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INTRODUCTION

TheU.S. Department of Education (Departmentfferingeach State educational agerteg)S

the opportunity to request flexibility on behaitsgff its local educational agendi€sAs), andits
schoolsin orderto betterfocus on improwg student learning amacreasing the quality of
instruction This voluntargpportunity wilbrovide educators and State and local leaders with
flexibilityregardingpecific requirementsthie No Child Left Behind Act of 2001 Q\LB) in
exchange for rigorous and comprehensivedgéagdoped plans designed to improve educational
outcomes for all studts close achievement gapsrease equity, amdprovethe quality of
instruction Thisflexibilityis intended to build on and support the significant State and local reform
efforts already underway in critical areas such as transitioning tcacollegeseready standards
and assessmerdsyeloping systems of differentiatambgnitionaccountabilityand supportand
evaluating and supporting tea@retprincipaleffectiveness.

TheDepartmentnvites interested SEAS to requeistflxibiity pursuant to the authority in

section 9401 of thelémentary and Secondary Education Act of 1&BAFEwhich allows the
Secretarto waive with certain exceptions, any statutory or regulatory requirement of the ESEA for
an SEA that receives funds end program authorized by the ESEA and requests a \Waiger.
thisflexibility, the Department would grant waivers through the 2B school year, after which

time an SEA may requast extension of ibflexibility.

REVIEW AND EVALUATNOOFREQUESTS

The Department will use a review processvilatclude bottexternapeer reviearsand staff
revieversto evaluate SEA requests fas flexibility. This review process will help ensure that each
request for tis flexibility approved by ¢hDepartment is consistent with the princigsgribed in
the document titleBSEA Flexibilitywhich are designed to support State etimrsprove student
academic achievement amtease the qualityioktruction, and is both educationally and
technically sound. Reviewers will evaluate whether and how each requssfbexdoility will
support a comprehensive and coherent set of improvements in the areas of standards and
assessmesjtaccountability, and teacher gnttipaleffectivenesthatwill lead to improved
student outcomedach SEAwill have an opportunitif necessartg clarifyits plansfor peer and
staff reviewerandto answer anguestionseviewers may have. Tgeereviewers will then
provide comment® the DepartmentTakingthosecommentsnto consideration, the Secretary
will makeadecisiorregarding eac®AOS request fothisflexibility If an SEAS request fothis
flexibilityis not granted, reviewers and the Department will provide feedthexckEd about tle
components ofhe SEAD request thateedadditional developmeint orderfor therequesto be
approved.

ii UpdatedeBruary 10, 20
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GENERAUNSTRUCTIONS

An SEA seeking approval to implentaistflexibility mussubmit a higlguality requeshat
addresseall aspects dheprinciples and waiveasd, in each place where a plan is required,
includesa highquality plan Consistent with ESEA section 9401(d)(1), the Secretary intends to
grant waivers that are included isftbxibility through the end of the 262814 schoolear. An
SEA will be permitted to request an extension of the initial petibsifieiibility prior to the start
of the 20182015 school year unléisis flexibilityis superseded by reauthorization of the ESEA.
The Department is askiBgAsto submitrequests thabclude plans through the 262@15 school
yeaiin order to provide a complete picture ofSBAO reform efforts. The Department will not
accept a requesiat meetenly somef the principlesf thisflexibility.

This version of thESEA Flexibility Requesgiaces the document originally issued on September

23, 2011 and revised on September 28, 2011. Through this revised version, the following section
has been remove®.A, OptionB (Option C has beeenamedption B) Additions lave also

been made to the following sections: Waivers and Assurances. Finally, this revised guidance
modifies the following sect®iVaivers; Assurances; 2.A.ii; 2.C.i; 2.D.i; 2.E.i; Table 2; 23@% and
Options A andB.

High-Quality Request high-quality request forigflexibility is one that is comprehensive and
coherent in its approach, and that clearly indicatesib@exibility will help an SEA and its LEAs
improve student achievemant the quality of instruction for students

A high-quality request will (f)an SEA has already met a principle, provide a description of how it

has done so, including evidence as required; &ah(SEA has not yet met a principle, describe

how it willmeetthe principle on the required timeljnasluding any progress to ddter

example, an SEA that has not adopted miniguideline$or local teachendprincipalevaluation

and supporsystems consistent witinciple3 by the time it submits its request for the flexibility

will need to mvide a plan demonstrating that it will do so by the end of tr@@02kchool year.

I n each such case, an SEA®&s pl amentsfareach i ncl ude
principle that th&EA has not yet met:

1. Key milestones and activiti€dgnificant milestones to be achieved in ordeetta given
principle, an@éssentiactivities to be accomplished in order to reach the key mileSiomes.
SEA should alsmclude any essential activities that have already been completed or key
milestmes that have already been reached so that reviewers can understand theamhtext for
fullyevaluatt he SEAG6s plan to meet a given principl

2. Detailed timeline A specific schedule setting forth the dates on which key activities will begin
and be comipted and milestones will be achieved so that the SE#eetime principle by the
required date.

3. Party or parties responsibldentification of the SEA std#.g.position, title, or offic&gnd, as
appropriate, others who will be responsiblenuringthat each key activity is accomplished.

Updateddbruary 10, 20
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4. Evidence Where required, documentation to supp
progress in implementing the pldihisESEA Flexibility Requedicates thepecific evidence
that the SEA must eghinclude in its request or provide at a future reporting date.

5. ResourcesResources necessary to complete the key activities, including staff time and
additional funding.

6. Significant obstactes&ny major obstacles that may hinder completion ofikesganes and
activities€.g.State laws that need to be changed) and a plan to overcome them.

Included on pag#9 of this document is an example of a format for a table that an SEA may use to
submit a plan that is required for any principlesfi¢ribility thatthe SEA has not alreaahgt

An SEA that elects to use this format may also supplement the table with text that provides an
overview of the plan.

An SEA should keep in mind tregjuiredimelinedor meetingeach principle and develop doksli

plans that allow for completion of the activities necessary to meet each principle. Although the plan
for each principle will reflect that particular principle, as discussed above, an SEA should look across
allplans to make sure that it puts forvaambmprehensive and coherent requestifditdhibility.

Preparing the Reque3io prepare a highuality request,is extremely important that 8BA

refer toall of the provided resources, includingdbeument titledESEA Flexibilitywhichincludes
the principlesdefinitions, and timelinghe document title@&SEA FlexibilitiReview Guidamdech
includes th criteria that will be used by the peer reviewdeseiomine if the regsiemeets the
principles of tis flexibility, and thedocument titledESEA Flexibility Frequently Asked Questions,
which provideadditional guidance fSEAsin preparing their requests

As used in this request form, the following terms have the definitions set fortloaumhent
titted ESEA Flexibility(1) collegeand careeready standards, (2) focus sch8phighquality
assessmend) (priority school 5) reward schoolg) standards that are common to a significant
number of States])(State network of itimtions of higher educatiai®) sudent growth, an®)
turnaround principles.

Each request must include:

1 A table of contents arallist of attachmentasing the forms on pages 1 and 2.

1 The cover sheet (p. 3), waivers requested)padd assurances {{8).

9 A description of howhe SEA has met the consultation requiremerfis (p.

! Evidence and plans to mées principle¢p.10-18) An SEA will enter narrative text in
the text boxes providedymaplete the required tablasd provide other required
evidence An SEA may supplemiethe narrative text in a text box with attachments,
which will be included amappendix.Any supplemental attachments that are included
in an appendix must be referenced in the related narrative text.

Requests should not include personally idéteifiaformation.
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Process for Submitting tRequestAn SEA must submit a requesthe Department to receive
the flexibility. Thisrequest fornand othepertinentdocumentsar@v ai | abl e on t he De
Web site athttp://www.ed.gov/esea/flexibility

Electronic Submis§idne Depar t ment strongly prefers to
flexibility electronically. The SEA should submit it to the following address:
ESEAflexibility@ed.gov

Paper Submissiarthe alternative, an SEA may submit the original and two copies of its
request for th8exibility to the following address:

Patricia McKee, Acting Director

Student Achievement aSdhool Accountability Programs
U.S. Department of Education

400 Maryland Avenue, SW, Room 3W320
Washington, DC 202@2132

Due to potential delays in processing mail sent through the U.S. Postal Service, SEAs are
encouraged to use alternate carriersaafmerpsubmissions.

REQUEST SUBMISSIONHADLINE

SEAshavemultipleopportunities to submit requests for the flexibilitye submission dates are
November 14, 201Eebruary 282012andan additional opportunity following the conclusion of
the 20182012 school year

TECHNICAL ASSISTANOQBEETING FOR SEA

The Department has conducted a number of webinassist SEAS in preparthgirrequestand

to respond to questionPlease viith e Depart ment 6s Web site at:
http://www.ed.gov/esealflexibilityor copies of previously conducted webinars and information on
upcoming webinars.

FOR FURTHER INFORMAOQN
If you have any questions, please cotmadepartmerity email atESEAflexibility@ed.gov

vi Updateddbruary 10, 20
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COVER SHEET FOR ESEAFLEXIBILITY REQUEST

Legal Neneof Requester: R e q u eMailirgy rAddrsss:
South Dakota Department of Education | 800 Governors Dvie
Pierre SD 57501

Sate Contact fothe ESEA Flexibility Request

Name Mary Stadick Smith

Postion and Office: Director of Operations and Information, Office of the Secretary

Co nt Walihgdkres:
800 Governors Drive, Pierre SD 57501

Telghone (605) 7737228
Fax (605) 7736139

Email addess:mary.stadicksmith@state.sd.us

Chief SateSchod Officer (PrintedName): Teleplone:
Dr. Melody Schopp (605) 7735669
Signatireof the Chief SateStool Officer. Date

Feb. 26, 2012

The State, through its authorized representative, agre=sath principles of the ESEA
Flexibility.

Updated February222.2



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

WAIVERS

By submitting this flexilly request, the SEA requests flexibility throwagters othetenESEA
requirements listed below and their associated regulatory, administrative, and reporting re
by checking each of the boxes bel®¥e provisions below represent the general areas of fle|
requested; a chart appendethéodocument titleESEA Flexibility Frequently Asked Question
enumerates each specific provision of which the SEA requests,awvaivéne SEA incorporat
into its request by reference

X] 1.The requirements in ESEA sectidri1(b)(2K)-(H) that presibe howan SEAmust
establish annual measurable objectives (AlIQEtermining adequate yearly progress (A
to ensure that all students meet or ex
on the Stateds as s adsamenathematicsmo latee thath theremd ¢
20132014 school year. The SEA requbgsvaiver tadevelop new ambitious but achieva
AMOsin reading/language arts and mathematics in order to provide meaninghdtgoals
used to guide suppa@md improvement efforfer the State, LEAS, schools, atutent
subgroups

DX 2.The requirements in ESEA sectldri6(b) for an LEA to identify for improvement,
corrective action, or restructuring, as appropriate, a Title | schéailghfor two consecutive
years or more, to make AYP, and for a school so ideatifiets LEAto takecertain
improvemenactions.The SEA requests this waiver so thatgA and its Title | schoolseed
not comply with these requirements.

X] 3. The requirements BSEA section 1116(c) for an SEA to identify for improvement or
corrective action, as appropriate, an LEA that, for two consecutive years or more, fails
AYP, and for an LEA so identifiadd its SEA téakecertan improvement actiond'he SEA
requests this waiver so that it need not comply with these requirements with redesstq

[X] 4.The requirements in ESEA sections 6213(b) and 6224(e) that limit particj@atibose of
funds unérthe Small, Rural School Achievement (SRSA) and Rural aimddoe School
(RLIS) programs based on whether an LEA has made AYP and is complying with the
requirements in ESEA section 1116. The SEA requests this waivemdoBAahat receive
SRSAor RLIS fundsmayuse those funds for any authorized purpose regardidsstioér the
LEA makeAYP.

X] 5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percental
percent or more in order to operate a sbhide programThe SEA requests this waiver so
that an LEA may implement interventions consistent with the turnaround principles or
interventions that are based on the needs of the students in the school and designed t
the entire educational gram in a school in any of its priority and focus schools that me¢
definitions of fopouorddivosich,od !l rses menat i
titted ESEA Flexibilityas appropriate, even if those schools do not have a povemnyagerof
40 percent or more.

[X] 6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved u
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section only to LEAs with schools identified for improvement, corrective action, or
restructuring.The SEA regests this waiver so that it may allocate section 1003(a) funds
LEAsinorderts er ve any of t he St ahateng@et thepdefinittonsiof
opriority schools6 and ofocus schBSEASs,
Flexibility

X] 7. The provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Titl¢
A funds to reward a Title | school that (1) significantly closed the achievement gap bet
subgroups in the school; oy k&s exceeded AYP for two or more consecutive yéarSEA
requests this waiver so that it may use funds reserved under ESEA section 11fof(a)(2)
of the Stateds reward schools that mee
docunent titledESEA Flexibility

X] 8.The requirements BSEA section 2141(a), (b), and (c) for an LEA and SEA to comply
certain requiremertfisr improvement planggarding highly qualified teach&ise SEA
requests this waiveratiow the SEA and its LEAs to focus on developing and implemen
more meaningful evaluation and support systems.

X] 9.The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA
transfer from certain ESEA pragts to other ESEA programs. The SEA requests this w|
so that it and its LEAs may transfer up to 100 percent of the funds it receives under th
authorized programs among those programs and into Title |, Part A.

[X] 10. The requiremerits ESEA section 1003(g)(4) and the definition of a Tier | school in §
I.A.3 of the School Improvement Grants (SIG) final requiremEmSSEA requests this
waiver so that it may award SIG funds to an LEA to implement one of the four SIG mo
any of the St attledts maeeaetortite defhiomil tsi on
document titledESEA Flexibility

Optional Flexibdi

If an SEA chooses to request waivers of any of the following requirements, it should chec
coresponding box(es) below:

[ ] 11.The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict tH
activities provided by a community learning center undexénéyFirst Century Community
Learning Cente(21st CCLEprogram to activities provided only during-scmool hours or
periods when school is not in sesdiendefore and after school or during summer recess
The SEA requests this waiver so that 21st CCLC funds may be used to support expan
learning theduring the school day in addition to activities duringctowol hours or periods
when school is not in session.

X] 12 The requirements in ESEA sections 1116(a}BJAnd 1116(c)(1)(A) that require LEA
and SEAs to make determions of adequate yearly progress (AYP) for schools and LEA
respectivelyThe SEA requests this waiver because continuing to determine whether al
and its schools make AYP -developeddiffeventsiteds t e
recognition, accotability, and support system included in its ESEA flexibility request. T
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SEA and its LEAs must report on their report cards performance against the AMOs for
subgroups identified in ESEA section 1111(b)(2)(C)(v), and use performance against t
to support continuous improvement in Title | schools that are not reward schools, prior
schools, or focus schools.

X] 13.The requirements in ESEA section 1113{&)(3nd (c)(1) that require an LEA to serve
eligible schools underl€&it in rank order of poverty and to allocate Title I, Part A funds k
on that rank ordering. The SEA requests this waiver in order to permit its LEASs to ser
I-eligible high school with a graduation rate below 60 percent that the SEAifned aden
priority school even if that school does not rank sufficiently high to be served.
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ASSURANCES
By submitting this application, the SEA assures that:

X] 1.1t requests waivers of theovereferencedequirements based it agreement tmeet
Principles 1 throughof theflexibility, as described throughout the remainder of this requ

X 2.1t will adopt English language proficiency (ELP) stanitiatd®rrespondot he St a
collegeand careerealy standardgonsistent with the requirement in ESEA section 3113
and that reflect the academic language skills necessary to access and meet thear&lv ¢
careefready standardso later than the 2043014 school yeafPrinciple 1)

X 3.1t will developand administer no later than the 22045 school yealternate assessment
based on gradevel academic achievement standards or alternate assessments based
alternate academic achievement stanfdaistsdents witlthe most significant cognitive
disabilitieshat are consistent wigd C.F.R. § 200.6(a)j§2darealignedvitht he St a't
collegeand careeready standardg§Principle 1)

X 4. It will develop and administer ELP assessments aligiedhw t he St at ed s
consistent with the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122(4q
(Principle 1)

X 5.1t will report annuallto the publion collegegoing and college creditcumulation ragefor
all students and subgroups of studentsich LEA and each public high school in the Stat
(Principle INOTE: SD DOE currently tracks collegegoing rates and is working on a
system to gathercollege-credit accumulaion data.

X 6.If the SEA includes student achievement on assessnaddgion taeading/language art
and mathematics in its differentiaezbgnitionaccountabilityand support system anses
achievement on those assessntemdgntify priority and focus sdis, it has technical
documentation, which can be made available to the Department upon request, demon
that the assessmgate administered statewithelude all students, including by providing
appropriate accommodations for English Learndrstadents with disabilities, well as
alternate assessments based on-ignagle@cademic achievement standards or alternate
assessments based on alternate academic achievement standards for students with tk
significant cognitive disabilities, sistenwith 34 C.F.R§200.6(a)(2and are valid and relial
for use in the SEAG6s different i at(lridciple 2

X] 7.1t will report to the publiits lists of reward schools, priorith@ols, and focus schoatsthe
time the SEA is approved to implement the flexibility, and annually thereafter, it will pu
recognize its reward schamtswell asake publids lists of priority and focus schools if it
chooses to update thosesligPrinciple 2)

X 8. Prior to submitting this requeistprovidedstudent growth data on their current students
the students they taught in the previous year to, at a mirileachers of reading/languag
arts and mathematicsgrades in which the State administers assessments in those sub
manner that is timely and informs instructional progaamsvill do sano latetthanthe
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deadline required under the State Fiscal Stabilization(Ptindiple 3)

X 9. It will evaluatand, based on that evaluation, revise itedmmistrative requirements to
reduce duplication and unnecessary burden on LEAs and. sghraadsple 4)

X 10. It has consulted with its Committee of Pracéti®negarding the information set forth i
requestAttachment E).

X 11. Prior to submitting this request, it provided all LEAs with notice and a reasonable
opportunity to comment on the request and has attached a copy of théAnaticeentl) as
well as copies of any comments it received from LEAs (Atta@)ment

[X] 12. Prior to submitting this requestprovided notice and information regarding the reque
the public in the manner in which the State mwsity provides such notice and informatior
the public €.gby publishing a notice in the newspaper; by posting informatiowebsite)
and has attached a copy of, or link to, that notice (AttacBment

X] 13. It will provide tahe Department, in a timely manner, all required reports, data, and
evidence regarding its progress in implementing the plans contained throughout this re

DX 14 1t will report annually on its State report card, and will enstits tiaAs annually report
on their | ocal report cards, for the 0
ESEA section 1111(b)(2)(C)(v)(I): information on student achievement at each proficie
leve] data comparing actual achievementievels t he St at eds an thal a
percentage of students not tested; performance on the other academic indicator for elg
and middle schools; and graduation rates for high schools. It will also annually report,
ensure thats LEAs annually report, all other information and data required by ESEA s¢
1111(h)(1)(C) and 1111(h)(2)(B), respectNEGIYE: SD DOE would like to have a
conversation about how these elements relate to its proposed School Performandex.

If the SEA selects Option A in section 3.A of its request, indicating that it has not yet
developed and adopted alhe guidelines for teacher and principal evaluation and support
systems, it must also assure that:

X] 15. It will submit to thédepartmenfor peer review and approaatopy of the guidelintsat
it will adoptby the end of the 2082012 school yedPrinciple NOTE: SD DOE would
like to have a conversation aboutmelines required to complete this work
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CONSULTATION

An SEA mustneaningfullgngageand solicit input frordiverse stakeholders and communities in

the development of its reque$b demonstrate that an SEA Hase so, the SEA must provide an
assurance that 1t has c onatiionéreregardmg théinfdrrnagon St at
set forth in the request apobvide the following:

1. A description of how the SEA meaningfully engaged and solicited input on its request from
teachers and their representatives.

In 2010, a Teacher Standards Work @Gravas tasked (SDCE 1342-33 through 3pto develop state
standards for teaching. This work group included representation from the following key stakeholde
groups: teachers, principals, superintendents, school boards, parents, higher educatioa, and stat
education associations (South Dakota Education Association, School Administrators of South Da
Associated School Boards of South Dakota).
group spent much of 2010 and 2011 entrenchedvrldping these standards, culminating with the
recommendation for the statewide adoption of the Charlotte Danielson Framework for Teaching. ~
Teacher Standards Work Group set the founda
accoumability model which links teacher evaluation to student growth.

