each of these types of assessments are summarized in the table below (Bailey & Jakicic, 2012; Erkens, 2009; Many, 2010; Redding, 2006; Reeves, 2007).
	

	Classroom Assessments
	Common Formative Assessments
	Benchmark Assessments
	External Summative Assessments

	Formative or summative
	Most formative
	More formative
	More summative
	Most summative

	Definition
	Strategies to gather immediate feedback during each lesson about whether each student understands the learning targets
	Building-level assessments created for the purposes of (1) instructional planning for individual students, and (2) curriculum, instruction, and/or assessment modifications 
	District-level assessments given in a specified window of time 2-4 times throughout the year
	State and norm-referenced tests that provide an annual assessment of each student’s progress and the school’s progress by subject area and grade level.

	Examples of practice
	Questions, observations, monitoring, exit slips
	Tasks assessed with rubrics, short quizzes, student work samples, writing pieces
	Quarterly tests or performances, writing samples
	Annual state-mandated assessments, ACT, SAT, AP exams

	Who is involved in data review
	Classroom teachers
	Collaborative teams of teachers at the school level
	Collaborative teams at the school and district levels
	Collaborative teams at the school and district levels

	Assessment Frequency
	Daily
	Approximately once a month
	Three times a year
	Annually

	Purpose
	· To know by student who needs more time and support
· To provide appropriate learning activities for a student or group of students
· To give immediate feedback
	· To provide teachers with frequent information about each student’s learning
· To provide timely enough information to allow for instructional adjustments during a unit of study
· To determine students eligible for support in a pyramid of interventions
· To give effective feedback

	· To monitor and predict student mastery of standards that will be included on state assessments
· To assess curriculum, instructional strategies, and pacing
· To identify students eligible for ongoing time and support
	· To determine proficiency percentages 
· To identify areas in which groups of students may be underperforming
· To determine whether curriculum, instructional strategies, and pacing were appropriate
· To make programmatic and placement decisions


The concept and principles formulated above regarding a balanced and coherent system of assessment are foundational to understanding the process that Oelrichs will use to promote the continuous use of student data.  Currently Oelrichs uses AIMSweb in reading and mathematics as benchmark assessments, which enable teacher teams to see how students are progressing toward mastery of standards.  Monitoring student performance with these assessments allows teachers to predict which students will be successful through the core curriculum (tier 1) and to provide differentiated instruction to those students needing additional time and support (tier 2 and 3).  
These benchmark assessments, however, are not timely enough to guide a teams’ day-to-day instructional decision making.  Teachers need more frequent and formative assessments at the building level to effectively monitor student learning.  Thus, ongoing, daily, in-the-moment classroom level assessments align directly with what teachers teach.  These quick diagnostic most formative assessments are used to determine each student’s level of mastery of a lesson’s learning targets and then to differentiate instruction by prescribing appropriate learning activities for students or a group of students based on the assessment results.
The more formative common assessments are used to provide teachers with frequent information about student learning.  These assessments are designed by teams of teachers at the building level and provide significant leverage to teacher teams because they are closely linked to what is being taught in the classroom and they generate results that are timely enough to allow for instructional adjustments and additional time and support for students during a unit of study.
The most summative external assessments (DSTEP and SBAC) help schools by targeting areas in which groups of students may be underperforming and to determine strengths and needs regarding curriculum, instructional strategies, and pacing.  These assessments, do not, however, provide information that is timely enough to assist teachers in making instructional decisions that help individual students learn, as receiving feedback on student progress only once a year is just not often enough.
Oelrichs currently is using the benchmark and external assessments.  While some teachers use formative assessments, a systems approach is needed so that these types of assessments occur with every teacher in every classroom.  This requires teachers to build their background regarding the types of assessment, how to design these assessments, and how to use the assessment results.  Bringing balance and coherence to the assessment system at Oelrichs is a key element of increasing learning for all students.

Professional Practices-Turnaround Principle 2, 4
Today’s innovations and initiatives represent major changes that are complex and sophisticated.  Teachers and administrators must understand what the new practices are, learn how to use them, and transfer the new ways into classroom practice, and this cannot occur without ongoing professional learning.  Effective professional learning is the single most powerful pathway to promote continuous improvement in teaching (Killion & Hirsh, 2011).
The learning theory constructivism is based on the principle that learning is an active, meaning-making process in which learners construct meaning from what they experience (Glatthorn & Jailall, 2009).  Accordingly, teachers do not change their beliefs, knowledge, and actions because a new regulation or policy is handed down (Darling-Hammond, 1997; Elmore & Burney, 1999).  Instead, the process of change requires that teachers have time and opportunities to reconstruct their practice through intensive study and experimentation.  In constructivist professional development, educators collaborate with their peers to make sense of teaching and learning in their own contexts.  Teachers make changes and improve their practice by reading, reflecting, sharing, implementing, and collaborating with other professionals (Richardson & Placier, 2001; McLaughlin, 1995; Sparks, 1997).  
Consistent with constructivist principles, job-embedded learning is learning that occurs while educators engage in their daily work.  While simultaneously performing their job duties, participants learn by doing, reflecting on their experiences, and then generating and sharing new insights and learning with one another.  The district will provide staff ongoing, high-quality, job-embedded professional development through a number of learning designs.  Oelrichs proposes to develop teacher study groups as the main professional development structure.   Five additional structures will support the implementation of the study group process and the key components of the district’s comprehensive instructional program.  These additional structures are training by consultants and peers, mentoring, assessment as professional development, analysis of student work, and walk-throughs.  Each of these learning structures is explained below.
The Main Structure for Developing New Knowledge and Skills:  Study Groups
Study groups (Murphy & Lick, 2001; 2005) are about a simple but powerful idea—people working in small groups to improve their professional performance.  Study groups are a structure to “work on the work” of teaching and learning.  Because today’s initiatives require major changes, teachers need a “bridge” to understand the initiatives and acquire new skills.  In the study group structure, teachers meet in small groups to increase their capacity through new learning about classroom instruction that meets the needs of students.  The study groups design their own learning and implement what they learn in their classrooms for the benefit of their students.   Teachers learn about, try out, and reflect on new practices, learning with and from one another over time.  In a supportive group, change occurs as teachers learn to describe, discuss, and adjust their practices according to a collectively held standard of teaching quality.  
Oelrichs’ Turnaround Plan, which specifies the district’s comprehensive instructional program, as well as data of students’ learning drive the process, and the focus of study, is directly aligned with those plans and data.  At Oelrichs, a parameter is that the collaborative study will focus directly on effective teaching and learning. 
The knowledge and skills essential for teachers to accomplish over time would be the following school wide targets: All teachers can (1) use learning targets, (2) employ effective teaching strategies that engage students actively and productively, (3) use quality formative assessments to access what their students know and are able to do, and (4) provide interventions based on formative assessments.   Study groups provide the mechanism or structure for teachers to get better in these targeted areas over time.  The collaborative study would be based on each teacher’s specific subject content and would clarify how teachers provide students with additional time and support when students are not proficient and how teachers extend and enrich the learning for students who are proficient (differentiation of instruction).
Staff will first learn what study groups are, their purposes, how they function, and the roles and responsibilities of those involved.  Providing this orientation information up front allows for the clarification necessary for participants to begin the study in a clear, focused, and purposeful way.  
Staff members will be able to earn graduate credit for the ongoing study group “course.”   An adjunct instructor will design the course, the syllabus, and the workshop outline and orient the staff to the course requirements, provide feedback on the reading reflections, and monitor course expectations.

Programs and Structures:  Turnaround Principle 1, 3, 4
The Supporting Structures for Implementation: Training by Consultants and Peers, Mentoring, Assessment as Professional Development, Analysis of Student Work, and Walk-throughs.
In addition to study groups, teachers will have opportunities to participate in other constructivist learning designs—training by consultants and peers, mentoring, assessment as professional development, analysis of student work, and walk-throughs—that support the implementation of what they are learning in the study groups. Staff will receive fundamental preparation in the purpose, process, and protocols for these structures.  