In September 2011, and priarthe United States Departmefittmucation issuing its ESEA Waiver
Flexibility package, South Dakota began the process of developing a new statewidéadildyunodel.
The South Dakota Department of Education assembled a group of 23 individuals representing ke
stakeholder groups to provide recommendations regarding -ge@estation accountability model for
South Dakota. Those individuals representeddalewing groups: school administrators, teachers, trit
educators, legislators, higher education, business, the South Dakota Board of Education, and sta
education associations (South Dakota Education Association, School Administrators of Souttaba
Associated School Boards of South Dakota).

Specifically, the Accountability Work Group included three distinguished teachers: the 2011 Soutk
Dakota Teacher of the Year; the stateds mos
serves s an Ambassador for the U.S. Department of Education. Other participants included the pr
of the South Dakota Education Associ at,iaschool
Special Education Directpand a gperintendentfrommeo f t he st at e 0 stricld.alhei
diversity from this group led to rich discussions concerning all afeegucation including
accountability.

To date the work group has met four times: Septeniet5, 2011, October 287, 2011, Decemipe,
2011, and January 5, 2012. During that time period, the U.S. Department of Education also issue
ESEAWai ver Flexibility package, so the next
models of the flexibility package and then foousthe guidelines of the flexibility request.

Once the ESEA flexibility application had been completed and before it was releag#tiirpublic
comment, the application was presented to the Committee of Practitioners for its input on January
2012, and again on the £&f February prior to submission.

South Dakota anticipates significant future involvement of teachers and principals particularly as i
to Principal #3 of this application: Supporting Effective Instruction and Leadership.
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Legislationhas beelintroduced during the 2012 session to establish two work groups: one to addre
teacher evaluation and the other to address principal standards and evaluation.

2. A description of how the SEA meanitigfengagednd solicited inpwin its request from
other diverse communitjessich as students, parents, commbaggd organizations, civil
rights organizationsrganizations representing students with disabilities and English
Learnershusiness organizatioasd Indian tribes

Recognizing the need for a more meaningful system of accountability, South Dakota had just beg
process of developing a new model when the
was announced in mifleptember 2011.

Sout h Da buntabdity &orkACeoap encompassed 23 individuals representing key stakehol
school administrators, teachers, tribal educators, legislators, higher education, business, the Sou
Board of Education, and state education associations (South Eaketation Association, School
Administrators of South Dakota and Associated School Boards of South Dakota). Their objective
provide recommendations regarding a rgaeration accountability model for the state.

To date, the work group has meuf times: September 15, October 2&7, December 1, 2011, and
January 5, 2012. The group started by addressing accountability issues important to them, follow
considerati on o faswelltahfecusingan the gridefinesnirotite ddhiig package.

Foll owi ng tdmberlg20ldmpésti Dgc a summary of Sout
accountability was made public on the depar
http://doe.sdyjov/secretary/nexgen_accountability.aapd a first round of feedback from the field was
solicited. Emails were sent out to stakeholders alerting them fwgheund of solicitation being open.

At the same timehe department hosted a seriesafference calls regarding the proposed méatethe
followinggroups The aim of these conversations was
meaningful comments and feedback from these key constituents.

Superintendents and Educati®arvice Agency Directors (December 7, 2011)

Principals (December 7 & 9, 2011)

Curriculum, Assessment and Special Education Directors (December 9, 2011)

Regional Representatives of the South Dakota Education Association (December 12, 201
South Dakota Boarof Education (invited to participate in all calls)

Members of the Media (December 12, 2011)

Representatives of tribal education departments (invited to participate in all calls)

Title | Directors and Title | personnel (December 13, 2011)

State Parent Teher Association (January 17, 2012)

E R R I ]

Also at the same time, SD DQ#oduced publicationshe Ed Online and Online Zebra, included
pertinent information concerning South Dako
found at Ed Online http://doe.sd.gov/pressroom/educationonline/2011/december/indeXOatipe
Zebra- http://www.doesd.gov/pressroom/zebra/news/11/dec/art 5Esp publications are distributed
electronically to all school administrators statewide and all teachers statewide (respeatinepgsted
for the public twebsieccess via SD DOEO&s
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Thisinitial roundof feedback spurred the South Dakota Department of Education to review and re
the waiver proposal he following items summarize some of the most common concerns SD DOE
from members of the work group and via this first round of solicitation:

-- Growth

A growth component was included in South Da
decision was made duetery vocalfeedback from the Accountability Work Group and from comme
SD DOEhas been receiving for years.

UnderSot h Dakotads current accountability mod
Accountability Work Group spent quite a bit of time discussing growth models, and while there we
clearcut preference for the type of model, there was stsoipgort for growth to be included. In the e
South Dakota has opted to use a Vahgeled Model for growth at the elementary and middle school
levels immediately, since appropriate tools are in place

--Unduplicated counts of students

This particular $sue was one that the Accountability Work Group stressed clearly as an area that
addressing. Under the current system, students who are in multiple subgroups are counted multig
in the calculation of AYP. This can negatively impact an AYIeuation, if a student scoring below
proficient is counted numerous tirmiesvhen in fact, it is just one student. Work group members agre
that students should be counted just one time for accountability purposes, but reported out by sut
schoolscan continue to use the information to determine where they need to focus efforts.

--Graduation rate

SD DOE received numerous verbal comments from members of the work group and during the
teleconferences with the Secretary of Educdtia the current ethod for calculating graduation rate
has the counterintuitive effect of punishin
in four vyears. From these conversations cam
Performance Indecalculations. This rate would give schools credit for students who may not grac
in a fouryear time period and/or who complete a high school experience in line with the requireme
an IEP, for example.

Also in the College/Career Readiness tadior, SD DOE had requests to find a way to include gradu
who enrolled in the military. SD DOE has not been able to find a solution to thidisscentinues to
pursue options

The statebs full FIl exi bil it yipulladommeentoraJanudryil8, a
2012, and input was solicited through February 3, 2012. A presentation was made to the State B
Education at its January 27, 2012 meeting. While action by the board is not necessary for SD DO
move forward with itglexibility application, the board endorsed the plan.
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EVALUATION

The Department encouragesSEA that receives approval to implement the flexibility to
collaboratevith the Department to evaluate at least one program, practice, orntbe&iegwr

its LEAsimplement undegrinciplel, 2, or 3. Pon receipt of approvaf the flexibilityan

interested SEA will needrtominatefor evaluatiom program, practice, or stratégySEA or its

LEAs willimplement undeprinciplesl, 2, or 3 TheDepartment will work with the SE&

determine the feasibility and design of the evaluation and, if it is determined to be feasible and
appropriatewill fund and conduct thevaluation in partnership with the SEA, ensuring that the
implementation of thehosen program, practice, or strategy is consistent with the evaluation design.

X] Check here if you are interestedollaborating with the Department in this evalydfigaur
request for thélexibility is approved

OVERVIEW OF S E AREQUEST FOR THE ESEAFLEXIBILITY

Provide an overview (about flibditythat:r ds) of

l.explains the SEA8s comprehensive appr
descri bes the SHhAapproashiscaherengwithintand aerossther
principles; and

of t

2. describes how th n
abil it he qua

its LEAsDO
achievemd.

e i mplementatio
y to increase t

South Dakota is a rural state with vast stretches of sparsely occupied land. Of the 152 public sct
districts, two school districts account for eioeirth of the 124,739 students, and 111 of the districts
have less than 600 studentslR. Thisunigge geography has a distin
system.

When No Child Left Behind (NCLB) came into existence, South Dakota did not have a state

accountability system in place, and therefore, adopted most of the NCLB tenets as its owaivEnis
process provides South Dakota Department of Education (SD DOE) the opportunity to create a ¢
that makes sense for South Dakota and supports continuous improvement for all schools.

This opportunity comes at a time when SD DOE has embarkedhoughtful and targeted plan with
one overarching outcom8tudents who are college, career, and life readyo achieve that end, SD
DOE will focus on these essential indicators of an effective educational system:

Quality Standards and Resources

On Nov.10, 2010, the state Board of Education adopted the Common Core standards in English
language arts and maffhese rigorous Common Core State Standards pave the way for the creat
a rich curriculum which develops students who are more likely tmbege, career and life ready.

Updated February2®42



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

Effective Teachers and Leaders

In 2010, South Dakota law makers laid the groundwork for efforts related to effective teachers ar
leaders. The Legislature directed the Board of Education to develop state standards fay éaactan
create a model evaluation instrument. The law also required regular teacher evaluation.

In January 2012, Gov. Dennis Daugaard introduced a bill that would implement a statewide eval
system with four levels of performance. His bill alsdsc@dr establishment of standards for principal
and a statewide evaluation system for principals. If passed, the bill would phase out continuing c
status for any teachers who havendédt earned

To support these evaluation efforssvaell as implementation of the Common Core, the governor he
proposed a statewide professional development effort backed by $8.4 million.

Career Development tied to workforce needs

Each high school student in South Dakota is required to have a Rdrsamang Plan (PLP). A PLP
helps students to strategically choose high school courses that will best prepare them for their a
and career goals. Wi th the South Dakota Vir
their schedulesStudents also can take advantage of dual credit courses offered through South D
technical institutes.

SD DOE provides middle and high school stuc
online academic and career planning system. dgir&sDMyL.ife, students have tools available to he
them make informed decisions about furthering their education and pursuing potential careers. S
can use the system to create their PLPs, practice for the ACT, research careers, and access a h
resources related to potential employment.

School Climate
A healthy school environment is associated with academic achievement, effective risk preventiot
and positive youth development. While School Climate is difficult to measure, South Bakatger to
identify measurable elements that influence the overall climate of a school.

South Dakotads proposed accountability mode
the indicators of a strong education system outlined abovethékeurrent system of accountability ir
South Dakota, it continues annual public reporting of disaggregated student outcome measures
required content areas. However, it goes beyond the use of a single measure of student proficie
encompasses muyjte indicators which are critical pieces in preparing students for theetury.

This robust model offers a more credible and meaningful system of accountability. With i
emphasis on continuous improvement, it sets a high bar for ongoing refleetiqgoal setting.

(Attachment A page 123
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PRINCIPLE 1: COLLEGE - AND CAREER-READY EXPECTATIONS

FOR ALL STUDENTS

1.A ADOPT COLLEGE - AND CAREER-READY STANDARDS

Select the option thaeégains to the Skand providevidence corresponding to the option
selected.

Option B
[ ] The Statdasadopted collegand career

Option A
X] The $atehasadopted collegand career

ready standards at least reading/languag
arts and mathematitst are common to a
significanhumber of Statesonsignt with
part (1) of the definition of collegad

readystandards at least reading/languag
arts and mathematitgt have been
approved and certifidry a State network
institutions of higher education (IHES)

consistent with part (2) of the definition ¢
collegeard careeready standards

careeready standards

i. Attach evidence that the State has
adopted the standards, consistent with i. Attach evidence that the Stades
Stateds standards adopted the standardsnsistent with
(Attachmend, page 96 the Stateds stand

(Attachment)

ii. Attach a copy of the memorandum of
understanding or letter from a State
network of IHEs certifyinthatstudents
who meetthesestandardsvill notneed
remedial coursewosk the
postsecondary levéAttachmenb)

1.B  TRANSITION TO COLLEGE - AND CAREER-READY STANDARDS

Provide the SEA®6s pl amolaterthanitha0a38201¢ scloool yearo
collegeand careeready standardsatewidén at least reading/language arts and mathefoatic:
all students and schoalsdinclude an explanationtodw this transition plan is likely to lead to
students, including Englishaeers, students with disabilities, anebldvieving students, gainin
access to and learning content aligned with such stafdtherdsepartment encourages an SEA
include in its plan activities related to each of the italicized questions ingbenching section o
the document titleESEA Flexibility Review Guidant®explain why one or more of those
activities is not necessary to its plan.

As the South Dakota Department of Educa(ie® DOE)moves forward, our efforts will be
thoughtful, airgeted and clear, with one overarching outcome: Students who are college, career
ready.To achieve that end, SD DOEfiusing on the building blocks of the education system:
Healthy Students, Quality Standards and Resources, Effective Teantdrsaders, Career
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Development.

Led by the Council of Chief State School Officers (CCSSO) and the National Governors Associ
(NGA), the Common Core State Standards present a national perspective on academic expect
students, kindergarten thugh high school, in the United States. These coliagbcareeready
standards have been adopted by 44 states and were designed to align with college and work
expectations, contain rigorous content, and require application and higher order thinking. These
standards also align with our statebés emph

The South Dakota Board of Education adopted the Common Core State Standards in English ¢
arts and math on Nov. 29, 2010. South Dakota believes these standardsmial ésr students;
chall enging them to think deeper, apply th

The South Dakota Department of Education is committed to supporting school districts in the tr
to the new Common Core State Stards, culminating with a new statewide assessment in schoo
201415.

Adoption of the Common Core State Standard
budget. Schools had not seen an increase in state aid for the year and inge samificant cut for
the approaching fiscal year. I n an effort
standards are i mplemented properly, the Go
securing funding ($500,000)dim a private foundation for initial statewide Common Core State
Standards training.

The department és plan for transitioning to
1) Awareness

2) Transition

3) Implementation and Ongoing Review

4) Ongoing Professional Development

The Awareness phase, conducted during the-2Q1€chool year, involved presenting at various
meetings and hosting a series of webinars for key stakeholders which would lay the groundwor
future work. The department alsleveloped a webpage
(http://doe.sd.gov/octe/commoncoreStandards.&sth resources/activities/information related to
Common Core State Standards.

During the 2016011 school year, the depamnt, in conjunction with a teacher work group, conduct
comprehensive crosswalk in English language arts and mathematics, to determine the extent o
alignment between the stateds current cont
crossvalk documents were made available on the South Dakota Departmegti€itienwebsite to
educators and school leaders across the state. The crosswalk was designed to be a tool for dis
become familiar with new Common Core State Standardsasogrdpart o t he st at e
standards. Results of the crosswalk were used, in part, to determine which focus area Commor
State Standards would be covered in professional development efforts.

South Dakota is currently in the transition phas€ommon Core State Standards implementation,
centering on stateponsored professional development for teachers and administrators. Efforts b
in the summer of 2011 with a stedponsored pilot program consisting of three phases: unpacking
CommonCore State Standards, unit design, and assessment. South Dakota is applyirge train
trainer model to build capacity within individual distrittsdevelop the ability of educators to help
students master rigorous content knowledge and apply that kagemierough higher order thinking
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skills. The department was able to offer stipends to teachers for participation in the summer pil
well as providing districts funds to cover the cost of substitute teachers so teachers could atten
professional devepment opportunities during the current school year. Feedback from pilot
participants was incorporated to adjust statewide training that is occurring in school yeap 2aad
which is currently progressing throughout the state. Sexg@rtgercentofth st at eds s
are participating in this professional development opportunity.

The under |l yi ng o unitid Colfegesand Ganeer Rehdy CdnmantCeré State
Standards Professional Development initiative are:

1 Provide teachers witopportunities to gain a deeperdenstanding of the standards;

1 Investigate how the Common Core State Standards impact teaching practices;

9 Learn about the Common Core State Standards starting with the end in mind, how the sta
can be assessed, worfgithrough curriculum planning;

1 Give teachers opportunities to collaborate with other teachers from their grade levels as tr
understand Common Core State Standards;

1 Emphasize standardliven curriculum;

fTConnecting relevant i, rlevance relationships, eesults); t h e

1 Integrate Common Core for Special Education

South Dakota is offering additional opportunities during the 2l §chool year designed to assist
teachers in the areas of math and literacy integration

Theseprofesional development opportunities are:

8 Standards for Mathematical Practice in the Common Core State Standards

This oneday workshop is designed to aid in the understanding and the concepts
behind the 8 Standards for Mathematical Practice. The 8 StaridaMathematical
Practice are a key part in the delivery of the increased cognitive demand of the
Common Core State Standards. This workshop will provide teachers with background
information and an in depth understanding of the 8 Standards for Mathématica
Practice. Workshops were held throughout month of January 2012 in Sioux Falls,
Watertown, Aberdeen, Platte, Pierre, Rapid City and Spearfish.

Literacy Integration

As outlined in the Common Core State Standards for Literacy in History/Social
Studies, Sence, and Technical Subjects, incorporating literacy into all content areas

is necessary to prepare students for college and carkerliteracy Integration

workshop is designed for participants to learn ways to integrate literacy into
coursework for no-English Language Arts content ared®pics include: literacy
integration strategies and techniques f
(SREB) High Schools that Work, the Lexile Framework for Reading, State Library
eResources, studecgéntered peaeview and developing your classroom/schoaale

plan.

The third phase will be the full implementation of @e@mmon Core State Standaid201314 school
year and assessment on the new standards in1Z)4dhool year.

In December of 2011, duringshbudget address, Gov. Dennis Daugaard proposed an $8 millien f
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pronged training effort aimed at South Dakota educators. Part ivibsting in Teachergnitiative,
this effort focuses heavily on Common Core State Standards training for Englishgleaagisaand
mathematicéort eacher s and administrator s, as wel |
(Charlotte Danielson Framework for Teaching). As the legislative session plays out, the outcon
this proposal will be determined.

Recognzing the vital role that teacher preparation programs play in developing the next generat
educators, the SD DOE has taken specific measures to bring higher education into the transitio
process. Represent at i v atonpgogransare emgagéadthe @amendns
Core State Standargsofessional development series for teachers. These instructors will incorpo
the Common Core State Standards and associated instructional approaches intodéeircgre
programs.

If approvedthe Gover nor 6s wauwlidiadd ianigiiqmniifviecant
development efforts and build district capacity for the new assessment 12014

U Does the SEA intend to anal yze -trearebrieadygstandartsi
to inform the development of ELP standards corresponding to the calledeareeiready standards an
to ensure that English Learners will have the opportunity to achieve to the edlledjeareesready
standards? If so, willhe results be used to inform revision of the ELP standards and support Englis
Learners in accessing the collegad careefready standards on the same schedule as all students?

South Dakotads analysis of ELP sareemrehdyrstdnslards
began with an alignment study conducted through the World Class Instructional Design and
Assessment (WIDA) Consortium to ensure high quality support for English learners and their te
South Dakota joined the Wokdlass Instrational Design and Assessment (WIDA) consortium in
2008.

In order to assess the alignment and linkage of this new set of WH3&d ELP standards with those
of the Common Core State Standards, an independent alignment study was prepared for the W
consotium (http://www.wida.us/Research/agenda/AlignmgriResults, released in March 2011,
indicate strong alignment between the WIDA ELP standards and the Common Core State Stan
English Language Arts and Mathematics.

As a member of the WIDA consortiy South Dakota provides districts the WIEBMCCESS
PlacementTest(VMA P TE) , which may al so be used as a
ACCESS for ELLs is administered annually as mandated in [Section 1111(b) (7)]. These tools |
measures for aessing how well English learners are learning content needed to fully understan
statebs academi c st andar dsdcareeteadgstandardse al i g

0 Does the SEA intend to analyze the learning and accommodation factors ngtesswure that students
with disabilities will have the opportunity to achieve to the colegel careereadiness standards? If so,
will the results be used to support students with disabilities in accessing ealtejeareesready standards
on the ame schedule as all students?

South Dakota completed a follewp accommodation study to one previously completed in 2007 tc
analyze areas of improvement and additional professional development. The results have been
reviewed with staff from the National G&r on Educational Outcomes in conjunction with a Gene
Supervision and Enhancement grant. A plan of action was developed to address the study

recommendation©ne of the focus areas within the action plan included ensuring IEP teams sel
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accommodatios that enable students to progress in the general curriculum and demonstrate kn
on statewide assessmentsuth Dakota is working to integrate the Common Core State Standard
its South Dakota Tutorial, which is a program designed to assise#afs in writing higher quality

IEPs that are aligned to academic and functional standards areas. With the college and career
standards built into this system, IEP teams will be better able to support students with disabilitie
accessing the Conon Core State Standards.

For students with significant cognitive disabilities who require an alternate assessment, South L
a member of the National Center and State Collaborative General Supervision Enhancement G
consortium. Through the grapitoject, an alternate assessment aligned to the Common Core Sta
Standards will be developed for a census pilot and administered in th@D43chool year. South
Dakota plans to use this assessment for accountability purposes in géaded 31. Util that time,
the state will continue to use its Dakota STARssessment at grades &nd 11.

0 Doesthe SEA intend to provide professional development and supports to prepare principals to provi
strong, supportive instructional leadership based omthe standards? If so, will this plan prepare
principals to do so?