Training by Consultants and Peers: Knowledge and skill development is supported by utilizing external consultants and peer staff members.  Learning from and with other professionals who have a clear understanding and experience with how a new practice works enhances educators’ learning process, particularly when the new learning is not a part of the staff’s existing repertoire.  During the training process, participants are actively engaged and have opportunities to see demonstrations, ask questions, and obtain feedback.
Mentoring: New teachers are paired with a mentor who provides guidance, problem solving resources, modeling, support, and feedback—a professional lifeline.  Without this lifeline, new teachers may find it difficult to manage the uncertainty and steep learning curve that often occurs.  Mentoring also makes mentors more conscious of their own practices.  In addition to mentoring, additional resources available to new staff include time to observe and meet with other teachers, materials such as books and videos on teaching and learning, and various opportunities for professional development such as a cross-school visitation.
Assessment as Professional Development: Ongoing assessments are a vital part of the teaching-learning cycle.  Without continuous assessment, student learning is limited to a one-shot, hit-or miss event—maybe they get it, maybe they don’t.  Teachers collaboratively create both classroom formative assessments, which allow teachers to know by student who needs more time and support regarded each lesson’s learning targets, and common formative assessments, which provide teachers with timely information regarding essential leaning outcomes, in order to allow for instructional adjustments and feedback to students during a unit of study.  This learning structure provides teachers with opportunities such as developing quality assessments, determining proficiency levels, and creating scoring rubrics.
Analysis of Student Work: Teacher teams meet to discuss implementation of the new practices and monitor the impact of the practices on student learning by looking at student work and assessment data.  Analyzing student work together gives teachers opportunities to develop a common understanding of what good work is, what common misconceptions students have, and what instructional strategies work.
Walk-throughs: Walk-throughs are brief, regular visits to classrooms by instructional leaders that provide snapshots over time of classroom environments and learning experiences.  Walk-throughs assist principals in maintaining a focus on teaching and learning, serve as a catalyst for reflective conversations, and provide an opportunity for supportive feedback.  Walk-throughs are focused on the school wide targets on which the staff is working.  Walk-throughs provide a key means for monitoring and ensuring that staff are successfully implementing the reform strategies.
3. Family and Community Engagement-Turnaround Principle 7
Communication with families about standards, children’s progress, and parents’ role in school success is vital. The district currently and will continue to hold monthly parent meetings in the Oelrichs Community as well as Oglala. The topics of discussion will focus on the Curriculum of The Home as well as on-going discussions about Curriculum Development, Instruction, Common Formative Assessments, and Interventions (Oelrichs Turnaround Plan)( see pg. 7).
Oelrichs School District has partnered with South Dakota Parent Resource Network to educate parents on the Curriculum of the Home.  Oelrichs plans to continue this partnership.
Student learning occurs on many fronts, but none carries more long-term influence on learning than the habits, practices, values, attitudes and relationships of the home.  The “curriculum of the home” provides a critical foundation for children’s academic learning and can be a more powerful predictor of academic success than family status.  Throughout children’s formative years until the end of high school, parents directly or indirectly influence 87 percent of student’s waking time outside of school, including neighborhood, peer group, and other associations.  This is by far the largest portion of a student’s life, and it strongly influences the productivity of the 13% of time students spend in school.
By understanding the significance of family patterns and practices on student learning, schools and families can come together as partners in learning and supporting the child, in whose success they both have vested interest. 
Research on the family’s influence on school learning has a substantial history, and the basic premise can be settled upon with great confidence.  With reasonable certainty it can be stated that poverty may statistically predict lower school performance, yet families that provide a stimulating, language rich, and supportive environment defy the odds of socio-economic circumstance.  In another words “curriculum of the home” – including the family’s relationships, practices and patterns of life – is a families to improve the curriculum of the home, regardless of the economic situation.  This, then, is a message of great hope. 



References: 
· Parents and Learning, by Sam Redding, President of the American Development Institute. Published by the International
· Academy of Educations/International Bureau of Education/UNESCO. Based on research by Herbert Walberg, University of Illinois at
· Chicago. Download the entire document at: http://searchlit.org/newmedia/pdf/parents_learning.pdf

Will district contract with person or organization to assist with the implementation-Who from district will provide oversight and how will that be accomplished.  
Oelrichs will contract with TIE to provide monitoring of the SIG grant.  The superintendent at Oelrichs and the TIE consultant will review progress on an on-going basis with a formal report twice a year.  The superintendent will ensure that the progress from the SIG grant is provided.  

b. b. Design and implement interventions consistent with the final requirements of the turnaround model, restart model, school closure, or transformation model.  
c. 
Current Practices
A data retreat was held in September of 2013 on the four lenses: Student, Professional Practices, Programs & Structures, and Family & Community Data
As part of the district’s comprehensive needs assessment, numerous data sources have been analyzed.  These analyses have been done throughout the school year and for the purpose of the SIG application.  The data that were analyzed included:
· Student data: The South Dakota DOE 2012-2013 Report Card included student data such as district, school, grade level, and sub group reading and math proficiency percentages, reading and math participation rates, four-year cohort and high school completion rates.
· Professional practices: This data source included definitions of best practices and approaches to teaching effectiveness.
· Programs and structures: Oelrichs had approximately 50 programs and structures, which are approaches intended to impact student achievement.
· Family and community: This was an examination of how Oelrichs engages family and community members into the school and how Oelrichs partners with parents and the community to increase student achievement.
· School Performance Index (SPI) at all three schools
· Local assessment data, particularly AIMSweb at the elementary level; no district-wide assessments were being done at the junior high and high school levels
· Student, staff, and parent surveys
Data sources have been analyzed at various junctures throughout the school year.  For example, a two-day Data Retreat was held on September 18 and 19, and on September 20 a building-level data was held.  Survey results were analyzed in depth on August 12.  AIMSweb data results were analyzed in January following the benchmarking period, as this was the first time that the junior high and high school had conducted AIMSweb assessments.
An evaluation of current professional practices and programs indicated that Oelrichs had approximately 50 practices and programs designed to support student learning.  However, most of these either lacked clarity, or they needed some modifications and changes, often because no data sources existed to indicate the effectiveness of the practices and programs.

c. Recruit, screen, and select external providers, if applicable, to ensure their quality. 
TIE has external providers available that have past experience in evaluation and management of grants.  A contract will become in place with TIE with explicit provisions for external grant requirements.  The provider will provide on-going information and two formal reports regarding the management and implementation of this grant.  The external TIE provider and Oelrichs will have a collaborative partnership that leads to the successful accomplishment of the SIG stated goals, be trained in all state initiatives, be familiar with MTSS, and be knowledgeable about current trends in turnaround schools.  
The Oelrichs superintendent will use criteria for selection that meets the following requirements:  will be knowledgeable about all portions of the SIG grant for each Oelrichs school,
Monitor implementation of the Oelrichs SIG grant goals on an on-going basis to  include:
a. Curriculum development 
b. Study groups, 
c. Coordination of SIG work with LEAP work, 
d. Implementation of SIG budget matching designed goals
e. A formal report will be given twice a year

d. Align other resources with the interventions. Turnaround Principles 1,3,4

An MTSS (Multi-Tiered Systems of Support) will be implemented throughout the district. Julie Popham for the DOE will work with the Oelrichs School District to provide this Tiered System of support school wide. A triangulated look at data (AIMSweb, Blended Learning Grades, and classroom assessments) will be used to determine interventions with individual students and what good classroom instruction looks like. The DOE will provide technical assistance for the MTSS model, however para-professionals will be needed in order to assist with the interventions at the Tier II and III levels

Resources: financial and budget
· MTSS Model-DOE sponsored
· Extended School year-increasing the school by extending the school day-Oelrichs Education Association will ask for an increase in annual salary
· Extended School day
· Friday School-Pay teachers $22 per hour 
· Outreach Center (Pay Teachers $22 per hour)
· Staff stipends for Study Group on effective teaching practices
· PD opportunities $150 per day
· Boys/Girls Club-No Fee for after school program and summer school
· Summer School-will include bussing and staffing
· Blended Learning Summer School-will include bussing and staffing

e. Modify its practices, procedures, or policies, if necessary, to enable its schools to implement the interventions fully and effectively.  
The Oelrichs Policy Manual has several sections in which operational flexibility is given to the administration to make decisions based on what is in the best interest for the Oelrichs School District and increased student achievement. In particular under section B-Board Governance and Operations, the following district policies allow for flexibility in budgeting, staffing and scheduling:
· NEPN Code: BCD Board-Superintendent Relationship
· NEPN Code: CB School Superintendent has the necessary flexibility to manage the school system according to the provisions of law and the board’s policies and decisions. 
· NEPN Code: CBA Qualifications and Duties of the Superintendent-#4. Recommends the number and types of positions required and assigns and defines the duties of all personnel, subject to approval by the Board. #5. Recommends policies on organizations, finance, instruction, school plant, and all other functions of the school program.
· NEPN Code: CC The Superintendent will be responsible for keeping the administrative structure of the school district up to date with the changes in goals, curriculum, instructional arrangements, and school services, and will recommend revisions in the structure as necessary to the Board.
· NEPN Code: CH The Superintendent has the responsibility for carrying out, through administrative regulations, the policies established by the Board. The policies developed by the Board and the administrative regulations developed to implement policy are designed to promote and effective and efficient school system. 