In his December 6, 2011, budget address, Gov. Dennis Daugaard proposed $8 million to be us
comprehensivetatewide training effort aimed at South Dakota educators. The efforus-pronged
initiative targeting these key audiences:

1 K-12 teachers of English language arts and mathematics (Common Core State Standar
9 Science teachers

1 School counselors

1 School administrators

Calledlnvesting in Teachersthis effort focuses heavign Common Core State Standards training
teacherand administrators as wel | as training on the st
Danielson Framework for Teaching) and associated evaluation.

While the current Common Core State Standardsitigathat SD DOE is providing is open to
administrators, focus so far has been on teachers and unpacking standards. If these funds bec
avail able, one of the Aprongso of the trai
administrators. Traing would support administrators in their roles as instructional leaders, partic
in the areas of Common Core State Standards (implementing standards, related instructional st
managing demands of aligning curriculum, formative assessmeiamdcteacher evaluation
(familiarity with new state standards/Danielson Framework and using evilased observation).

U  Does the SEA propose to develop and disseminateguiglity instructional materials aligned to with the
new standards? If so, arbe instructional materials designed (or will they be designed) to support the
teaching and learning of all students, including English learners, students with disabilities, and low
achieving students.

Sout h Dakot aodagentias baved theeesdgibditg for determiningvhich instructional

materials best meet the needs of their students. The role of the SD DOE is to establish academ
content standards, and to provide guidance on current best practices and pedagogy and alignmr
instructionalmaterials, rather than restrict instructional material selection. The department plans
work with district curriculum directors to develop an evaluation tool for districts to locally apprais
instructional mat er i al s. fodub @ thd systeanatic approathdos

implementation and alignment of standards, so that programs and practices are available to me
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needs of all learners, at every level in every content area.

U Does the SEA plan to expand access to collegel course or their prerequisites, dual enrollment course
or accelerated learning opportunities? If so, will this plan lead to more students having access to co
that prepare them for college and a career?

South Dakota has growing participation and higtcess levels in Advanced Placement (AP) cours
In particular, the South Dakota Virtual School and the Learning Power program, offered via the
School, have played a significant role in this tréResearch shows a strong correlation between A
swecess and college retention and completion.

Participation in Advanced Placement exams has risen steadily in South Dakota sin0&,200én
1,948 students took at least one AP exam. Last year, 2,481 students took at least one AP exan
increaseofm@&@ t han 27 percent in five yearsd tinm
on which students scored a 3 or better increased by 15 percent in the last year. The pass perce
all students in South Dakota was 67.9 percent in 2011, 10npageepoints higher than the national
average of 57.9 percent.

The South Dakota Virtual School has been in place since 2007 and, today, offers an extensive
online courses, ranging from credit recovery to Advanced Placement. In a state sudth &3afota,

where a number of our districts are both rural and sparse, the South Dakota Virtual School play
important role in delivering courses to students who might not otherwise have access due to the
challenges districts face in recruiting teachers

Through the Learning Power program, which is offered exclusively online, students across the ¢
have access to the following AP courses:

AP Calculus AB

AP English Literature & Composition
AP English Language & Composition
AP Biology

AP Physics B

AP Statistics

AP Chemistry

=4 =4 -8 -_a_-a_a_-°

Courses are available on a ficstme, firstserved basis. The program, which is a partnership with t
National Math and Science Initiative, has provided $100 cash awards to students who pass the
Learning Power courses.

NorthernSt at e U n iLeasningQentey d@se pldys an important role in delivering college p
and AP courses statewide.

SD DOEwill continue to foster use of South Dakota Virtual School and online AP as an accessi
affordable option for students, fanei and school districts. South Dakota is committed to encoura
students to take a wider selection of Advanced Placement classes utilizing the South Dakota V
School. In turn, students will be better prepdmdcollege readineds capitalize in pstsecondary
coursework

South Dakota Virtual School is not only for AP courses but also to help those students who may
to do some remedial coursework before they go on to postsecondary endeavors, ultimately sav
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students/families time and money ¢gtting remedial work done before college.

Due to its governance role with the statebd
Education has focused its efforts on dual credit options at the four technical institutes in the stat

Two of the four technical institutes, Lake Area Technical Institute and Mitchell Technical Institut
offer high school students an opportunity to edual credit while pursuing programs of study in the
health care, energy and communication fields. Courseisgriimarily online, however, students are
required to complete labs on campus. Students can earn up to 12 credits toward technical instit
credits.

Additionally, the technical institutes are in the process of developing concurrent courses, hich
taught by qualifying secondary instructors who have been trained to teach postsecondary curric
their local district. Currently, the technical institutes are targeting the agriculture, business and
information technology fields. If successful, fh@mework developed with Mitchell Technical
Institute to offer concurrent courses, for dual credit purposes, would serve as a model for other
technical institutes statewide. See document at
http://www.sdbor.edu/theboard/agenda/2011/documents/Z.pdf

The South Dakota Board of Regents establis
acceptance of dual credit course work taught in a high school by a high school teachguolitiese
implemented to make sure that the system accepted in transfer only those courses that were tr
collegelevel courses, required the institution offering the dual credit course to enter into an agre
with the Regental system, which stipulatbdt a common set of best practices were being followec
Within the system, Northern State Univer si
serve as the systembs provider of this ntyp
use the thireparty (reduced) tuition rate since the teachers are being paid by the school district.

The best practices established by the Board outline what have become the national standards 1
credit programming offered by high school teashe a high school setting. These include:

A The course follows a course syllabus established by the-graditing
college/university.

A The high schoebased dual enroliment course is taught by a qualified high school
instructor holdiing di snaspkerife degreat a
degree with 15 or more graduate hours in the discipline being taught.

A A faculty member in the discipline of the course from the crgdinting
college/university is assigned to and actively engagednasntor for the high school
instructor.

A All students meet established admissions standards and are admitted to the
college/university awarding credit. In addition, any cotsgecific prerequisites are
met.

A The students are required to demonstrate time $avels of mastery as is required of
college students who take the course on campus. The mentor will review assignments,
quizzes, tests, and grading rubrics to make sure this is done.
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0 Does the SEA intend to wor kerandprimcipal prepar&ionat e 6
programs to better prepare: Incoming teachers to teach all students, including English language
learners, students with disabilities, and laehieving students to the new collegad careefready
standards; and Incoming prcipals to provide strong, supportive instructional leadership; on teachi
the new standards? If so, will the implementation of the plan likely improve the preparation of inc
teachers and principals?

Recognizing the vital role that teacher prepamprograms play in developing the next generation
educatorsSD DOEhas taken specific steps to bring higher educatiorntliraransition to the
Common Core State StandarBse pr esent ati ves f r om teathér prepation
programs are engagea the Common Core State Standapisfessional development series for
teachers. These instructors will incorporate the Common Core State Standards and associated
instructional approaches into their ervice programs.

Ifthe Governod s proposed FY 13 budget is approved
training effort that includes a component focused solely on school administrators and instructiot
leadership. Two key components of that training would be implementatibe Giommon Core State
Standards and teacher evaluation.

SD DOE al so has joined forces with the Sou
public universities, to redesign the teacher preparation programs at those institutions. Thisya®c
initiated by Secretary of Education Dr. Melody Schopp and Executive Director of the South Dak
Board of Regents Dr. Jack Warner in the fall of 2011. Initial discussions have centered around
program redesign with the following features:

A A3+ 1 malel with candidates involved in a thrgear campus program andaeyear

~ residency prograrnm a PK12 school.

A The credit breakdown would follow the 12@edit model that is being proposed for futu

_ university majors.

A A "co-teaching" model would be impteented to ensure a seamless transition from the
university to the PKL2 schools.

In addition, the two entities recently secured a Bush Foundation grant to initiate a review of the
uni versities6é educational | e a d ewosldbie griticalino g r
influencing the | eadership component of th
administrators. Training would support school administrators in their roles as instructional leade
particularly as it relates to @omon Core implementation and related instructional strategies, and
evaluation of teachers based on the new state standards for teaching (Charlotte Danielson Frat
for Teaching and using evideneeased observation.

These steps should helptoensat t hat i ndividuals | eaving t1}
prepared for the realities of todaybs <cl as
statewide initiatives.
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0 Does the SEA plan to evaluate its current assessnagial increase the rigor of those assessments and tl
alignment t o -tahdearesneadinesdstandards|in oedgréo better prepare students and
teachers for the new assessments through one or more of the following strategies:

- Raisingthe6at ebs academic achievement standards
they reflect a level of pesecondary readiness, or are being increased over time to that level of
rigor? (E.g., the SEA might compare current achievement standards to armeépost
secondary readiness by bagiapping from college entrance requirements or remediation
rates, analyzing the relationship between proficient score on the State assessments and the ACT
or SAT scores accepted by ;soconducting NAERe st at e
mapping studies.)

- Augmenting or revising current State assessments by adding questions, removing questions or
varying formats in order ¢t anddtaedreadystarmdardsg n wi

- Implementing another stratedy increase the rigor of current assessments, such as using the
ffadvancedo performance | evel on state asses
as the goal for individual student performance or using collegparatory assessments or
othera anced tests on which | HE&s grant cour se
determine whether their students are prepared for-pesbndary success?

- I'f so, is this activity Ilikely to result in
alignment with collegeand careefready standards?

The transition to collegand career eady st andards from South [
standards requires substantial thinking, planning and effort on the part of local school districts.
recognition of the magnitude of this effort, South Daketh embed Common Core State Standards
aligned test items into our statewide assessment over the next three testing cycles. Based on
performance on the embedded items, educators will gain insightantoheir students would perforr
if the new consortium assessment were give
website that also has the results from the statewide assessment.
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1.C DEVELOP AND ADMINISTER ANNUAL , STATEWIDE , ALIGNED , HIGH -

QUALITY ASSESSMENTS THATMEASURE STUDENT GROWTH

Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.

Option A Option B Option C
IX] The SEA iparticipating in| [_] The SEA is not [ ] The SEA has developed

one of the two State
consortighat received a
grant under the Race to tt
Top Assessment
competition.

. Attach the
Memorandum of
Understanding (V)
under that competition.
(Attachmen®, page
100

participating in either one
of the two State consortia
that received a grant unde
the Race to the Top
Assessment competiiio
and has not yet develope
or administered statewide
aligned, higlquality
assessments that measur
student growth in
reading/language arts an
in mathematics at last
grade$-8 andat leasbnce
in high schoah all LEAs

. Provide th
to develop and
administeannually,
beginning no later thar
the 20142015 school
year, statewiddigned,
high-quality assessmer
that measure student
growth in
reading/language arts
and in mathematios at
leasigrades$-8 andat
leastonce in high schog
in all LEAsas well as
set academic
achievement standard:s
for those assessments

andbegun annually
administeringtatewide
aligned, higlquality
assessments that measur
student growth in
reading/language arts an
in mathematics at least
grades-B and at least oa
in high schoah all LEAs.

i. Attach evidence that th
SEA has submitted the
assessments and
academic achievement
standards to the
Departmentor peer
review or attach a
timeline of when the
SEA will submit the
assessmerasd
academiachievement
stardardsto the
Department for peer
review. (Attachmen?)

South Dakota is part of the SMARTER Balanced Assessment Consortium (SBAC), one of two mu
consortia awarded funding from the U.S. Department of Education to develop an assessment sys
based on the new Common Core State Standards. To achieve the goal that all students leave hig
ready for college and career, SBAC is committed to ensuring that assessment and instruction em
Common Core State Standards and that all studeg@rdiess of disability, language, or subgroup sta
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have the opportunity to learn this valued content and show what they know and can do. The asse
system will be field tested in the 202814 school year and administered live for the first tinminduhe
20142015 school year.

South Dakota is a Governing State in the SMARTER Balanced Assessment Consortium. As defir
the Governance Document, each state is required to take an active role in supporting the work of
consortium; South Dakota & member of the Transition Work Group and Formative Assessment
Practices and Professional Learning Work Group.

Summative Assessment:

One of the core components of SBAC is computer adaptive assessments administered in the last
of the school yaain grades 8 and 11 in the areas of English language arts and mathematics. Thes
assessments will be designed to provide val
and attainment of the knowledge and skills required to be colleteaseer ready.

When the SMARTER Balanced summative assessments in English language arts and mathemati
become available in 20145, South Dakota plans to implement them for accountability purposes in
grades 38 and 11. Between now and then, the stallecontinue using its Dakota STEP assessment a
grades 38 and 11, with a certain number of Common Core State Standards related items embedd
the test each year.

While the SMARTER Balanced Consortium is one option related to assessment, thiss oy answer
for South Dakota. The stabas identified severalgnificant areas related to assessment that require
statebdbs ongoing attention and devel opment:

Special Education Assessment

For students with significant cognitive disabilities wiequire an alternative assessment, South
Dakota is a member of the National Center and State Collaborative (NCSC) General Supervision
Enhancement Grant Consortium. Through the grant project, an alternative assessment aligned to
the Common Core State Stamds will be developed for a census pilot and administered in the
20132014 school year. South Dakota plans to use this assessment for accountability purposes in
grades 38 and 11. Until that time, the state will continue to use the Dakota-®T&Bessmen

for grades 8 and 11.

Assessment for ELL

South Dakota would also propose that beginning in 2BLthe state wouldot require English
Language Learners to take the Dakota STEP reading, mathematics and science assessment unti
they are designated proficient on the WIDA ACCESS test or a time limit of three years
whichever occurs firstCurrently, the ACCESS isdministeredo determine language proficiency
only. South Dakota is proposing to use it for accountability purdoses to three yeart® help

level the playing field for English Language Learners. While the ACCESS does not measure
content mastery, it would serve as a measur
a basic mastery of the language, ELLs will have a betfgortymity to master core content. Once
students have demonstrated mastery by showing proficiency using the ACCESS criteria, they
would then be required to take the statewide assessment.

Formative Assessments

South Dakota plans to take full advantage efftirmative tools and interim assessments

available through SMARTER Balanced. In addition, the state is developing an online bank of
items called the South Dakota Assessment Portal. This portal is a bank of test items that educato
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will be able to accegtiroughout the school year to assess student mastery of standards and to
inform instruction. The goal is to provide local education agencies access to formative
assessments and eofdcourse exams within this stagponsored system.

SD DOEO®s fththe sdsesgmerd Portalvwill be to align the items that are currently in the pc
to the Common Core State Standards. The intention is to increase the item bank for English langt
and mathematics in grada< 2. While committed to this proceske primary challenges will be capaci
and funding. Once the existing items in the bank have been aligned to Common Core State Stanc
number of items in the bank will begin to increase. This system would supplement what is availak
the SMARTER Balanced Consortium.

Interim Assessment
Due to financial constraints South Dakota does not provide or fund a statewide interim assessmet
Currently many districts administer interim assessments. South Dakota plans to utilize the SMAR”
Balanced Corwtium interim assessments in 262@15.

Effective Teachers and Leaders Assessment

South Dakota does not currently have a valid and reliable measurement in place that would evalu
individual student growth within an academic year, which could bleetred to teacher and principal
performance. SMARTER Balanced products will allow for quantitative measures of student growt
teacher evaluation purposes in English language arts and mathematics 9 2814-or those teachers
in grades and subjedisr which there is no statealidated testing measure for the quantitative portion
the evaluation, a district approved assessment using objective measures of teacher effectiveness
student performance on a unit or eafeyear testmaybe usd. SD DOE will convene work groups of
teachers in various netested content areas and specific student groups (i.e., English language lea
to recommend appropriate measures to determine student growth and subsequently used as a cc
of teacheevaluation.

College & Career Readiness Assessment

South Dakota high schools have one of the highest celieged rates in the nation, with 72% of
graduates going on to postsecondary directly after high sdHoalever, South Dakota public
universitteseport, of the statebs 2009 high school
graduation, approximately 30% required some level of remedial coursework. Approximately 800 s
each year will take at least one remedial course, whicimekte t he st udent 6s ti
to his or her overall college cosg&outh Dakota has identified the need to make more data points

available to assist educators, students and
towardcollege and career readiness. Discussions have included making high school assessment
highst akes for students and delivering assess

and/or remediation.

The South Dakota Department of Ediima recognizes the necessity for additional or better data poit
identify academic deficiencies prior to a s
and comparing them to the st udent adfamifes waild maee
a clearer picture of student performance and could implement meaningful interventions with stude
before they graduate high school.
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SD Common CoreAssessment Transition Plan

Year 1 Year 2 Year 3 Year 4
20112012 20122013 20132014 20142015
South Dakota B
STEP covers current South Dakota b South Dakota b SMARTER
STEP covers currentl STEP covers current
SD standards BALANCE
Common SD standards SD standards
Core Assessment covers
Summative Common Core State| Common Core State Common Core State
Common Core State . ) Standards
Assessment . Standards filel test Standards field test
Standards field test . .
. questions embettd | questions embekbd
questions embeted | 11 "y STEP into D-STEP
into D-STEP
Special National Center & National Center &
E dEcation Dakota STEPA Dakota STEPA State Collaboration | State Collaboration
Assessment Assessment
Assessment
ELL
ACCESS ACCESS ACCESS ACCESS
Assessment
CCSS
Formative SD Assessment SD Assessment SD Assessmd SD Assessment
Portal Portal Portal Portal
Assessment
Interim Optional: district Optional: district Optional: district Tentatively:
Assessment purchased purchased purchased SMARTER
assessments assessments assessments BALANCE
nggﬁg;f & TBD: Pre andPost
Assessment
Leaders
College &
Career ACT ACT ACT ACT
Readiness
Assessment
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PRINCIPLE 2: STATE -DEVELOPED DIFFERENTIATED RECOGNITION
ACCOUNTABILITY , AND SUPPORT

AN DEVELOP AND IMPLEMENT A STATE -BASED SYSTEM OF DIFFERENTIATED

RECOGNITION , ACCOUNTABILITY , AND SUPPORT

2A0 Provide a descri pt i oenognitibnaccourgabil@ygnd ugpord i f f er e
systenthat includes all the components listed in Pringiplen22 S EAG6s pl an for
implementation of theifferentiated recognitipaccountabilityand supporsystem no later
than the 20132013 schoolyeaanda n ex pl anati on of how t he SE
recognition, accountability, and support systdesignedo improve student achievement
and school performanadose achiement gaps, anmcreas¢he quality of instruction for
students

South Dakota began the process of developing a new statewide accountability model in Septemb
The Department of Education assembled a group of 23 individuals representing keyidealgrbaps to
provide recommendations regarding a rgaaeration accountability model for South Dakota. Those
individuals included: school administrators, teachers, tribal educators, state board members, legis
and representatives of higher edumatand state education associations. To date, the group has me
times. During that time period, the U.S. Department of Education issued its ESEA Waiver Flexibili
package to the stateSD DOE also has introduced a bill to align its state statutbsudes related to
accountability with the concepbutlined in this application.

The resulting proposed Accountability Model, summedihere, is a model develogadthe South
Dakota Department of Education. It is a model intended to be legitimataigngseful to educators anc
administrators; easily understood by the public; and, most importantly, one that promotes continu
improvement for individual students, as well as for schools.

Sout h Dakot a ésnerationcapcoustability moeetkeés a thoughtful, balanced approach t
defining the indicators of a strong education system. Rather than focusing on student proficiency
single assessment, it encompasses multiple indicators, including student growth, that are critical |
preparing students for the rigors and challenges of tHe@itury world.

The proposed model will continue to hold schools accountable for student proficiency and closing
achievement gaps through continued annual public reporting of disaggregatedaitxtanes in

English language arts and mathematics. However, this more robust model reaches beyonebtheanr
summative assessment, to offer a more credible and meaningful model. The expectation is that th
will be used to inform school adminiators, teachers and the public as to how scteaéndividual
students are progressing. And with its emphasis on continuous improvement, it sets a high bar for
ongoing reflection of the achievement of the school goals.

The proposed nexgeneration aantability model is based dive key indicators:

1) Student Achievement based on percent of students scoring proficient or advanced on the
assessment of English language arts and mather(@gidckes 38 and 11)

2) Academic Growth (Elementary and Midle School) uses a Value Added Model to measure
difference between actual growth and expected growth in English language arts and math
OR
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High School Completion(High School)i based on two components: feygar cohort

Graduation Ratand a @mpleter Rate

3) Attendance(Elementary and Middle Schodl)p er c e n t

OR

College & Career ReadinesgHigh School)i based ortwo componentspercent of students
entering postsecondary education within 16 mewthgraduationand ACT scores
4) Effective Teachers and Principald a set of quantitative and qualitative performance meast

based on a set of indicators

5) School Climatei includes evidence to measure safe and healthy school environment

The proposed accountability modedes a 10@oint index, called the School Performance IngeRl). A
numeric value isssigned to each of the five indicatorstioa SPI These values agelded to create a
final Overall Score. Two distinct models will be used: 1) one for High Schoolatadulity, and 2) one

for Elementary and Middle School accountability.

School Performance Index

of al |

st uden

High School
Indicator #1 Indicator #2 Indicator #3 Indicator #4 Indicator #5
Student High School College & Effective School Climate | OVERALL
Achievement Completion Career Teachers & SCORE
Readiness Principals
Elementary and Middle School
Indicator #1 Indicator #2 Indicator #3 Indicator #4 Indicator #5
Student Academic Attendance Effective School Climate | OVERALL
Achievement Growth Teachers & SCORE
Principals

INDICATOR #1: Student Achievement (25 points in 201415)

At the High Schoolevel the student achievement score is based on the percent of students scorin
proficient or advanced on the statewide assessment in English language arts and roattielinatied in
11" grade.

At the Elementary and Middle Scholgvels the student achievement score is based on the percent
students scoring proficient or advanced on the statewide assessment in English language arts an
mathematics in grades&

Points are given for two separate groupbefiSubset 10 gr an d Subset D A g r Rwintpfor
Subset landSubset 2are based on the percent of students in each group and summed to determir
final score for student achievement.

What is theSubset2 Group?

Subset 4s anaggregate counf student groups in South Dakota that have historically experienced
achievement gapsAt this time, South Dakotplans to includehe following student groups in i&ubset
2 group Black, Native American, Higmic, Economically Disadvantaged, Students with Disabiliéied,
Limited English Proficient.

To calculate the combined stud&ubseP group unduplicated counts of students who score proficie
or higher on the statewide assessment and are in itk student groups are summed. This yields
single numberof proficient or higher students.
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1 No student counteghore than one time
1 All students in included groug®unted once

Example: Unduplicated Count
1 Addy -- Special Education and EconomicallysBdvantaged subgroupsScored Proficient.
9 Marcusi Limited English Proficient and Economically Disadvantaged subgreufsored
Basic.
1 Cheyenné Native American:- Scored Advanced.

Based on the above, an unduplicated count would show thrésttmtants with two of the students
(Addy and Cheyenne), or 66.66 percent, counting as proficient or highersnlibet 2 group

What is theSubsetl Group?
TheSubset 1 groumcludes all students not in ti&ibset 2 grouplhose scoring proficiemr higher in
theSubset 1 grouprould be included in the student achievement calculation.

Under the proposed system, the minimursiké will be 10 for each group. Using an aggreg&tduket 2
groupmeans almost every school in the state will have a foowstudents ilsubset 2 groupdndividual

subgroups of students will still be disaggregated and reported, but not used for computing the totz
for the student achievement indicator.

Example: Student Achievement Calculation*
*Weighting of Subse® groupand Subset fjroupdepends on student population

Calculating Achievement
Overall possible points : 25

Step 1: Divide maximum allowable index points in half to allow equal weight for reading and r
Step 2: Calculate the #f studetts that fall into the Subset 2 group and Subsebligy

Calculate the 9%f students that fall into the Subset 2 group and Subsetup ¢y dividing
Step 3: each by the total number of students

Take the overall possible points (1) times ¥hef students (3) in each group to get the
Step 4:  weighted points for each group
Step 5: Calculate the % Proficient/Advanced for each group

Calculate the score for each group by multiplying the % P/A (5) times the weight point
Step 6: each group (4).
Step 7:  The sum of these is the points for the Student Achievemeitiator

Step: 1 2 3 4 5 6
Overall Weighted Score
Index Number Points (% % (Weighted
Points of % of Students | Proficient/ | Points X %
Possible| Students| Students| X Points) | Advanced P/A)
Math Subset 2 12.5 71 26% 3.27 58% 1.90
Subset 1 200 74% 9.23 83% 7.66
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Reading| Subset 2 12.5 71 26% 3.27 62% 2.03
Subset 1 200 74% 9.23 88% 8.12
TOTAL 25 25.00 19.71| Step 7
TOTAL POINTS for Student
Achievemenindicator

By moving to the use of single subset group encompassing all students that have historically
experienced achievement gaps and a minimum N size of 10, SD DOE expects that schools acros
will be heldaccountable for an additional 1,052 subgroups. This result reflects the small rural natu
the statebds public school districts.

As an example:n 2011, High School XYZ had 6 Nativemerican students, 9 economically
disadvantagedtudents, 5 SPED stuaks and Gstudents in dter subgroups that make up thebSet 2
group who took the state assessment. Under the current system, High School XYZ is not held acc
for any of the subgroups. By aggregating the numbers and lowering the Assmelinedn this model,
High School XYZ will now be held accountable for 3 additional-guiups and 11 additional students
(unduplicated countYhis reatlife example is repeated in schools across the state.

INDICATOR #2: Academic Growth (Elementary and Middle Schoo) OR High School Completion
Rate (High School)(25 points in 201415)

At the Elementary and Middle School levetsgrowth calculation will be used for accountability
purposes beginning in 202013.

South Dakota is proposing a Value Added Mdd&\M) for Growth that employs linear regression
statistical tools. Value Added Models rely on student demographic characteristics and prior achie
as statistical controls in order to isolate the specific effects of a particular school, prograrherdaac
student academic progress. South Dakota ut:i
Incentive Fund grant, which affords us some data and experience for the Next Generation Accour
Model.

Example: Academic Growth Calculation

% Sudents exceeded projected growth 80%
X Possible points 25
Score 20

TOTAL points for Academic Growth Indicator

At the High School ¢vel theHigh School Gompletion Rate will be calculated using two indicators
High School Graduation Ratebased a thefour-year cohort modednda Completer Rateas defined
below. The two items will be weighted, with the Graduation Rate accounting for 25 percent and
Completer Rate accounting for 75 percent of the score for this indicator.

Completer Ratei South D&ota is proposing to use the percent of students who in the current schc
year have attained one of the following: a) diploma, b) GED, c) fulfilled the requirements of an Ind
Education Plan (IEP), d) fulfilled the requirements of a Language Agquistlan (LAP)
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The Completer Rate would be calculated as follows:

Example of Completer Rate calculation, School Year 20123;

HS Diploma = 100 + GED = 7 $tudents reachingam age of 21 = $1 SY 201213 (Total =110)
Dropouts = 7 +HS Diplomas = 00 + GED = 7 + Students reachingxmage of 21 = & SY 201213
(Total = 117)

110/117= 94% completion rate

The example below shows the remainder of the calculation for a final High School Completion Ra
assuming this indicator would be worth 25 psint

Example: Calculation of High School Completion Rate

1 Step 1: Calculate weighted points for each factor by muitiglweighted % for each factor by
total possible points
Step 2: Calculate the rate for each factor
Step 3: Calalate the score for eadactorby multiplying the rate times the weigtatpoints for
each group
9 Step 4: The sum of these is the points for High School Completion Rate

T
T

Step 1 2 3

Factors Weight as % Weighted Points Rate as % Score

% of students who | 75.0% 18.75 99% 18.62

have fACom

Fouryear cohort 25.0% 6.25 91% 5.68

AiGraduat.i

Total possible 100% 25 24.3Step 4

points Total points for
High School
Completion
Indicator

INDICATOR #3: Attendance OR College & Career Readines$20 points in 201415)
At the Elenentary and Middle School levelthe ndicator will be attendance rate based on the averag

daily attendance of all students. A school &
for this category to come up with a score for this Indica

Example: School A has an attendance rate of 90%. If total pointhi®in di cat or ar e
score for thigndicator would be 18.

At the High School levelthe College & Career Readiness score will be based on the factors noted
Each of the factors will be weighted.

1) Percent of students pursuing postsecondary 16 months after graduBhiencalculation
includes data from any postsecondary facility that reports to the National Student Clearing

2) Percent of students whose A@¥ath subscore is 20 or above and English sdore is 18 or
above (using the highest scoifethe ACT is taken more than once)

31

Updated February2®42



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

Example: Calculating College & Career Readiness Calculation
Overall possible points: 20

Calculate weightegoints for each factor by multiplying weighted % for each factor by total possit
Step 1. points

Step 2: Calculate the rate for each factor
Step 3: Calculate the score for each factor by multiplying the rate times the weight points for each grouy
Step4: The sum of these is the points for the College and Career Readi

Step: 1 2 3 4 5
Weighted | Rate as

Factors Weight as % Points % Score

% ACT Score 20 or Greater for Math 25.0% 5.0 67% 3.35

% ACT Score 18 or Greater f&nglish 25.0% 5.0 69% 3.45

% students pursuing postsecondary in 16

months 50.0% 10.0 72% 7.2

Total possible points 100.0% 20.00 14 | Step 6
TOTAL POINTS
for College &
Career Readiness

INDICATOR #4: Effective Teachers & Principals (20 points in 201415)
At both levels, the Effective Teachers & Principals score would be based on the percentage of teg
and principals in the school who perform at the Proficient or Distinguished levels on a statewide
evaluation instrument.hie percentage of teachers who score at the Proficient or Distinguished leve
multiplied by total possible points.

1 50 % of that performance rating must be based on quantitative measures of studer
academic growth in one school year.

1 50 % of that pedrmance rating must be based on qualitative components that are
measurabland evidencéased

Work groups will be formed to address the teacher evaluation piece and the principal standards a
evaluation piece, as well as building appropriate assessfoettiss purpose. While standards are now
place for teachers, there are no such statewide standards for principals. This indicator will not be
in the School Performance Index until 261l

South Dakota does not currently have valid and rigliateasurements in place that would evaluate
individual student growth within an academic year, which could then be tied to teacher and princig
performance. SMARTER Balanced products will allow for quantitative measures of student growtt
teacher evalation purposes in English language arts and mathematics byl 304ad South Dakota
expects to use those products to the extent possible. For those teachers in grades and subjects f¢
there is no statealidated testing measure for the quantitagigetion of the evaluation, a district

approved assessment using objective measures of teacher effectiveness including student perfor
unit or endof-year testsnaybe usedSD DOE will convenavork groups representing néested conten
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areas andpgcific student groups, to recommend appropriate measures to determine student grow!
subsequently used as a component of teacher evaluation.

Example: Effective Teachers & Principals Calculation

Step: 1 2
% Teachers
and
Overall Principals Score (%

Index Points Proficient & Teacher#rincipals
Possible  Distinguished X Overall Points)

20 71% 14.2
Total Points: Effective
Teachers/Principals Indicator

INDICATOR #5: School Climate (10 points in 201415)

Positive school climatena a healthy school environment are associated with academic achieveme
effective risk prevention efforts and positive youth development. This indicator is designed to addr
school climate issues such as bullying and violence and other problemg#tatoomditions that
negatively impact learning. It would include a comprehensive assessment of the major spheres of
life such as safety, relationships, teaching and learning, and healthy environment.

At both levels, the School Climate score Wil measured using reliable statewide assessment tools.
work group will be convened to address this indicator and select or develop measurement tools. T
tools may include parent, student, and staff surveys and/or assessment tools related to iésol po
programs, and practices. This indicator will not be included in the School Performance Index until
2015.

Phaseln of School Performance Index

201112 Existing accountability model used for final year

201213 School Performance Index in plagéh all indicatorsexceptEffective Teachers and
Principals at both levelgnd School Climate at both levels

201314 School Performance Index same indicators as in-2312

201415 Add Effective Teachers and Principals indicator at both levels (asgymiper

evaluation instruments/models for determining student growth in place)
Add School Climate at both levels
ResetAMO targets and goals due to new assessment, then reset every 5 years

The following charts indicate themts per indicator on the School Performance Index. The points p
indicator will change as additional pieces of the index are phased in for thd2@thool year.
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INDEX & INDICATORS: High Schools

At the High School level, the School Performancesindill include the following key indicators:

--Percent proficient or
higher in English
language arts and
mathematics in grade 11
on state assessment

Calculation includes:
--Subset 2 score
--Subset 1 score
--Unduplicated count

(calculated upon the %

--Graduation ratesa
defined within 7.1 of
the South Dakota
Accountability
workbook
--Completer rate

--Percent of students
pursuing
postsecondary 16
months after
graduation

--Percent of ACT
student scores whose|
math sukscore is 20
or higher

--Percent of ACT
student scores whose
English subscore is

201213 & 201314 201213 & 201314 | 201213 & 201314 201213 & 201314 201213 & 201314

Points: 50 Points:25 Points: 25 Points: 0 Points: 0

201415 Points: 25 201415 Points25 201415 Points20 201415Points: 20 201415 Points: 10

Indicator #1: Indicator#2: Indicator #3:College | Indicator #4: Indicator #5:School

Student Achievement High School & Career Ready Effective Teachers Climate
Completion & Principals

--Aggregate number
of teachers in each o
four categories:
Unsatisfactory,
Basic, Proficient,
Distinguished

--Measurement tool
needs to be determine

of Subset 2 ancubset 1 18 or higher

students in the school

population)

Implemented in Implemented in Implemented in Implemented in Implemented in
201213 2012-13 201213 201415 201415

INDEX & INDICATORS: Elementary & Middle Schools

At the Elementary and Middle School levels, the School Performance Index will include encompas

following key indicators:

language arts and
mathematics in grades 3
8 on state assessment

Calculation includes:
--Subset 2 score
--Subset 1 score
--Unduplicated count

(calculated upon the %
of Subset 2 and Subset
students in the school

(linear regression)
model based on
student growthi
factoring for certain
variables

2012-13 & 201314 201213 & 201314 | 201213 & 201314 201213 & 201314 201213 & 201314

Points: 40 Points: 40 Points: 20 Points: 0 Points: 0

201415 Points: 25 201415 Points: 25 | 201415 Points: 20 201415 Points: 20 201415 Points: 10

Indicator #1: Indicator#2: Indicator #3: Indicator #4: Indicator #5:

Student Achievement Academic Attendance Effective Teachers School Climate
Growth & Principals

--Percent proficient or --Measurement tool

higher in English --Value added --Aggregate omber | needs to be determine

of teachers in each o
four categories:
Unsatisfactory,
Basic, Proficient,
Distinguished

population)
Implemented in Implemented in Implemented in Implemented in Implemented in
201213 201213 201213 201415 201415
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AMO Targets and Goals
Under the proposed modekch schoohas its own unique AMO goal, with yearly progress defined a
meeting the annual targets toward that goal.

AMO goals and targets are set as follows:

In the first year of each fivgear cycle and for each level (elementary/middle school and high schoc
Overall Score on the School Performance Index (SPI) is calculated for each public school and ran

1 Status hools Schools whose total score on 8P is at or above the top 10 percent.
0 AMO for these schools for the next 4 years is to remain above the lowest score of tt
10% of schools as ranked in the first year.

1 Progressing $hools Schools whose total score on the SPI is greater ti@mbdttom 15% but
are less than the top 10%.
o0 AMO for these schools is to grow Y4 of a standard deviation over the next 4 years
[1 Growth is divided into 4 equal increments
[] For example, the HS standard deviation in this scenario is 11.62
a Y, 0f11.62 =291

O Divided equally over 4 years, this comes to 0.73 points per year
O The school must groly 2.91 points over the next 4 years, or 0.73
points per year

1 Focus SchoolsSchools whose total score on the SPI msnat less thathe bottom 15% but
greater than the bottom 5%.
o0 AMO for these schools is to grow 1/2 of a standard deviation ovegettietryears
[1 Growth is divided into 4 equal increments

a For example, the HS standard deviation in this scenario is 11.62

a 1/2 of 11.62 =5.81

O Divided equally over 4 years, this comes to 1.45 points per year

O The school must g by 5.81 points over the next 4 years, or 1.4k
points per year

9 Priority Schools: Schools whose total score on the SPI is at or below the bottom 5%.
o AMO for these schools is to grow % of a standard deviation over the next 4 years
[l Growth isdivided into 4 equal increments

a For example, the HS standard deviation in this scenario is 11.62

a 3/4 of 11.62 =8.72

O Divided equally over 4 years, this comes to 2.18 points per year
The school must grow by 8.72 poirtger the next 4 years, or 2.18
points per year

CLASSIFICATION OF SCHOOLS
Under the proposed accountability model, there wouliiveeclassifications of schools that determine
recognition or support.

1 Exemplary Schools:Include both 1) higiperforming schools whose Overall Score on the
Schod Performance Index is at or above the top 8¥highprogess schools that rank in the tc
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Recognition and Suport
Exemplary schools will receive special recognition through a statewide branding effort designed t¢
attention to their outstanding performance and/or growth. The SD DOE would develop a special s
logo for Exemplary schools to display on schoaterials (letters, newsletters, websites, etc.) and on
in their buildings (stickers on door entrances, banners, outdoor signage, etc.) Schools earning Ex
status also would receive congratulatory letters from the governor and/or the stetegetrducation,

and

administrators. The SD DOE would arrange for the superintendents of each Exemplary district to
recognized one day during the annlegislative session.

5% for improvement of Indicator 2 over a period of two yeatspublic schoolsare eligible for
this classification

Status SchoolsSchools whose total score on the SPI is at or above the top 10 percent.

Progressing $hools Schools whose total score on the SPI is greater than the bottom 15%
are less than the top 10%.

FocusSchools Schools whose total score on the SPI is at the bottom 15% but greater thar
bottom 5%. Each district with one or more of these schools must implement, for two years
meaningful interventions aligned with the turnaround principles. This ¢tzg®h applies to
Title 1 and Title | eligible schools.

Priority Schools: Schools whose total score on the SPI is at or below the bottom 5%. The t
number of Priority Schools must be at least five percent of the Title | and Title | eligible sct
in the state. Each district with one or more of these schools must implement, for three yea
meaningful interventions aligned with the turnaround principles. This classification applies
Title I and Title | eligible schools

®Top 5% of Status Schools

#Schools whose SPl score ranks
at or abovethetop 10%

*Very low engagement

sHigh districtautonomy

Status Schools

#Schools whose SPIscore ranks above the
bottom 15% AND below the top 10%

sLow engagement
#*Moderate districtautonomy

sSchools whose 5Pl score ranks at or below the bottom
15 % but above the bottom 5%
#High engagement
C h 00 |S/ »Approved interventions

Focus /

sSchoolswhose SPlscore ranks at or below the bottom 5%
*Very high engagement
sDramatic interventions

the schools would be highlighted on the
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Each year, when Exemplary schools are determined, the department would engage media statew
recognition process. Depending on staff time and resources, these efforts might include the follow
press conference with govemand/or secretary of education announcing the Exemplary schools,

statewide media release, public service announcements tailored to local outlets, and use of socia
The governor and/or secretary may visit several of the schools as time allowy, BiregbD DOE would
pursue a media partner to leverage resources to extend the impact and reach of recognition effort

Priority Schools will receive targeted, staémd districtlevel support to include, among other things:
participation in the Acadmy of PaceSetting Districts, utilization of Indistar to develop a school
transformation plan focused on rapid turnaround indicators, and-tefmidata analysis (student data,
professional practices data, program & structures data, and family & corgrdata) to strengthen the
instructional program based on student needs.

Focus Schools will receive some statad districtlevel support, including support for the
IndiStar analysis of effective practices.

2.A.ii Select the option that pertains to$iieA and providéhe correspondingnformation, if
any

Option A
X] The SEA includes student achieveroplyt

Option B
[ ] If the SEA includes student achievement

on reading/language arts and mathemati
assessments in its differentiated recognit
accountability, and support system and t
identifyreward priority, and focus schools.

assessmernts addition taeading/language
arts and mathematics in its differentiated
recognition, accountability, and support
systenor to identify reward, priority, and
focus schools, it must:

a. providethe percentage of students in tf
doall studentsod gr
proficient | evel
administration of each assessment for
grades assessed; and

b. include an explanation of how the
includedassessments will be weighted
manner that will result in holding schoc
accountable for ensuring all students
achieve collegand careeready
standards.

- Insert text for Option Bere.
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2.B  SET AMBITI OUS BUT ACHIEVABLE ANNUAL MEASURABLE OBJECTIVES

Select the method the SEA will ussetimew ambitious but achievable annual measurable

objectivesAMOs) in at least reading/language arts and mathefoatios State and all LEAS,
schools, and subgraughat provide meaningful goals and are used to guide support and

improvement effortslf the SEA set&\MOs that differ by LEA, school, subgroupthe AMOs

for LEAS, schools, mubgroups that are further behmdst requirgreater rates of annual

progess.