The Oelrichs Education Association will work with the Oelrichs School Board to negotiate an agreement for a salary increase because of the extended school year.


f. Sustain the reforms after the funding period ends. 

The study groups and curriculum work will be re-evaluated at the end of the third year of the SIG grant. The Elementary Curriculum will consist of Units of Instruction for each core area.  The study groups will be evaluated for k-12.  This training includes: purposes, rationale and processes regarding study groups.  The staff will be given an opportunity to increase his/her pedagogy using the study group method. The teacher effectiveness model is currently being implemented by the DOE.  Each teacher will have Student Learning Objectives (SLOs) and will be required to meet those objectives. A learning target with research based instructional strategies will complete parts of the lesson design template. Staff members who struggle in being most effective will work with the administration collaboratively to brainstorm resources and professional development necessary for improvement. Goals will focus on ways to improve student achievement and timelines established by the administration and staff member to review progress. 
The Oelrichs School District is heavily dependent on federal monies.  If the current practices continue by the Federal Government regarding funding, the district will be forced to make decisions that may not be in the best interests of the Oelrichs students. this may include but not limited to:
· Staff Reduction (Certified and Non-Certified)
· Termination of:
·  ‘After School Program’, 
· Outreach Center in Oglala,
· Staff Stipends, 
· Professional Development, 
· Summer School  

The extended learning day and year was negotiated between the Oelrichs Educational Association and the school board. This ensures sustainability. 
Professional Development will be sustainable as more staff are trained.  This will build staff capacity to mentor the new or incoming teachers.  All staff will be given the opportunity to attend local, state, or national conferences, which directly relate to their subject areas.  This will be sustained by the school budget.
(4)   The LEA must include a timeline delineating the steps it will take to implement the selected intervention in each priority and focus school identified in the LEA’s application. 

The timelines for the elementary, junior high and high school for each year of the grant are as follows:
	Timeline
	Major Events
	Benchmarks

	Year 1: 2014-2015
	1. Build staff knowledge and background



2. Curriculum development









3. Formative assessment development



4. Faculty study groups are launched





5. Parent community meetings are held.  Parent representation will improve on various committees and as volunteers.
	1. Staff have a shared understanding and a common vision regarding the four critical questions and the improvement process

2. Staff are unpacking the Common Core State Standards (CCSS) and developing clarity about the CCSS; instructional roadmaps are being developed.  High school staff will become certified in online learning.  They will ensure that the online curriculum matches the CCSS and further develop blended learning skills.
3. The most formative assessments are used on a regular basis; 1-2 common formative assessments (CFAs) have been developed
4. A vehicle is in place for staff learning, study, reflection, and implementation of areas of instructional focus; staff earn a graduate credit for study group participation
5. Communication with parents will continue to increase

	Year 2: 2015-2016
	1. Continue curriculum development





2. Continue formative assessment development


3. Development of effective instructional strategies that engage students


4. Faculty study groups are implemented




5. Parent community meetings are held.  Parent representation will improve on various committees and as volunteers.
	1. Continue unpacking and clarifying the CCSS; continue development of instructional roadmaps.  Blended learning will continue to improve curriculum development at the high school.
2. The most formative assessments continue to be used on a daily basis; additional (3-4) CFAs have been developed
3. Staff are using effective instructional strategies that engage students



4. A vehicle is in place for staff learning, study, reflection, and implementation of areas of instructional focus; staff earn a graduate credit for study group participation
5. Communication with parents has increased; relationships with parents will continue to improve

	Year 3: 2016-2017
	1. Continue curriculum development




2. Continue formative assessment development; implement data cycles based on the assessment results

3. Launch a system-wide approach that clarifies interventions for students who have not learned 

4. Continue development of effective instructional strategies that engage students


5. Faculty study groups are implemented




6. Parent community meetings are held.  Parent representation will improve on various committees and as volunteers.
	1. Staff have clarity on the CCSS and clarity on what students should know and be able to do; Oelrichs has a guaranteed viable curriculum in place

2. Most CFAs have been developed and are being used approximately once a month; a data analysis process is in place
3. Students who have not met essential learning outcomes receive additional time and support during the unit of study
4. Staff are implementing and expanding effective instructional strategies that engage students; students are effectively engaged in the learning-assessment process
5. A vehicle is in place for staff learning, study, reflection, and implementation of areas of instructional focus; staff earn a graduate credit for study group participation
6. Communication, relationships, and partnerships with parents have been strengthened.  Parents are involved in committees as representatives and volunteer in classrooms and for activities.
7. Data shows increases in student learning and achievement!