Option A

[ ] Set AMOs in annual equs
increments toward a goal
reducing by half the
percentage of students in
the oall st
and in each subgroup whi
are not proficient within si
years. The SEA must usé
currentprofidencyrates
based on assessments
administered ithe 2016
2011 school year as the
starting point for setting it
AMOs.

i. Provide the new AMOS
and an explanation of
the method used to set
these AMOs.

Option B

[ ] Set AMOs that increase i
annual equal increments a
result in 100 percent of
students achieving
proficiency no later than th
end of the 20132020
school year. The SEA mu
use the average statewide
proficiencybased on
assessments administene(
the 20162011 school year
as thestarting point for
setting its AMOs.

i. Provide the new AMOs
and an explanation of tf
method used to set thes
AMOs.

Option C

X] Use another method that
educationally sound and
results in ambitious but
achievable AMOs for all
LEAs, scbols, and
subgroups.

i. Provide the new AMOs
and an explanation of
the method used to set
these AMOs.

ii. Provide an educational
sound rationale for the
pattern of academic
progress reflected in th
new AMOs in the text
box below.

iii. Provide a link to the
St areperbcard or
attach a copy of the
average statewide
proficiency based on
assessments
administered in the
2010 2011 school year
in reading/language art
and mathematics for th
odoall stude}
all subgroups.
(Attachmen8 page 1292

Method

The new South Dakota accountability model is built upon the continuous improvement model w
definition improves edud¢®n continually and forever by improving the quality of student

achievement. This continuous improvement model allows South Dakota to set realistic, statistic
based goals that push schools to constantly improve.
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Sout h Dakot aégeergion@gaustabitity nmoéektakes a thoughtful, balanced appro
to defining the indicators of a strong education system. Rather than focusing on student proficie
a single assessment, it encompasses multiple indicators, including student dratvéte tritical
pieces in preparing students for the rigors and challenges oftewury world.

The proposed model will continue to hold schools accountable for student proficiency and closi
achievement gaps through continued annual public tiegaf disaggregated student outcomes in
English language arts and mathematics. However, this more robust model reaches beyonehthe
year summative assessment, to offer a more credible and meaningful model. The expectation i
model will be ed to inform school administrators, teachers and the public as to how suiobols
individual students are progressing. And with its emphasis on continuous improvement, it sets &
bar for ongoing reflection and goal setting.

The proposed nexgenerabn accountability model is based on five key indicators:

1) Student Achievement

2) Academic Growth{Elementary and Middle School) OR High School Completion (High
School)

3) Attendance (Elementary and Middle SchddR College & Gareer Readiness (High School)

4) Effective Teachers and Principals

5) School Climate

AMO Targets and Goals
Under the proposed modekch schoohas its own unique AMO goal, with yearly progress definec
meeting the annual targets toward that goal.

AMO goals and targets are set as fofo

In the first year of each fivgear cycle and for each level (elementary/middle school and high sch
an Overall Score on the School Performance Index (SPI) is calculated for each public school ar
ranked.

{1 Status hools Schools whose total scoon the SPI is at or above the top 10 percent.
0 AMO for these schools for the next 4 years is to remain above the lowest score o
top 10% of schools as ranked in the first year.

1 Progressing $hools Schools whose total score on the SPI is grehtam the bottom 15% bu
are less than the top 10%.
o AMO for these schools is to grow % of a standard deviation over the next 4 years
[l Growth is divided into 4 equal increments

O For example, the HS standard deviation in this scenario is 11.¢

a Y, 0f11.62 =291
0 Divided equally over 4 years, this comes to 0.73 points per yee
O The school must groly 2.91 points over the next 4 years, or 0

points per year

1 Focus SchoolsSchools whose total score on the SPI st less thathe bottom 15% but
greater than the bottom 5%.
0 AMO for these schools is to grow 1/2 of a standard deviation ovekettietryears
[1 Growth is divided into 4 equal increments
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[ For example, the HS standard deviation in this scenario is 11.¢

d 1/2 of 11.62 =5.81

0 Divided equally over 4 years, this comes to 1.45 points per yee

O The school must gw by 5.81 points over the next 4 years, or 1
points per year

9 Priority Schools: Schools whose total score on the SPI is at or below the bottom 5%.
o AMO for these schools is to grow % of a standard deviation over the next 4 years
[1 Growth isdivided into 4 equal increments

0 For example, the HS standard deviation in this scenario is 11.¢
d 3/4 of 11.62 =8.72
0 Divided equally over 4 years, this comes to 2.18 points per yee

The school must grow by 8.72 poirmtger the next 4 years, or 2.1
points per year

*Top 5% of Status Schools

*Schools whose SPIscore ranks
at or above the top 10%

*Very low engagement

sHigh district autonomy

Status Schools

sSchools whose SPlscore ranks above the
bottom 15% AND below the top 10%

sLow engagement

sModerate districtautonomy

sSchools whose SPIscore ranks at or below the bottom
15 % but above the bottom 5%

sHigh engagement
sApproved interventions

sSchools whose SPIscore ranks at or below the bottom 5%
sVery high engagement
sDramatic interventions

2.C REWARD ScHoOOLS

2Ci Descri be t he $Ededtisngmghespesfamiig amng highrogress

schools aeward schoolslfthe SEAA s met hodol ogy i s not based on
schools iIrESEA Flexibilitybut instead, e.g. based on school grades or ratings that take into account

a number of factors), the SEA should also demonstrate that the list provided in Tablst2ng consi
with the definitio®@emopaet rahé nDep ot mamt SEAOD S
ESEA Fl exi bi ¢uidange. Def i ni ti onsé

All public schools will be eligible.

South Dakota wilfecognize schools whose students achieve at very higls Enatchools that make
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significant progress in closing the achievement ggprecognizing outstanding performance and hi
growth, SD DOEsets a standard of excellence for all schools striving for the highest level of
achievement.

South Dakota pblic schools are eligibléor recognitionin one of two categories

Exemplary High Performing SchoolsSchools thascore at or above thiep 5%of schools as
measuredby Overall Score otthe SchoolPerformance IndefSPI).

Exemplary High Progress SchoolsThe Academic Growtimdicator of the School Performance
Index will be used to measure progress over ayar period. The difference between the scores f
each year will be rank ordered from highest to lowedt thie top 5% designated as the Highdress

Schools.

These categories rely on the School Performance Ind(-point indexdesigned to measure a

school 6s

over al |l

p e r fnememuo aatue is assiguad th each of theifiee m

indicators on the Index. These values are adalerette a final Overall Score.

Two distinct Performance Indexes are utilized:
1) one for High School accountability, and
2) one for Elementary and Middle School accountability.

School Performance Index

INDEX & INDICATORS: High Schools

At the High Schol level, the School Performance Index will include the following key indicators:

201213 & 201314

201213 & 201314

201213 & 201314

201213 & 201314

201213 & 201314

--Percent proficient or
higher in English
language arts and
mathematics in grade 1
on state assessment

Calculation includes:
--Subset 2 score
--Subset 1 score
--Unduplicated count

(calculated upon the %
of Subset 2 and Subset
students in the school

--Graduation rate ag
defined within 7.1
of the South Dakota|
Accountability
workbook
--Completerate

--Percent of students
pursuing
postsecondary 16
months after
graduation

--Percent of ACT
student scores whosé
math sukscore is 20
or higher

--Percent of ACT
student scores whosg
English subscore is
18or higher

--Aggregate number
of teachers in each g
four categories:
Unsatisfactory,
Basic, Proficient,
Distinguished

Points: 50 Points: 25 Points: 25 Points: 0 Points: 0

201415 Points: 25 201415Points: 25 | 201415 Points: 20 201415 Points: 20 | 201415 Points: 10

Indicator #1: Indicator#2: Indicator #3:College | Indicator #4: Indicator #5:School

Student Achievement | High School & Career Ready Effective Teachers | Climate
Completion & Principals

--Measurement tool
needs to be
determined

population)
Implemented in Implemented in Implemented in Implemented in Implemented in
201213 201213 201213 201415 201415
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INDEX & INDICATORS: Elementary & Middle Schools
At the Elementary and Middle School levels, the School Performance Index will includepasso
the following key indicators:

201213 & 201314 201213 & 201314 | 201213 & 201314 201213 & 201314 | 201213 & 201314
Points: 40 Points: 40 Points: 20 Points: 0 Points: 0
201415 Points: 25 201415 Points: 25 | 201415 Points: 20 201415 Points: P 201415 Points: 10
Indicator #1: Indicator#2: Indicator #3: Indicator #4: Indicator #5:
Student Achievement | Academic Attendance Effective Teachers | School Climate
Growth & Principals
--Percent proficient or --Measurement tool
higher in English --Value added --Aggregate number | needs to be
language arts and (linear regression) of teachers in each g determined
mathematics in grades | model based on four categories:
3-8 on state assessmen student growthi Unsatisfactory,
factoring for certain Basic, Proficient,
Calculation includes: variables Distinguished

--Subset 2 score
--Subset 1 score
--Unduplicated count

(calculaed upon the %
of Subset 2 and Subset
students in the school

population)

Implemented in Implemented in Implemented in Implemented in Implemented in

201213 201213 201213 201415 201415

2Cii Provide the SEAO6s I|ist of reward school

2.C.ii Describe how the SEA wplliblicly recognize and, if possible, reward highgstming
and highprogress schools

Exemplary schools will receive special recognition through a statewide branding effort designec
draw attention to their outstanding performance and/or growth. The SD DOE would develop a s
seal or logo for Exemplary schools to dispon school materials (letters, newsletters, websites, et
and onsite in their buildings (stickers on door entrances, banners, outdoor signage, etc.) Schoo
earning Exemplary status also would receive congratulatory letters from the governor anstiateth
secretary of educati on, and the school s wo
monthly newsletter to school administrators. The SD DOE would arrange for the superintenden
each Exemplary district to be recognized one day duh@gnnual legislative session.

Each year, when Exemplary schools are determined, the department would engage media stat
the recognition process. Depending on staff time and resources, these efforts might include the
following: press conferenceith governor and/or secretary of education announcing the Exempla
schools, statewide media release, public service announcements tailored to local outlets, and u
social media. The governor and/or secretary may visit several of the schools dotmeRnally, the
SD DOE would pursue a media partner to leverage resources to extend the impact and reach ¢
recognition efforts.
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2.0 PRIORITY SCHOOLS

2.D.i Des cr i bemdthbdelog$Eidentiging a number of loweperforming schools

equal to at | east five |rentycsehnolsl bfthédeSEAAas eds
methodology is not based on the definition of priority schde®&HA Flexibilitybut instead, e.g.

based on school grades or ratings that take into aagaumber of factors), the SEA should also
demonstrate that the |list provided in Table 2
oDemonstrating that an SEAOGs Li stgsidance. School s

South Dakota deveped its list of Priority Schools using the following procedure: For definition, a
Priority School is a school that, based on the most recent data available in the South Dakota Sc
Performance Index, has been identified as among the lp&gsirming sbools inthe State. The total
number of Fority Schools in South Dakota must be as least five percent of the Title | or Title | el
schools in the state.

9 A Priority School is a school whose Overall Score on the School Renfice Index ranks
at/or béow the bottom 5%The total number of Priority Schools must be at least five perce
of the Title | and Title | eligible schools in the state. Each district with one or more of the
schools must implement, for three years, meaningful interventions éhgttethe turnaround
principles. This designation appliesTitle | and Title | eligible schools.

T A Priority School may also be a Tier | or Tier Il school under the School Improvement G
(SIG) program that is using the SIG funds to implement a $@meovention model.

2Dii Provide the SEA®6s | ist of priority school s

2.D.iii Describe the meaningful interventions aligned withrheround principles that LEA
with priority schools will implement.

South Dakota will implement efttive dramatic, systemic change in the lowesforming schools by
publicly identifyingfi Pr i o r i t ynd 8nsunirgg thht ach LEA with one or more of these sch
implements, for three years, meaningful interventions aligned with the turnarouciglpsrnn each of
these schools.

State Level Support
The state wild/| publicly identify Priori

The following is the statkevel support provided for the PrioritycBools.
1 Conduct a district and scho@Mel program audit
1 Provide a Schddupport Staff member to each Priorityt®ol to provide technical
assistance, monitor implementation of improvement strategies, and to help with
reporting requirement# significant progress is not made during year lintensity
of support by the School Support Staff will increase in year 2 and they will work
directly with school governance to help oversee the transformational process.
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1

1
1

1

Support the implementation of Academy of Pace Setting Distdctistricts with
identified schools
Academy of Pacesetting Districts is designed to build the capacity of
school districts to effectively assist schools to make fundamental
changes in the ongoing practices of their classrooms and school
administration. The Academy is baagabn the firm belief that
school improvement is best accomplished when directed by the
people closest to the students, applying their own ingenuity to
achieve the results desired for their studsttsients they know and
care about. Placing this high lexelconfidence in the ability of
school personnel to chart their own course also requires that the
school team is given convenient access to tools, resources, and
effective practice, provided within the framework of the Academy.
Participation in the Acadeyrof Pacesetting Districts will elevate the
level of school reform within the districts, and deepen their
understanding of effective practice.
The Academyds content fr ame wloHigh
Standards and Expectations, 2.Teaclaind Learning, 3. Information for
Decision Making, and 4. Rapid Improvement Support

The primary mission of the Acade
educate children and help them reach their potential. Schools whose stuc
are underperformingeed to change what is going on witttie school and
within each classroom. The Academy is tasked withahef structuring an
experience and a set of events which are designed to increase the capac
those working in school districts, to envisiongroving a set of distridevel
operations connected to what happens within schools. (Cll1,2011)

Monitor quarterly the progress towards achieving improvement goals
Support to schools in the Indistar implementation
Indistar is a wetbased tool that guidesdistrict or school team in charting its
improvement and managing the continuous improvement process. This system
tailored for the purposes of each state, its districts and its schools. Indistar is pr
on the belief that district and schoniprovement is best accomplished when direc
by the people closest to the students. While the State provides a framework for
process, each school team applies its own ingenuity to achieve the results it de
for its studentghe students it knowsnd cares about.

Indistar Rapid improvement is wrapped around indicators of effective practice w
are based upon four foundational frames for school improvement: a. School
Leadership and Decision Making,®urriculum, Assessment and Instructional
Plannng, c. Classroom Instructigrand Communitynd Parent Involvement
(Cl1,2011)
Implement the South Dakota Mulliered System of Support (South Dakota RTI)
The National Association of State Directors of Special Education (NASDSE, 200
defines RTI as thpractice of providing higiguality instruction and intervention bas
on a studentdés needs, changing instr
progress, and applying the student response data to important educational decis
Although thee is no universally accepted RTI model or approach, it is typically
understood within the context of multiple tiers of intervention service delivery for
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District Level Support

students with difficulties. In other words, students who are identifiedrégkahrough
universal steening have their progress monitored and receive increasingly intens
multi-tiered nterventions, which may resurtt eligibility for special education and
related services.

RTI models currently in practice may vary across LEAs and states. Howeyeusthe
a generally similar structure with some common components. According to NAS
(2005), three essential components of RTI are as follows:

--Multi-tiered intervention service delivery
--Integrated data collection/assessment system
--Databased decisins based on a problesolving model

To fully incorporate RTI, school districts must assess their readiness and capacit
adopt and implement RTI practices for all academic areas and classroom manag
School districts then develop a plan for implatireg RTI that should include buildin
capacity. An RTI plan is expected to take several years to fully implement, thus
districts and schools are encouraged to start small before moving to a-disteict
approachThis is due to the considerable amounpaffessional development that
needs to be provided in the beginning stages of establishing RTI systems to buil
capacity. It will be equally important for all staff to receivegwming professional
development support after an RTI system has been pytlade.

Responsible for overseeing the use of Federal Title funds being used toward pro
implementation and school improvement which would include allocating 1003(a)
funds

May appoint a technical advisor to oversee the affairs of the school if thal schot
showing significant progress

1
1

Participate in the Academy of Pace Setting Districts to develop a system of supp
its schools

Review the performance of the current school principal and either replace the pr
if such a change is necessary or demonstrate to the SEA that the current princip
track record in improving achievement and has the ability to lead the turnaround
(principal evaluation)

Provide the principal with operational flexibility in the ase# scheduling, staff,
curriculum and budgédturnaround principle)

Provide adequate resources (human, physical, and fiscal) to assist in the
implementation and achievement of school program dbatsaround principle)
Provide professional developmentpaptunities specific to prioritized needs as
identified in the comprehensive needs assess(hentround principle)

I nform the districtds board of educe
towards achieving adequate progress and student achigvemen

Implement the South Dakota Mulliered System of Support (South Dakota RTI)
The National Association of State Directors of Special Education (NASDSE, 200
defines RTI as the practice of providing highality instruction and intervention bas
onastdent 6s needs, changing instructic
progress, and applying the student response data to important educational decis
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Although there is no universally accepted RTI model or approach, it is typically
understoodvithin the context of multiple tiers of intervention service delivery for
students with difficulties. In other words, students who are identifiedréskahrough
universal screening have their progress monitored and receive increasingly inter
multi-tiered nterventions, which may resiitt eligibility for special education and
related services.

RTI models currently in practice may vary across LEAs and states. However, the
a generally similar structure with some common components. According3I®SE
(2005), three essential components of RTI are as follows:

Multi-tiered intervention service delivery
Integrated data collection/assessment system
Databased decisions based on a probsmiving model

To fully incorporate RTI, school districts mustsess their readiness and capacity t
adopt and implement RTI practices for all academic areas and classroom manag
School districts then develop a plan for implementing RTI that should include bu
capacity. An RTI plan is expected to take sal/gears to fully implement, thus
districts and schools are encouraged to start small before moving to a-diisteict
approachThis is due to the considerable amount of professional development th
needs to be provided in the beginning stages of éshiadd RTI systems to build
capacity. It will be equally important for all staff to receivegming professional
development support after an RSistem has been put into place.

School Level Support

1 Utilize Indistar to develop a school transformatiompl for implementing the rapid
turnaround indicators for continuous improvement

T Conduct an annual data analysis thro
instructional program based on student needs, and design professional developn
which reflects those needsurnaround principle)

1 Ensure that the instructional program is resesaded, rigorous, and aligned with the
Common Core state standaftisnaround principle)

1 Redesign the school day, week or year to include additional time for stadaminy
and teacher collaboration.
Priority schools will need to significantly increase the learning time for their stude
(minimum of 300 hours) per school year. Districts may choose to either: 1.Transf
school day schedule 2. Extend the school da, Alter the school year structure
(turnaround principle)

1 Ensure through the teacher evaluation process that teachers are effective and ab
improve instruction

Based on the teacher evaluation process, the principals will: 1) Review the quality
staff and retain only those who are determined to be effective and have the ability
successful in the turnaround effort; 2) Prevent ineffective tgadhom transferring to
these Priority 8hools; and 3) Provide jebmbedded, ongoing professain
development informed by the teacher evaluation and support systemaschiad ti
teacher and student needs (turnaround principle)
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9 Provide opportunities for parent and community involvement in the decision maki
process regarding curriculum, assessmepiprting, and school environment

1 Implement the South Dakota Mulliered System of Support (South Dakota RTI)
The National Association of State Directors of Special Education (NASDSE, 2005)
defines RTI as the practice of providing highality instructon and intervention based
on a studentds needs, changing instr.¢u
progress, and applying the student response data to important educational decisio
Although there is no universally accepted RTI model or@ggh, it is typically
understood within the context of multiple tiers of intervention service delivery for
students with difficulties. In other words, students who are identifiedréskahrough
universal screening have their progress monitored amdveemcreasingly intense, mult
tiered nterventions, which may restitt eligibility for special education and related
services.

RTI models currently in practice may vary across LEAs and states. However, they
generally similar structure with sooeemmon components. According to NASDSE
(2005), three essential components of RTI are as follows:

Multi-tiered intervention service delivery
Integrated data collection/assessment system
Databased decisions based on a probtarving model

To fully incorporate RTI, school districts must assess their readiness and capacity t
adopt and implement RTI practices for all academic areas and classroom manager
School districts then develop a plan for implementing RTI that should include build
capacity. AnRTI plan is expected to take several years to fully implement, thus distt
and schools are encouraged to start small before moving to a distlecapproachThis

is due to the considerable amount of professional development that needs to be pr
in the beginning stages of establishing RTI systems to build capacity. It will be equ
important for all staff to receive egoing professional development support after an F
system has been put into place.

2.D.iv Providethetimelinethe SEA willise to ensure thigs LEAS that have one or more priority
schools implememieaningful interventions aligned with theattound principles in each
priority schooho later than the 2082015 school yeandprovide a justification fdine
SEA®s ttimeinece o

20122013 20132014 20142015
9 Provide training on the 1 Continue to provide 9 Continue to provide
new accountability training on the training on the
system and the accountability system accountability system
requirements for the and introduce any and introduce any
Priority Schools modifications to the modifications to the
accountability system accounability system
1 Conduct a District Level
Program Audit 1 Conduct a schddevel 1 Check the progress
program audit towards addressing the
I Provide a Schddupport problematic domains
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Staff member to each
Priority School

Participate in the Academ)
of PaceSetting Districts

Implementation of South
Dakota MultiTiered
System of Support

Monitor quarterly the
progress towards
achieving improvement
goals

Perform annual principal
evaluation and replace
principal if necessary

Provide the principal with
operatimal flexibility in
the areas of scheduling,
staff, curriculum and
budget

Utilize Indistar to develop
a school transformation
plan utilizing the rapid
turnaround indicators

Conduct a data analysis tq
strengthen |
instructional program
based orstudent needs
and design professional
development which
reflects identified needs

Redesign the school day,
week or year to include
additional time for studen
learning and teacher
collaboration

Ensure that differentiated
instructional programs ari
reseach-based, rigorous,
and aligned with State
academic content
standards.

Conduct an annual teache
evaluation

Provide a School
Support Staff member
to each Priority School

Monitor quarterly the
progress towards
achieving improvement
goals

Continue the Multi
Tiered System of
Support

Continueto use

Indistar to escalate the
development of a
school transformation
plan

Conduct a data analysil
to strengthen the
school ds i1
program based on
student needs

Continue the
professional
development activities

Implement the new
extended school
day/school year
schedule

Perform annual
principal evaluation anc
replace principal if
necessary

Train staff on the new
teacher evaluation
program

Conduct an annual
teacher evaluation

identified in the first year

9 Provide a School Suppo
Staff member to each
Priority School

1 Monitor quarterly the
progress towards
achieving improvement
goals

1 Continue the Mult
Tiered System of
Support

9 Continue to uséndistar

 Conduct an annual datq
analysis

9 Assess the professional
development plan

9 Evaluate the new
extended school
day/school week/school
year schedule and revis¢
if necessary

9 Conduct an annual
principal and tegher
evaluation with
replacement as necessa
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2.Dv Provide the criteridaé¢ SEA will use to determine wlaeschoothat is making significant
progress in improving student achievemeitd prioritystatusanda justification for the
criteriaseleatd

A Priority School may exit this designatio
score does not fall into the bottom five percent of rank ordered schools, and theujpltbstrict and
school audits show significant progresse ®Hthool may apply to the SD DOE to be removed from
Priority designation. South Dakota will continue to monitor all of the Title | schools and Title | eli
schools, and rank order them on a yearly basis to ensure a close scrutiny of schoolg and ear
interventions if necessary.

2.E FocusScHooLs

2.Ei De s cr i bemdhbdelogfEidedtifying a number of leperforming schools equal

to at | east 10 percent of tHhd Sthaet SEAOIEI tmed hlo
not based on the definition of focus schoosSEA Flexibilitybut instead, e.g. based on school

grades or ratings that take into account a number of factors), the SEA should also demonstrate that
the list provided in Table 2 is consistent withthedai t i on, per the Departm
that an SEA®8s Lists of Schools meet ESEA FIl ex

South Dakota developed its listledbcus Schoolsising the following procedure: For definition, a
Focus School is a school that, éa®n the most recent data available, has been identified as amc
lowestperforming schools in thgate. The total number of Focus Schools in South Dakota muast k
least 10% percent of the Title | or Title | eligible schools in the state who acordelow théottom
15% but above the bottom 5%, @k ordered on the South Dakota School Performance Ir8igx.
DOE will publicly identify i F 0o c a1 I$ 0 ddhdsedsure that each LEA implements interventions,
which may include tutoring and public schaboice in each of these schools based on reviews of
specific academic needs of the school and its students.

The proposed accountability model uses ad8@t index, called the School Performance Index. A
numeric value is assigned to each of the ifidicators on th&PIl. These values are added to create
final overall score. Schools are rank ordered and those falling in the bottom 5% receive the dist
of Priority Schools with the next 10% as Focus Schools.

sTop 5% of Status Schools

#Schools whose SPIscore ranks
at or above the top 10%

*Very low engagement

#High district autonomy

Status Schools

*Schools whose SPI scoreranks above the
bottom 15% AND below the top 10%
*Low engagement

sModerate districtautonomy

\ / *Schools whose SPIscore ranks at or below the bottom
FOCUS /15 % but above the bottom 5%
*High engagement
C h 00 |Sf +Approved interventions

sSchools whose SPI score ranks at or below the bottom 5%
sVery high engagement
*Dramatic interventions
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2.Eii Provi

d e t df ocusSsEhAalssn Thbie 8.t

2.E.iii Describe th@rocessnd timelinghe SEA will use to ensure thiat EAs that have one or
more focus schools will identifyw@ e ci fi ¢ needs of the
students and provide examplearafjustifications fotheinterventions focus schools will
be required to implemetatimprove the performance of students who are the furthest

behind.

Upon identificationofi F o c u s  SSouthdakiota wilbwork to ensure that each LEA impleme
interventions, which may include tutoring and public school choice in each of these schools bas
reviews of the specific academic needs of the school and its students.

State Level Support

)l
1
)l

District Support

Support the IndiStar analysis of effective practices
Ongoing monitomg of school progress

Determine when a school that is making significant progress in improving stu
achievement and narrowing achievement gaps exits Focus status

T
T

School Support

Implement evaluation of principal in Focus School

Provide adequate resoesc(human, physical, and fiscal) to assist in the
implementation and achievement of school program goals

Provide professional development opportunities specific to prioritized needs
identified in the comprehensive needs assessment

I nform t beadidstofi etducati on and t he
towards achieving adequate progress and student achievement

Provide the principal with operational flexibility in the areas of scheduling, ste
curriculum and budget

)l

Utilize Indistar to develop a school transformation plan for implementing the
rapid turnaround indicators for continuous improvement

Ensure through the teacher evaluation process that teachers are effective an
to improve instruction by: reviewing the qualitiyal staff, and provide job
embedded, ongoing professional development informed by the teacher evalu
and support systems and tied to teacher and student needs.

Conduct an annual data analysis th

instructional program based on student needs and design professional devel
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which reflects those needs

1 Provide opportunities for parent and community involvement in the decision
making process regarding curriculum, assessment, reporting and school
environnent

2.E.iv Provide the criteria the SEA will use to determin@ma school that imaking significant
progress immprovingstudent achievement and narrowing achievemermxiadecus
statusand a justification for the criteria selected

A Focus Schol may exit this designation after two consecutive years of scoring above the botto
of schools on the School Performance Index. South Dakota will continue to monitor all of the Ti
schools and Title | eligible schools and rank order them onréyymssis to ensure a close scrutiny o
schools and early interventions if necessary.
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TABLE 2. REWARD, PRIORITY , AND FOCUS SCHOOLS

Provide the SEA®G6s |
reward, priority, or focus school.

st of

TABLE 2:REWARD, PRIORITY , AND FOCUS SCHOOLS

rewar d,

prior.i

ty,

a ariteriafused ta identsy@ scohomllasa u

LEA Name School Name School NCES ID #

REWARD SCHOOL

PRIORITY SCHOOL

FOCUS SCHOOL

When approved, So
Dakota DOE will subr
a lis of schools equalif
top 5% of Title I and T
| eligible schools. Thi

total 31 schools.

When approved, Sou
Dakota DOE will submi
list of schools equaling

Title 1 and Title | eligib
schools. This will total
schools.

When appeal South
Dakota DOE will subr
a list of schools equz
10% of Title | and Titl
eligible schools. This
total 61 schools.

TOTAL # of Schools:

Total # of Title | & Title | Eligible schools in the State: 614

Total # of Title | -participating high schools in the $ate with graduation rates less tha0%:

Key

Reward School Criteria

Focus School Criteria

A. Highestperforming school
B. High-progress school

F. Has the largest withséithool gaps between the higlaesieving
subgroup(s) and the lowashieving subgroups) at the high schoo
level, has the largest witsahool gaps in the graduation rate

Priority School Criteria G. Has a subgroup or subgroups with low achievement or, at the hig
C. Among the lowest five percent of Title Ik in the State based ol school level, a low graduation rate
the proficience nd | ack of progr ess ofl H. ATitlelparticipating high school with graduation rate les§@an
D-1.Title I-participating high school with graduationlesi® thai60% over a number of years that is not identified as a priority school
over a number of years
D-2.Title I-eligible high school with graduation lede than 60% over a
number of years
E. Tier | or Tier Il SIG school implementing a school intervention mq
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2.F PROVIDE INCENTIVES AND SUPPORTS FOROTHER TITLE | SCHOOLS

2.F Describhowt h e 8Hifferedtiated recognition, accountability, and support system
provide incenties and supports ensure continuous improvemenbther Title | schools

that based on the SEA®s arenomakiMdpsogresaid ot her
improving student achievement and narrowing achievemeangags explanation of how

these incentes and supports are likely to improve student achieardesthool
performanceclose achievement gaps,ianteaséhe quality of instruction for students

All public schools in South Dakota share a common mission, effectively educate their students
college and career ready adults. Each school is shaped by their local community, the capacity of t
school personnel, their school ds history an
Consequently, school 06 bofnealpaias.iResgarch and practica erpee
indicatethat there are multiple reasons why schools are unable to fully address the needs of all st
and therefore the statebs efforts to h®outp s
Dakotabds educational dat a, SD DOE provides
the data to ascertain specific deficiencies that need to be addressed to increase overall school

improvement.

South Dakota has had a longtioiry of providing quality education for all students. Averbigd=P test
scores and ACT scores are above the national average; however in recent years, South Dakota h
stagnation of test scores. This waiver process provides South Dakota DepeftEdutation (SD DOE
the opportunity to create a system of continuous improvement for all public school districts.

As the SD DOE looks forward, its efforts are thoughtful, targeted and clear, with one overarching
outcome:Students who are ollege, career and life ready.To achieve that end, South Dakota
Department of Education will focus on the building blocks which are essential indicators of an effe
educational system: Quality Standards and Resources, Effective Leaders and Teachers, Career
Developnent and Maintaining a Positive School Climate. On November 10, 2010, the South Dako
Board of Education adopted the Common Core State Standards in English language arts and mat
Common Core State Standards pave the way for the creation of amiiclilam which develops studen
who are more likely to be college, career and life ready.

Currently, each high school student in South Dakota is required to have a Personal Learning Plan
A PLP helps students to strategically choose high schowoées that will best prepare them for their
academic and career goals. Students can incorporate South Dakota Virtual School Courses into t
and take advantage of dual credit courses offered through South Dakota technical institutes. By ¢
digital portfolio through SDMyLife, an online tool to assist students provided by the SD DOE, stud
have the tools available to help them make informed decisions about furthering their education an
pursuing potential careers. Students can customize S&Mg fit their needs. The can bookmark
interesting careers and businesses, create a personal learning plan, set goals, build and upkeep ¢
Through SDMyLife, students can prepare for the ACT by taking practice tests and work through tu
specfic to their needs. On average, if a student spends 10 hours working through the tutorials, the
score rises between 1 and 3 points.

By using multiple indicators, South Dakota's School Performance Index presents-@imernisional

picture of a scho® performance. Schools must look at assessment data, subset data, growth data
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attendance or college and career readiness data, staff performance, and school climate individua
as part of the bigger picture. This look through a variety of lecmefelpall schools to gain a better
understanding of the factors influencing student success.

The movement to a minimum N of 10 and a single subset group consisting of those subgroups th:
historically experienced achievement gaps will requicee South Dakota schools to be studying the
performance of their subgroups and identifying strategies to assist students in those groups.
With its five-year cycle, the proposed model also fosters continuous and ongoing improvement. U
this plan, SD DORvould reset AMO goals and targets every five years (after an initial reset ifl3014
when the new state assessment is available). As schools are able to use the data presented in th
Performance Index in a meaningful way, the expected outcomevigeaall improvement in scores
statewide.

Finally, South Dakota's commitment to the professional development of its teachers and principal
key component in increasing the quality of instructioralbstudents. The state's governor has laid ou
several proposals related to education reform during the current legislative sessierof them being a
common evaluation system, with four levels of performance, for all teachers and principals. The

governor's proposed budget also calls for $8.4 mitiiobe used for training teachers in key areas suc
Common Core State Standards, and training administrators in evidaseg evaluation.

2.G BuiLD SEA,LEA, AND ScHooL CAPACITY TO | MPROVE STUDENT
LEARNING

2G Descri be t he b&l&ySEA, LBA, and selwal capagity to improve student
learning in all schodsd, in particulam low-performing schools and schools with the
largest achievement gaps, including through:
i.  timely and comprehensive monitoringaafitechnical assistee for LEA
implementation of interventions in priority and focus sghools
ii.  ensuring sufficient support for implementation of interventions in priority schools
focus schools, and other Title | school
recognitionaccountability, and support systgmluding through leveragifumds
the LEA was previously required to reserve under ESEA section 10)16(K5(1
funds and other Federal fundss permittedlong withState and local resouices
and
iii.  holding LEAs aauntable for improving school and student performance,
particularlyfor turning around thepriority schools.

Explain how this process is likely to succeed in imgr8tA, LEA, and school capacity

South Dakotads Statewi detafetsotlegerandacdreeSeaginess oftall
public school students and revolves around three focus areas: districts, teachers/administrators, &
students. Although intensity of support differentiates according to the needs of schools, some
commonalitis do exist.

The first focus area targets all p u bakcreditatisnc h
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requirements. Accreditation compliance is monitored on ayiear cycle.

All federal programs housed within the SD DOE maintain a tadng cycle, Special

Education and Title | on fowyear and thregear cycles respectively. Technical assistance is
provided through the esite monitoring visits as well as through webinars and conferences
pertaining to topics relating to best practickstatesponsored list serv also provides another
avenue for schools to receive information and technical assistance from others around the state
who are implementing best practices. Title 1ll monitors its districts on a-Yeasecycle.

Title 1 schoos in School Improvement were afforded extra funds to help with school improvement
interventions (1003 a). Competitive grants ($1E003 g) were awarded to Title | schools most in nee

All Title | districts are provided the opportunity to participatehe Academy of Pace Setting Districts.
LEAs with Priority Schools will be required to participate in theafdlemy of Pacesetting Distriatdhich
helps districts differentiate their support to the schools by developing an operations manual. Distri
differentiate their support through such means as human resources, fiscal resources and professi
development.

Academy of Pacesetting Districts is designed to build the capacity of school
districts to effectively assist schools to make fundamental chaimgeke
ongoing practices of their classrooms and school administration. The Academy
is based upon the firm belief that school improvement is best accomplished when
directed by the people closest to the students, applying their own ingenuity to
achieve theesults desired for their studerstisidents they know and care about.
Placing this high level of confidence in the ability of school personnel to chart
their own course also requires that the school team is given convenient access to
tools, resources, aneffective practice, provided within the framework of the
Academy. Participation in the Academy of Pacesetting Districts will elevate the
level of school reform within the districts, and deepen their understanding of
effective practice.

The Ac ad denmtyfransewodk avraps around four topical areas: 1. High
Standards and Expectations, 2.Teaching and Learning, 3. Information for
Decision Making, and4. Rapid Improvement Support

The primary mission of the Academy is t
edwcate children and help them reach their potential. Schools whose students are
underperforming need to change what is going on witiénschool and within

each classroom. The Academy is tasked withdhef structuring an experience

and a set of eventshich are designed to increase the capacity of those working

in school districts, to envision improving a set of distiéstel operations

connected to what happens within schools. (Cll1,2011)

Additionally all schools may participate in the Indistar progrémdiStar is used to help monitor Priority
and Focus schools as well as other low performing schools that choose to use the online tool. Bes
practice indicators are the focus of IndiStar that allows schools to prioritize their needs.

Indistar is a welbased tool that guides a district or school team in charting its
improvement and managing the continuous improvement process. This system is
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tailored for the purposes of each state, its districts and its schools. Indistar is
premised on the belief thdtstrict and school improvement is best accomplished
when directed by the people closest to the students. While the State provides a
framework for the process, each school team applies its own ingenuity to achieve
the results it desires for its studettige students it knows and cares about.

Indistar Rapid improvement is wrapped around indicators of effective practice
which are based upon four foundational frames for school improvement: a.
School Leadership and Decision Making, Gurriculum, Assessmentnd
Instructional Planningc. Classroom Instructignand Communityand parent
involvement (CII,201%

All schoolsin South Dakota may participate in the South Dakota model treréd
System of Support (RTI).

Teachers and administrators arethe sefondc us ar ea wi thin South Da
Support. All public school teachers must maintain a current and valid teaching certification which
areas of highly qualified designations. Teachers must pass two PRAXIS exams; the firgirietceen
content area expertise and the second pedagogical expertise. Education Services Agencies throu
state provide help with data analysis and other professional development opportunities such as th
Common Core State Standards as well as stlage initiatives including Math Counts.

With the adoption of new state standards for teaching (based on the Charlotte Danielson Framew
Teaching) last year, SD DOE has also offered support in this area. That support started as a gras
effortto help all teachers across the state become familiar with the new standards. A series of onl
studies and faet-face meetings and workshops were offered to teachers and administrators acro
Dakota. Currently, the state is working with lilbpdistricts to fully implement th&ramework for
Teaching in these locations. If the governor's proposed budget is approved, this professional deve
effort will be significantly expanded in an effort to ensure that all school leaders have tHedgmand
expertise necessary to conduct evidelmaged evaluations.

The third areavithin the Statewide System of Supppldces focus on all public schodlidents who may
participate inclasses through South Dakota Virtual School to help increasgeand career readiness
The South Dakota Virtual School has been in place since 2007 and, today, offers an extensive su
online courses, ranging from credit recovery to Advanced Placement. In a state such as South Da
where a number of our digtts are both rural and sparse, the South Dakota Virtual School plays an
important role in delivering courses to students who might not otherwise have doeetssthe
challenges districts face in recruiting teachers.

Through the Learning Power prograwhich is offered exclusively onlirterough the South Dakota
Virtual Schoo] students across the state have access to the following AP courses:

AP Calculus AB

AP English Literature & Composition
AP English Language & Composition
AP Biology

AP Physics B

AP Statistics

AP Chemistry

=4 =4 =8 -8 -8 -89
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Courses are available on a ficsime, firstserved basis. The program, which is a partnership with the
National Math and Science Initiative, has provided $100 cash awards to students who pass the Lé
Power courses.

Northe n St at e tlaarningCestar alsp plays aB important role in delivering college prey
AP courses statewide.

South Dakota will continue to foster use of South Dakota Virtual School and online AP as an acce
affordable option for studesitfamilies and school districts. South Dakota is committed to encouragi
students to take a wider selection of Advanced Placement classes utilizing the South Dakota VirtL
School. In turn, students will be better prepared to be successful isguostary coursework.

South Dakota Virtual School is not only for AP courses but also to help those students who may n
do some remedial coursework before they go on to postsecondary endeavors, ultimately saving
students/families time and money by gettingedial work done befollege.

For schools that need more intensity of support, South Dakota desighates Focus Schools and Pri
SchoolsSouth Dakota developed its list of Priority Schools using the follgwnocedure: For
definition, a PrioritySchool is a school that, based on the most recent data available in the South C
School Performance Index, has been identified as among the-osvémtming schools in the State. Th
total number of priority schools in South Dakota must be as leaspércent of the Title | or Title |
eligible schools in the state.

91 A Priority School is a school whose Overall Score on the School Renfice Index is at/or
below the bottom 5 %The total number of Priority Schools must be at least five percent of t
Title | and Title | eligible schools in the state. Each district with one or more of these schoac
must implement, for three years, meaningful interventions aligned with the turnaround prin
This designation applies Witle | and Title | eligible schools.

9 ATier | or Tier Il school under the School Improvement Grant (SIG) program that is using
SIG funds to implement a school intervention model.