(5)  The LEA must review each priority and focus school that receives School Improvement Grant funds.   
The LEAP and DIT committees will review Priority and Focus School Turnaround Principles and implementation of the SIG grant.   The four lenses data will be reviewed by the LEAP committee and reported to all staff.  A data retreat will be held for all staff regarding achievement data (Smarter Balanced Assessment).  AIMSweb benchmark data will be reviewed three times a year.  These data reviews will analyze student achievement with subsequent goals being made.  The LEAP goals for reading and math will be monitored.  The Parent Network representative will continually review parent communications and interactions.  The external provider will review all aspects of the grant on an on-going basis with two formal reports through each year.  The LEAP team will review these reports and make recommendations for action steps to modify procedures to ensure continued growth.  There will be communication between all groups working with Oelrichs (i.e. MTSS, SST, Oelrichs staff, TIE, school board etc.)

(6)   As appropriate, the LEA must consult with relevant stakeholders regarding the LEA’s application and implementation of school improvement models in its priority and focus schools.  
The school board will be updated by a LEAP or DIT representative quarterly.  The school board approved and endorses the SIG application on March 10th.   DIT informs all staff monthly regarding school improvement efforts.  Staff discussed the application February 26 and reviewed the application on March 19th.   Staff endorses the School Turnaround Plan.  Parents will be informed of district goals and posting of overall school district achievement results in local businesses, newsletters and the district website.  A parent representative served on the CAN review.   Parents were informed of the SIG application on March 5th.
The Parent Network representative communicates with parents and staff. 

(7)  The LEA may apply for district-level funds to provide activities for all eligible priority and focus schools in their district receiving a SIG award. If the LEA has more than one priority and focus school eligible for funds, describe any district-level activities the LEA is applying for. (Ex. District has three eligible priority and focus schools that received SIG funds and will provide professional development to all three schools out of district-level funds rather than individual SIG school funds.) 
District SIG activities such as the study group process were divided between the school expenditures rather than placement in a district-level fund.  The external provider and the school superintendent with the assistance of the LEAP team will monitor the SIG activities.

	C. BUDGET: An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each priority and focus school it commits to serve.
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		Oelrichs LEA – May 2014
	(Name) School District 
Budget Information
Title I School Improvement 1003(g)

	

	Budget Summary


		Schools
	
Pre-implementation
(Optional)
Award Notification-6/30/14 
	


Project Year 1
7/1/14-6/30/15
	**Project Year 2
7/1/15 - 6/30/16 
	**Project Year 3
7/1/16 - 6/30/17 
	    Three-Year Total

	Name of School 
	Oelrichs Elementary (Priority)
	$100,793.74
	$108,264.39
	$116,206.02
	$325,264.15

	Name of School 
	Oelrichs High School (Priority)
	98,640.01
	110,079.88
	116,782.21
	325,502.10

	Name of School 
	Oelrichs Junior High (Focus)
	64,096.91
	70,550.96
	75,386.39
	
210,034.26

	Name of School 
	
	
	
	
	

	
	
	
	
	
	

	***District - Level Activities
	
	-0-
	-0-
	-0-
	-0-

	Total Costs 
	
	$263,530.66
	$288,895.23
$288,895.23
	$308,374.62
	$860,800.51



*Use restricted indirect cost rate (same rate as regular Title I program)
** Contingent upon renewed federal funding
***Only applicable for LEAs with more than one eligible priority and focus school applying for grant




	
D. ASSURANCES: An LEA must include the following assurances in its application for a School Improvement Grant.

	The LEA must assure that it will—

(1) |_|  X Use its School Improvement Grant to implement fully and effectively an intervention in each priority and focus school that the LEA commits to serve consistent with the final requirements;
(2) |_|  X  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each priority and focus school, that it serves with school improvement funds; 
(3) |_| X  If it implements a restart model in a priority or focus school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements;
(4) |_|  X  Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select, and provide oversight to external providers to ensure their quality;
(5) |_|  X   Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding; and
(6) |_|  X Report to the SEA the school-level data required under section III of the final requirements.
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Four critical questions drive our work in order to ensure high levels of learning for every student:
1. What do we want studentsto learn?
2. How will we know if our students are learning?
3. How will we respond when students do not learn?
4. How will we enrich and extend the learning for students who are proficient?
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