South Dakota will implement effective dramatic, systemic change in the lp@dstming schools by
publicly identifyingfi Pr i o r i t wnd 8nsunirgg that ®ath LEA with one or more of these schao
implements, for three years, meaningful interventions aligned with the turnaround principles in e
these schools.

State Level Support
Thestatewillpbl i cly identify priority school s

The following is the state level support provided for the priority schools.

1 Conduct a district and school level program audit

1 Provide a School Support Staff member to eachiprischool to provide technical
assistance, monitor implementation of improvement strategies, and to help with re
requirementslf significant progress not made during year 1, intensity of support by
the School Support Staff will increase in year 2nd they will work directly with
school governance to help oversee the transformational process.

1 Support the implementation of Academy of Pace Setting Disfacdistricts with
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identified schools
Academy of Pacesetting Districts is designed to buidctipacity of
school districts to effectively assist schools to make fundamental
changes in the ongoing practices of their classrooms and school
administration. The Academy is based upon the firm belief that school
improvement is best accomplished wheredlied by the people closest
to the students, applying their own ingenuity to achieve the results
desired for their studenttudents they know and care about. Placing
this high level of confidence in the ability of school personnel to chart
their own cours also requires that the school team is given convenient
access to tools, resources, and effective practice, provided within the
framework of the Academy. Participation in the Academy of
Pacesetting Districts will elevate the level of school reform wittén
districts, and deepen their understanding of effective practice.
The Academyds content framewor k w
Standards and Expectations, 2.Teaching and Learning, 3. Information for
Decision Making, and4. Rapid Improvemé&ipport)

The primary mission of the Acadenm
educate children and help them reach their potential. Schools whose stude
underperforming need to change what is going on witlérschool and within
each classran. The Academy is tasked with tjab of structuring an experien
and a set of events which are designed to increase the capacity of those w
in school districts, to envision improving a set of distiéstel operations
connected to what happens viitischools. (Cll1,2011)

%4

.0

1 Monitor quarterly the progress towards achieving improvement goals

1 Support to schools in the Indistar implementation
Indistar is a wetbased tool that guides a district or school team in charting its
improvement and managingeticontinuous improvement process. This system is
tailored for the purposes of each state, its districts and its schools. Indistar is pre
on the belief that district and school improvement is best accomplished when dire
the people closest to tlseudents. While the State provides a framework for the pra
each school team applies its own ingenuity to achieve the results it desires for its
studentghe students it knows and cares about.

g

o

Indistar Rapid improvement is wrapped around indicatbeffective practice which ar
based upon four foundational frames for school improvement:(a. School Leaders
Decision Making, bCurriculum, Assessment and Instructional PlanpamdClassroom
Instruction and Communityand parent involvement (C2011))

.

1 Responsible for overseeing the use of federal Title funds being used toward progt
implementation and school improvement which would include allocating 1003(a) f

1 May appoint a technical advisor to oversee the affairs of the school if thd Echob
showing significant progress

Q)

C
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District Level Support

1
1

E

School Level Support

Participate in the Academy of Pace Setting Districts to develop a system of suppa
schools

Review the performance of the current school principal and either replace the prin
such a change is necessary or demonstrate to the SEA that the current principal I
track record in improving achievement and has the ability to lead the turnaround e
(principal evaluation)

Provide the principal with operational flexibility in theeas of scheduling, staff,
curriculum and budget

Provide adequate resources (human, physical, and fiscal) to assist in the impleme
and achievement of school program goals

Implement the South Dakota Mulliered Systems of Support for the PriorityhSol
Provide professional development opportunities specific to prioritized needs as id
in the comprehensive needs assessment

I nform the districtds board of educa
achieving adequate progress ahdalent achievement

1
1

E |

Utilize Indistar to develop a school transformation plan for implementing the rapid
turnaround indicators for continuous improvement

Conduct a annual data analysis throu
instructional program based on student needs and design professional developme
reflects those needs

Ensure that the instructional program is resesated, rigorous, and aligned with the
Common Core state standards

Implement with fidelity the Sat Dakota Systems of Support

Redesign the school day week or year to include additional time for student learnir
teacher collaboration

Priority schools will need to significantly increase the learning time for their studen
(minimum of 300 hours) peschool year. Districts may choose to either: 1. Transform
school day schedule 2. Extend the school day, or 3. Alter the school year structur
Ensure through the teacher evaluation process that teachers are effective and able
improve instruction
Baseal on the teacher evaluation process, the principals will: 1) Review the quality ¢
staff and retain only those who are determined to be effective and have the ability
successful in the turnaround effort; 2) Prevent ineffective teachers frorfetrargsto
these priority schools; and 3) Providejeimbedded, ongoing professional developme
informed by the teacher evaluation and support systems and tied to teacher and st
needs.

Provide opportunities for parent and community involvement iméegsion making
process regarding curriculum, assessment, reporting, and school environment
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Upon Identificationofi F o c u s South ®akbtaswill work to ensure that each LEA impleme
interventions, which may include tutoring and public schoolahi each of these schools based
reviews of the specific academic needs of the school and its students.

State Level Support

1 Support the IndiStar analysis of effective practices

1 Ongoing monitoring of school progress

1 Determine when a school that is makisignificant progress in improving
student achievement andrrawving achievement gaps exitedtis status

District support

1 Implement evaluation of principal in Focus School

1 Provide adequate resources (human, physical, and fiscal) to assist in the
implemenation and achievement of school program goals

1 Provide professional development opportunities specific prioritized needs a
identified in the comprehensive needs assessment

T I'nform the districtds board of ed:
towards achieving adequate progress and student achievement

1 Provide the principal with operational flexibility in the areas of scheduling, s

School Support

curriculum and budget

1

Utilize Indistar to develop a school transformation plan for implemeritieg
rapid turnaround indicators for continuous improvement

Ensure through the teacher evaluation process that teachers are effective a
to improve instruction by: reviewing the quality of all staff, and providing job
embedded, ongoing professiodalvelopment informed by the teacher evaluat
and support systems and tied to teacher and student needs.

Conduct an annual data analysis through the four lenses to strengthen the
school 6s instructional programnaa:
development which reflects those needs

Provide opportunities for parent and community involvement in the decision
making process regarding curriculum, assessment, reporting and school
environment
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PRINCIPLE 3: SUPPORTING EFFECTIVE INSTRUCTION
AND LEADERSHIP
3.A DEVELOP AND ADOPT GUIDELINES FOR LOCAL TEACHER AND PRINCIPAL
EVALUATION AND SUPPORT SYSTEMS

Select the option that pertains to the SEA and prihaderrespondingescription and evidence,
as appropriate, fane option seleed.

Option A Option B
X If the SEA has not already developed [ ] If the SEA has developed and adopted &
adoptedl of theguidelines consistent wit the guidelines consistent with Principle 3

Principle 3, provide: provide:

.the SEA&6s plan to I. a copy of the guidelines the SEA has
guidelines for local teacher and princig adopted (Attachmen0)landan
evaluation and support systemthby explanation of how these guidelines a
end of the 20142012 school year; likely to lead to the development of

evaluation and support systems that

ii. a description of the process the SEA v improve student achievement and the
use to involve teachers and principals quality of instruction for students;

the development of these guidelines; &
ii. evidence of the adoption of the guidel

iii. an assurance that the SEA will submit (Attachment 11gnd
the Department a copy of the guideling
that it wll adopt by the end of the 2@11] iii. a description of the process the SEA
2012 school year (see Assuradce 1 to involve teachers and principals in th

development of these guidelines.

Principle 3: Supporting Effective Instruction and Leadership

Research clearly indicates that effective teachers have a pdofopact on student learning. South

Dakotads proposed mod e ipoinbSchoal Pecfarmande lndex (SRI)tinglud
as a key indicator Teacher and Principal Effectiveness. Under this proposal, the Effective Teac
Principals indtator would not be implemented as part of the SPI until the-28%thool year, which

gives South Dakota time to engage key stakeholders in this very important process.

South Dakota has done some initial work related to Teacher and Principal EffesgivEne standard
movement in South Dakota began with the creation of academic content standards which clear
defined what students should know and be able to do upon completion of each grade. More rec
the adoption of the Common Core State Standardjuiring South Dakota educators to help stude
master rigorous content knowledge and apply that knowledge through higher order thinking skil

With the development of student standards, South Dakota acknowledged the need to clearly de
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expectsions for teachers. The absence of a set of consistent standards used to guide professio
development and continually improve instruction leaves an arbitrary system of education. Teac
preparation programs currently base their programs on INTASC stisneéich describe knowledge
and skills deemed necessary for teachers new to the profession. The missing link was standarc
carried the teaching profession forward.

The 2010 Legislature passed Senate Bill 24, now codified law at SD@P-33 throudp 35, inclusive,
to establish the basis for South Dakota to engage in this important work. The bill, developed in
collaboration with the South Dakota Education Association and other educational organizations
mandates the following:

9 Required teacher evation
9 Adoption of teaching standards
9 Creation of a model evaluation tool

A work group (membership outlined in statute) met five times from June through November 201
review widely accepted teacher standards. The work group recommended the ChanletsmDa
Framework for Teaching for statewide adoption. The framework provides a succinct and comm
| anguage along with a deep research base o
continuum.

The Danielson Framework was presented to thehdoakota Board of Education in November 201
The board and the Department of Education determined to use the winter of 2010 and the sprin
2011 to educate the field on the framework. Purposefully, there was a delay until the March 201
meetingto ensure there was a deep understanding in the field. Numerous presentations/trainin
held statewide. The adoption process moved forward with the South Dakota Board of Educatior
approving ARSD 24:08:06, Teacher performance standards, at the2Qdilyneeting. Thus, the
South Dakota Framework for Teaching (SD FfT) was implemented.

Roll-out of the SD FfT is occurring in two phases: Growing Knowledge and Growing Skill. Grow
Knowledge is focused on developing a working knowledge of the Framewroflefching as a syste
for improving teaching practice. Growing Knowledge opportunities started in the fall of 2011 wit
online book studies, informational seminars for administrators and teacher leaders, and district
studies. These activities iun through the summer of 2012. Growing Skill is aimed at designing
evaluation system specific to the needs of the district that aligns with the Framework for Teachi
system for improving teaching.

Specifically, Growing Skill includes impleemtation of the SD FfT in 12 pilot sites. The departmen
issued a Request for Proposal to districts during the summer of 2011 inviting participation as a
site. Twelve sites were selected for the pilot. The pilot sites will receive assistance in the
implementation of SD FfT from East Dakota Educational Cooperative and Technology and Innc
in Education. Some sites willreceive-sn t e consul tation while ot
seminars to deliver FfT to their staff. Starting Jag2@12 and running through the summer of 201
pilot sites will participate in the following:

9 Introduction to the FfT

fTCrosswal k of districtods current standar

9 Observation training

1 Individual coaching of evaluators

9 Train the trainer seminars
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Pilot sites will adopt and implement the FfT by August 2012. During the summer and fall of 201
pilot sites will receive training in Cognitive Coaching for mathematics and science teachers.

South Dakota will continue to build fair anigorous evaluation and support systems. The SD DOE
and the statebdés public school di stricts wi
evaluation and support systems with the involvement of teachers, principals, and other key
stakehatlers.Critical to this commitment will be the passage of legislation in 201® require
evaluating the performance of certified teachers on a statewide evaluation instrument with four
performance levels and to establish minimum professional performandarsts for certified
principals along with evaluation procedures.

HB 1234, introduced bthe governor in the 2012 legislative sessaalls for public school districts to
evaluate the performance of each certified teacher on a statewide evaluationdnttiThe evaluatior
instrument will define four performance levels. And by the 2084chool year, every teacher will be
evaluateddr their performance annuallgach school shall report aggregate numbers of teacher

performance at each of the four llssen the statewide evaluation instrumdrite bill includes specific
(and similar)yequirements related to principal standards and evaluation as well.

(View current version of HB 1234 attp://legis.state.sd.us/sessions/2012/QuickFind.agge in bill
number.)

Explain how the guidelines are likely to lead to the development of evaluation and support syste
improve student achievement and the quality of instruction forrsside

Each school district will adopt procedures for evaluating teachers that are based on the minimu
professional standards required by SDCE4P3B3 (Framework for Teaching). District teacher
evaluation procedures will serve as the basis for programsrease professional growth and
development of certified teachers. The evaluation procedures will also include a plan of assista
any certified teacher whose performance does not meet district performance standards. Evalua
procedures will be Is&d on a foutier rating system of: distinguished, proficient, basic, and
unsatisfactory.

The district procedures will require multiple measures including quantitative and qualitative
components. The bill currently being considered by the legislatueated that 50 percent of a
teacherds rating wild/l be based on quantita
performance. Fifty percent will be based on qualitative components that are measureable and
evidenceebased characterisi®f good teaching and classroom practice as defined by the new
evaluation toolSchool districts will collect evidence using any of the following assessment meas
classroom drofins, parent surveys, student surveys, portfolios, or peer review.

The development of a statewide evaluation system based on professional performance standarc
namely theSouth Dakotdramework for Teaching, provides a strong base for teacher growth anc
teacher accountability. The performance standards and evaluation prdicessvide a thoughtful
approach to accountability and growth. The evaluation process will be relevant to teachers as t
must reflect on their own practice. It will push teachers and administrators to delve deep into th
practice of teaching in ordéw achieve continuous improvement.

The professional performance standards are
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am | being evaluated on? They are the standards teachers will strive for. The evaluation proce
fi h o w, avthe evaluatmn is done to ensure consistency and accountability.

However, the professional performance standards/evaluation system is only effective if teacher
their exaluators are properlytrainel.o t hat end, Sout h D aekteffortsé s
inclusive of Growing Knowledge and Growing SK#pecific to the rolbut of the Framework for
Teachingandt he g o v er n mvesiisg ingleaohpneitsatve, which includesraining for
evaluatorsmeet the needs. HouB#l 1234 requires evaluators to participate in training prior to usi
the evaluation tool. The training is intended to suppamboladministrators in their roles as
instructional leaders, as they work to implement Common Core standards, manage the demanc
alignn ng new curriculum, and evaluate teacher
evidencebased observations.

It should be noted that HB 1234 contains other components related to teacher evaluation and s
Specifically, it would set ughe ability for districts to reward teachers for efforts related to student
achievement, teacher leadership and for the médstd needsf a district. In addition, iproposes

several reasons for school boards to refuse to renew the contract ofea teacher, including a ratin
of Aunsatisfactoryo oHnalywwould elimsatecantiniiing eonteact fat
new teachers entering the profession. Those who have already attained continuing contract sta
woul d be 0 gim shouttfthe billpass. e d 0

Evidence of the adoption of the guidelines
See Attachment D, page 128, for evidence of adoption of teacher standards.

The SEAOGs plan to develop and adopt remain
andsupport systems by the end of the 20012 school year.

HB 1234,introduced in the 2012 legislative sessi@uuires school districts to evaluate the
performance of each certified teacher on a statewide evaluation instrument, in order to receive
accreditation. The bill also directs the South Dakota Board of Education to promulgate administ
rules to establish minimum professional performance standards for certified principals and an
instrument for principal evaluation that must be used byddtistricts.

If this bill passesit would become effective July 1, 2012outh Dakotavould thenbegin the process
of developing administrative rulesitlining the specifics of the evaluation systems for both teache
and principals.

Describe the proess used to involve teachers and principals in the development of the adopted
guidelines and the process to continue their involvement in developing any remaining guideline

A work group consisting of teachers, administrators, parents, school boaréraearia others met
several timeshroughout2010 to select standards for the teaching profession.

In fall 2011, he SD DOE also established an Accountability Work Group to advise the departme
the development of a new accountability system, inclytiiacher and principal evaluation. The gro
has met four times to date; its broad representation including teachers.
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Moving forward, SD DOBwill appoint a work group to provide input in further developing the-four
tier rating system for teachers and/elep an evaluation instrument that must be used by school
districts. Minimum work group membership will be: six teachers (elementary, middle, and high
school), three principals (elementary, middle, and high school), two superintendents, two schoac
members, four parents, and representation from the South Dakota Education Association, Schc
Administrators of South Dakota, and Associated School Boards of South Dakota. The worik gro
expected tdeginits work summer 2012 and conclude by Novemberébduer of 2012.

This work group will use the data and other information from the 12 Danielson Framework pilot
to help craft the parameters of the foier rating system for teachers and develop the teacher
evaluation instrument that districts muse beginning school year 202815. Pilot work outcomes
include the following: 1) districts will have gained knowledge of the resdmsbd Framework that
drives improved teaching; 2) districts will have designed an evaluation plan based on the Fkame
that supports a system of improved teaching; 3) districts will have gained the instructional capa
practice that reflects the constructivist approach to learning; and 4) districts will have developec
common language among the educators thaeeteaching standards, evaluation, and evidence.

To date, implementing the Danielson Framework as a system of improving teaching and use as
evaluation model has had a positive influence on the attitudes of both teachers and administrat
pilot sites. General data from the pilot sites is that teachers are eager to have conversations ak
rubrics that define good teaching and work toward improving their teaching. Administrators are
excited to see the growth in improved teaching. The woslp charged with developing statewide
guidelines will benefit from the data and experiences from the pilot sites as they work toward a
that improves teaching and student achievement.

In addition, SD DOBwill convene workgroups representing varisuontested content areas and
specific student grougd.e., English language learngrso recommend appropriate measures to
determine student growth and subsequently used as a component of teacher evaluation.

The South Dakota Board of Education has guthority to promulgate rules relative to the rating
system and evaluation instrument. The expected timeline is as follows: From November/Decen
2012 to March 2013, the department will conduct presentations and disseminate information re
theteacher/principal standards and evaluation procedures, and seek public comment. The Sout
Board of Education will have its first reading of the proposed standards and evaluation procedu
May 2013 meeting with a public hearing and rule aidopho later than July 1, 2013.

Under the proposed bill, the South Dakota Board of Education also will promulgate rules to este
minimum professional performance standards for principals and establish best practices for evé
that must be usedytschool districts. (Expected timeline is July 1, 2013.) Public school districts
seeking state accreditation would be required to evaluate the performance of certified principals
other year. School districts will adopt procedures for evaluatingatermance of principals that:

91 Are based on rules established by the South Dakota Board of Education

1 Require multiple measures of performance

1 Serve as the basis for programs to increase professional growth and development of ce
principals

1 Are basedn the following rating system: distinguished, proficient, basic, and unsatisfact

The department will establish another work group to provide input in developing principal perfor
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standards and develiog a model evaluation tool that must be ubgdchool districts. The work
group will include, at a minimum, the followingix principals(elementary, middle and high school)
threeteachergelementary, middle, and high schodyp superintendentswo school board members
four parents, and repsentatives of the South Dakota Education Association, School Administrat
South Dakota, and Associated School Boards of South Dakota. The workisggeoynected tdeginits
work summer 2012 and conclude November/December 2012.

Followingtheconclison of t he work groupébés efforts,
November/December 2012 to March 2013, the department will conduct presentations and disse
information regarding the principal standards and evaluation, and collect publicobrine South
Dakota Board of Education will have a first reading of the proposed principal evaluation rules at
May 2013 meeting with a public hearing and rule adoption no later than July 1, 2013.

Startingwith the 201415 school year, all individua designated to conduct teacher or principal
evaluations mudtave completed trainingpnducted by the SD DOE prior to conducting any
evaluationsTraining dollars proposed by the governor in December 2011 would fund the initial
development and statewithaining of all school administrators. Training would be ongoing therea

The department alswill develop and release a Request for Proposal (RFP) to school districts for
purpose of serving as a pilot site for implementing the teacher and ptieggduation systems. The
pilot sites will be selected and the implementation process will begin during the@043chool
year. The pilot sites will receive technical assistance and support from either an Educational
Cooperative or an Education Servisgency. Those entities will also collect data from the sites
throughout the pilot year. In the spring of 2014, the work groups that developed the teacher anc
principal evaluation systems will reconvene to evaluate the pilot site data and refine progedures
tools as appropriate. During the pilot site year, data and results will not be publicized.

Starting 20142015, all certified teachers and certified principals will be evaluated as South Dakc
fully implements its evaluation and support systems.

TheSD DOE will provide a support system for teachers and principals throughout the timeframe
waiver request. The department has provided support for new teachers through the Teacher to
Support Network. The network provides online and fi@eace mentoring for new teachers, and ott
methods to connect, such as a dedicated Miagoted above,ypovi ded t he gove
passes, the department will also provide intense training, starting the summer of 2012, for teacl
administratorsn the areas of instructional leadership, evidemgsed observations, Common Core
State Standards with an emphasis on pedagogy and high order thinking skills, and the Danielsc
Framework for Teaching.

An assurance that the SEA will submit to the Depamtra copy of the remaining guidelines it will
adopt by the end of the 262012 school year.

See Assuranceb.
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3B ENSURE LEASIMPLEMENT TEACHER AND PRINCIPAL EVALUATION AND
SUPPORT SYSTEMS

3B Provide the SEAO®GSs egqhldA desetopatiopts, piletensiur i ng t ha
implementswith the involvement of teachers and principalsiding mechanisms to
review, revise, and improkehquality teacher and principahluation and support
systems onsi stent withdelinkse SEA®6s adopted gui

The foundation of the South Dakota Departm
high-quality teacher and principal evaluation and support systems will be the passage of a bill tt
requires public school districts seeking seatereditation to evaluate the performance of each cert
teacher annually, using a statewide evaluation instrument. The bill also directs the South Dakot
of Education to promulgate rules to establish minimum professional performance standards for
certified principals in public schools. The bill calls for evaluation of principals every other year ir
order to gain state accreditation. The bill will be considered during the 2012 legislative session.

The bill calls for LEAs to adopt procedures ferkiating the performance of certified teachers bas
on several factors, including a fetier rating system of distinguished, proficient, basic, and
unsatisfactory. A work group will be appointed by the secretary of the Department of Education
provideinput in further developing the fodier rating system, and in the development of an evalua
instrument. The work group will, at a minimum, consist of six teachers (elementary, middle, and
school), three principals (elementary, middle, and haflosl), two superintendents, two school boa
members, and four parents. Following the g
Board of Education will promulgate rules regarding further details of thetiferurating system and
adopting an evahtion tool.

In a similar fashion, the secretary of the Department of Education will appoint another work gro
provide input in developing minimum professional performance standards for certified principals
four-tier rating system of distinguishegroficient, basic, and unsatisfactory for principals, and a
model instrument for principal evaluation. The workgroup will consist of six principals (elementa
middle, and high school), three teachers (elementary, middle, and high school), two swgmrisfe

t wo school board members, and four parents
South Dakota Board of Education will promulgate rules relative to professional performance sta
the fourtier rating system, and the principal eation process and tool.

A significant support system to the work described above is an intensive professional developrr
effort entitled fASouth Dakota Investing in
Governor Dennis Daugaard proposed$8illion dollars for this training.

iSouth Dakota | nvest i n-geariprofesSiana dehetopnent inifiative. IThe
initiative has several prongs; those pertinent to this waiver request include:

1 Common Core and Teacher Standardsitngi
This prong provides English language arts and math teachers withdrapgperiences
to gain deeper understanding of the Common Core standards; investigates how the
Common Core standards impact teaching practices; work through curriculum plann
enphasize standareddriven curriculum; and connect relevant initiatives.
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1 Focus on Teacher Standards
Training to ensure that teachers statewide fully understand the Charlotte Danielson
Framework for Teaching, which forms the basis for teacher evaluatimuth Bakota.

1 Leadership training
Training to support administrators in their roles as instructional leaders, as they wor
implement the Common Core across schools and districts, manage the demands ot
aligning new curriculum, and evaluate teachersbased t he st at eds
using evidencdased observations.

I n summary, the departmentds process to en
support system is establishing policies in state law; establishing teacher andapanaipation work
groups to garner input in developmeiteacher and principal evaluation processes; and promulge
state administrative rules to further define policies directed by stat®iavic school districts must
implement the requirements inder to maintain state accreditation by the department. The above
is supported by a multiear, statewide, professional development initiative.
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SAMPLE FORMAT FOR PLAN

Below is one example of a format an SEA may use to provide a plan to rieetea panciple in

the ESEA Flexibility

These timelines indicate SD DOEO6s plan for Effect
Key Milestone or Detailed Timeline Party or Evidence Resoures | Significant
Activity Parties (Attachment) (e.g, staff Obstacles
Responsible time,
additional
funding)
SEA adopts South Dakota 2012| The bill will Signed bill Staff time.
guidelines for teachel Legislative Session.| be sponsored
and principal The sessiobegins by the
evaluation and January 2012and| Govern
support systems runs through March Office;
through the 2012. Bill becomes| supported by
introduction and law July 1, 2012 | Department of
passage of a Education
legislative bill.
Provide teachers of Occurs annually Director of Description of E-Metric None
English/language arty available year round Assessment | accesstoE
and mathematicsith Metric to
student growth data teachers
from the EMetric
system
Provide training for | Training will occur | Department of Agendas, Staff time and None
teachers and 201213 and 2013 Education attendance funding.
administrators on the 14, at various rosters,
Common Core State locations. summary
Standards ah reports.
pedagogy, evidenee
based observation,
and instructional
leadership.
Appoint a work group| The work group will | Department of List of Staff time, None
to provide input into | be appointed by thel  Education individuals funding.
the teacher rating Secretary b appointed to
system and develop| Education in July the workgroup
an evaluation 2012 when the bill and meeting
process/instrument.| directing the work agenda.
group and its work
becomes law. The
group will mee for
the first time
July/August 2012.
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Appoint a workgroup | The work group will | Department of List of Staff time, None
to provide input into be appointed by thel Education individuals funding.
developing minimum Secretary of appointed to
professional Education in July the workgroup
performance 2012 when the bill and meeting
standards focertified directing the agenda.
principals and develoj workgroup and its
an evaluation process work becomes law.
instrument. The group will meet
for the first time

July/August 2012,
The teacher rating an{ The group will meet| Department of Meeting Staff time, None
evaluation throughout the fall off  Education agendas, funding.
development work 2012 meeting
group meets minutes,
throughout the fall of summary
2012 and concludes report.
its work by
Novembe/December
2012.
The principal The group will meet| Department of Meeting Staff time, None
standards and throughout the fall of  Education agendas, funding.
evaluation 2012 meeting
development work minutes,
group meets summary
throughout the falof report.
2012 and concludes
its work by
November/December
2012.
The Department of The presentations | Department of Training Staff time and None
Education provides and trainings will Educdion in materials, funding.
training £minars, occur from partnership attendance
presentations, and November/Decembe with rosters.
opens public commen 2012 through March| Educational
relative to the teacher 2013 Service
rating/evaluation Agencies.
process and principal
standards and
evaluation process.
The South Dakota The first reading of | Department of|  State board Staff time None

Board of Education
receives information
and holds a first
reading of proposed
administrative rules
regarding teacdr
rating and evaluation
systems and principal
standards and

evaluation.

the ruless expected
to occur at the May
2013 board meeting

Education

agenda and
meeting
minutes.
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Develop a Requestf | The department will| Department of| The RFP and staff time, None
Proposal (RFP) and | develop and issue a| Education. list of pilot funding.
invite public school RFP to school sites.
districts to become a | districtsto become a
pilot site for the pilot site by Jue
implementation of the| 2013. The RFPs wil
teacher and principal be reviewed by a
evaluation and panel of external ang
support systems. internal reviewers
andpilot sites
selected by August
2013. The
department will
contract with an
outside source to
provide technical
assistance and colle
data for pilot
evaluation purposes
Develop a process fol During the summer| Department of Training staff time, None.
department sponsore and early fall of Education curriculum, funding
evaluator training. 2013, the listing of
department, in statewide
conjunction withkey workshops.
education partners
will develop the
curriculum and
protocols for
evaluator training.
The training will be
available to school
district personnel by,
October 2013.
The South @kota Expected byluly Department of | board minutes,| Staff time. None.
Board of Education 2013 Education administrative
holds a public hearing rules.
and adopts
administrative rules
regarding teacher
rating/ evaluation
system and principal
standards and
evaluation system.
All evaluators will Statewide workshopy Department off  workshop Staff time and None.
participate in will be offered Education and| attendance funding
department sponsore( starting summer ang other partners. rosters

training prior to
evaluating teachers o
principals.

early fall of 2013 ang
running through the
20132014 school

year. Thepilot sites

will receive training
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in September/
October 2013.

Local Education
Agencies pilot the
implementation of
teacher/principal
evaluation and
suppot systems.

The 20132014
school year. Inthe
spring/summer of

2014, the work

groups will
reconvene to
evaluate pilot site
data and refine
processes and
instruments as
needed.

Full implementation
of the teacher and
principal evaluation

and suppdrsystems.

Beginning in the
20142015 school
year, each certified
teacher will be
evaluated annually.
Principals will be
evaluated every othe

year.
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SOUTH DAKOTA FLEXIBILITY WAIVER
ATTACHMENTS

Attachment 1
Documentation or Input from multiple wostituents

*kkkkkkkkkkkkkk
From: Stadick Smith, Mary
Sent: Wednesday, November 23, 2011 7:07 AM

To: 'SDPublicSchoolSuperintendents@listserv.state.sd.us'
Subject: Secretary to host webinar with superintendents Dec. 7

Good morning,

Secretary of EducatioMelody Schopp will host a webinar for superintendentsVdadnesday,
Dec. 7, at 9 a.m(Central Time)Please mark your calendars now.

The webinar will have two purposes:

1) FollowdzL) 12 GKS D2@SNYy2NDa o0dzZRASH aLISSOKI gKAOK
2) Presentthefrf Sg2N)] FyR IS4G AYyAGAlLIfT FSSRolF Ol 2y { 2d:
1 O02dzy i 6 AfAGe az2RStX SKAOK g2dxZ R 06S adzoYA(ldGS

in February 2012

2S gAfft aSYR 6SO0OAYI NI RSGIAfA aSOSHerive RIFI&8ad 0S¥
Meeting format before, your technology director can assist.

FYI: The department will be hosting webinars for other groups in the field, including your
principals, curriculum, SPED and assessment directors. These webinars will focus mainly on the
proposed Accountability Model.

Happy Thanksgiving to all! Hope you have the opportunity to relax and enjoy time with family
YR FNASYR& X FYyR ¢l 00K a2YS aINBlIG F22001ffH

Mary Stadick Smith

Director of Operations and Information
South Dakota Department &ducation
(605) 7737228
mary.stadicksmith@state.sd.us

kkkkkkkkkkkhkhkhkhkhkkkx

From: Stadick Smith, Mary

Sent: Wednesday, November 23, 2011 7:25 AM

To: 'SDSchoolPrincipals@listserv.state.sd.us'

Subject: Education Secretary to host webinar on proposed Accountability Model framework
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This message was sent to public school principals.

Good morning,

Secretary of Education Melody Schopp will host a webinar for principaléeaimesday, Dec. 7,
at 11 a.m.(Central Time)Please mark your calendars now.

The purpose of the webinar is to present the framework and get initial feedback on South
5F120FQa LINRBLR2ASR yS¢g ! O02dzyiilloAtAle az2RStx ¢
ESEA waiver applicationkebruary 2012.

We will send webinar details several days before the event.

Happy Thanksgiving to all! Hope you have the opportunity to relax and enjoy time with family
and friends.

Mary Stadick Smith

Director of Operations and Information
South Dakta Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkkkkkk

From: Stadick Smith, Mary

Sent: Friday, December 02, 2011 8:51 AM

To: 'SDSchoolAdministrators@listserv.state.sd.us'

Subject: Message from DOE: Webinar to address proposed new Accountability Model

This message was sent to curriculum, assessment and special education directors.

Webinar to address proposed new Accountability Model

Secretary of Education Melody Schopitl host a webinar for curriculum, assessment and

special education directors ddec. 9 at 10 a.m. (Central Timdéjlease mark your calendars

Yy2d ¢KS YIAY LJzZN1I2aS 2F (GKS 6So0AYylFNI A& (02 LIN
Accountability Model and to genitial feedback on that model from the field.

Watch for login information to come. FYI: We are holding similar webinars for superintendents
and principals.

CKFyla F2NIIff @2dz R2 F2NJ) {2dziK 5F120F Q& OKAf
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Mary Stadick Smith

Director of Operationand Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

kkkkkkhkkkkkkkkkkkhkkhkkik

From: Stadick Smith, Mary

Sent: Friday, December 02, 2011 10:58 AM

To: 'sandy.arseneault@sdea.org’; Johnston, Lanette; Turnipseed, Sue; Keegan, Nicole M; Steever, Sharla
Cc: Barnett, Deb

Subject: Conference call with key teacher-leaders

Hi ladies, we have scheduled a conference call for key tedehders around the state with Dr.
Melody Schopp on Dec. 12 at 4:15 p.m. (Central Time). The purpose of the call is to review and
3SG AYyAGALFE FSSRol O] 2y {2dziK 51 { 2iifdrmtation LINR LI2 &
is as follows: dial-866-410-8397 and enter conference code 6057228 followed by the #
sign.

Nicole and Sharla, you were not at our Accountability meeting this time but we did present a
proposal to the Accountability Work Group, so that is what we will be going over. Good chance
to get up to speed if you are available

Sandy is going to invite key folks around the state from her organization.
Lanette is going to invite some of the teacHeaders she works with around the state.

Sandy and Lanette, as we get closer to event, | will have a couple of documenisédab be
forwarded.

Thanks so much for your help on this!

Mary Stadick Smith

Director of Operations and Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

k*kkkkkkkkkhkhkhk

From: Stadick Smith, Mary

Sent: Sunday, December 04, 2011 8:51 AM

To: Kirkegaard, Don; Duncan, Kelly; '‘Glenna Fouberg'; Julie MathieserBOE; 'Marilyn Hoyt'; 'Patricia
Simmons'; 'Richard Gowen'; 'Stacy Phelps'; 'Terry Sabers'
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Cc: Schopp, Mdody (DOE); Leidholt, Betty
Subject: Conference call on Dec. 12 regarding proposed Accountability Model

Good morning Board of Ed members, about two weeks ago, we sent you an email inviting you

to participate in an online event for board members hostedSegretary Schopp on Dec. 12.

¢KS LJzN1J32 &S ¢l a (2 dzLJRFGS @2dz 2y {2dziK 51 120l
have changed just a bit. Instead of doing a session exclusively for BOE members, we have listed
the schedule of conference calls Dr. Sghepll be doing with the field and invite you to

participate inany of the calls that work with your schedule. Gallinformation is below and is

the same for all calls.

Dec. 7, 2011
--Superintendents, 940 a.m. (Central Time)
--Principals, 11 a.mNoon (Central Time)

Dec. 9, 2011
--Curriculum/SPED/assessment directors;110a.m. (Central Time)
--Principals, B p.m. (Central Time)

Dec. 12, 2011
--Media, Dec. 12, 11 a.aNoon (Central Time)
--South Dakta Education Association regional reps and teadbaders, 4:15:15 p.m.
(Central Time)

To participate in any of the conference calls noted above, 861410-8397 and enter
conference code 6057737228 followed by the # sign (when prompted).

Thank pu, and let me know if you have any questions.

Mary Stadick Smith

Director of Operations and Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkkkkkhkhkik *kkk

From: Stadick Smith, Mary

Sent: Sunday, December 04, 2011 9:27 PM

To: 'SDSchoolAdministrators@listserv.state.sd.us'

Subject: IMPORTANT message from DOE: Secretary Schopp's sessions on Accountability
Importance:  High

This message was sent to supeeimdents, principals, curriculum directors, SPED directors,
assessment directors and ESA directors.
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Good evening,

This email is a followp to one sent last week regarding a webinar relatedt@ dzi K 5 1 2 G Qz
proposed new Accountability Model. Secrstaf Education Melody Schopp will be conducting

a number of conference calls (instead of webinars) with different groups of educators in the

next week. The primary purpose is to present and get initial feedback on the proposed

Accountability Model. She Walso offer followdzL) (2 (GKS D2 @SNYy2NRA 0dzR3S
Dec. 6.

Below is a list of conference call times. Please notedhah call is scheduled with a specific
group of administratorsHowever, you are welcome to join in any of the sessiass/our
schedule allows.

Thecaltin information is the same for each meetirgee below and note thaur capacity is
125 linegper call.

CONFERENCE CALLS with Secretary of Education Melody Schopp
Topics:Proposed Accountability Model and Budget Aekl

1 WednesdaypPec. 7, 910 a.m.(Central TimeY Superintendents
1 WednesdayPec. 7, 11 a.mnoon (Central Time{, Principals

1 Friday,Dec. 9, 1011 a.m.(Central Time{, Curriculum, Assessment and Special
Education Directors

1 Friday,Dec. 9, 23 p.m.(Central Time)g Principals
To participate in the conference call:
Call 1866-410-8397
Enter access code 6057737228 followed by the # sign, when prompted.

Our capacity for each conference call is 125 phone liedlowing this round of calls, we will
schedule additional sessions if there is high demand.

Thank you for your interest in this important topic.
Mary Stadick Smith

Director of Operations and Information
South Dakota Department of Education
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(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkhkkhkkik

From: Stadick Smith, Mary

Sent: Friday, January 06, 2012 1:09 PM

To: 'annewerpy@gmail.com’

Cc: Stadick Smith, Mary

Subject: Conference call with Secretary of Education
Importance: High

Hi Anne, v are so glad that PTA is interested in hearing about the proposed new accountability
system for South Dakota. Below is the information for your leadership and/or PTA members
across the state to join in the call. Please let me know if you need anythmglélank you!

(Could you email me back so | know that you received this email?)

*kkkkk

Secretary of Education to visit with parents about proposed school accountability model

{2dziK 51 120GFrQa {SONBGFINE 2F 9RdzOledal @it]f PTANI a St
members on Tuesday, Jan. 17, at 7 p.m. (Central Time). The purpose of the call is to talk about
{2dziK 51 120FQa LINRLR2AaSR ySg aeaidsSy 2F ao0Kz22f
accountability, which relies heavily on one measgstudent test scoreg this new system of
accountability would be based on a p0int School Performance Index. The index would
includemultiple indicators of school performance.

It would be helpful to review the two links below prior to the call. Tingt fs a summary of the
proposed model, and the second provides some background on the process.

http://doe.sd.gov/secretary/documents/ProposedAccountabilityModel. pdf
http://doe.sd.gov/secretary/nexgen_accountability.asp

The directions to participate in the conference call are below. It is dremlnumber.

Thank you for your participation. We lodorward to the visit!

71 Call 1866-410-8397.
1 When prompted, enter conference code: 6057737228 followed by the # sign.

Mary Stadick Smith

Director of Operations and Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us
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From: Stadick Smith, Mary

Sent: Tuesday, December 06, 2011 5:22 PM

To: 'SDSchoolAdministrators@listserv.state.sd.us'

Cc: 'Wade PoganyASBSD'; 'John Pedersen'; DOE MANAGEMENT TEAM
Subject: Message from Secretary Schopp: Documents for Accountability sessions
Importance: High

This message was sent to superintendents, principals, curriculum directors, SPED directors,
assessment directors and ESA directors.

Good afternoon, if you plato join one of the conference calls that Secretary Schopp will be
hosting this week, you will want to reference the attached documents. The primary purpose of
the calls is to present and get initial feedback on the proposed Accountability Model. She will
also offer followdzL 2 GKS D2@SNYy2NNa o6dzRISE I RRNBaao

As a reminder, the conference calls with the Secretary are scheduled as follows. Please note
that each call is scheduled with a specific group of administratéosvever, you are welcome
to join inany of the sessions, as your schedule allows.

Thecaltin information is the same for each meetirgee below and note thaur capacity is
125 linegper call.

CONFERENCE CALLS with Secretary of Education Melody Schopp
Topics:Proposed Accountability Mtel and Budget Address

1 WednesdaypPec. 7, 910 a.m.(Central TimeY Superintendents
1 WednesdayPec. 7, 11 a.mnoon (Central Time{, Principals

1 Friday,Dec. 9, 1011 a.m.(Central Time{, Curriculum, Assessment and Special
Education Directors

1 Friday,Dec. 9, 23 p.m.(Central Time{, Principals
To participate in the conference call:
Call 1866-410-8397
Enter access code 6057737228 followed by the # sign, when prompted.

Thank you!
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Mary Stadick Smith

Director of Operations and Information
South Dakta Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkhkkhkk

From: Stadick Smith, Mary

Sent: Tuesday, December 06, 2011 5:38 PM

To: 'sandy.arseneault@sdea.org'’; Johnston, Lanette Turnipseed, Sue; Keegan, Nicole M;
'ssteever@hillcity.k12.sd.us'

Subject: Documents for Secretary Schopp's Accountability session

Importance: High

Hi Sandy, Lanette, Sharla, Susan and Nicole, please find attached documents for the Monday,
Dec. 12, 4:1p.m. (Central) conference call with Secretary Schopp. One is the Proposed
Accountability Model; the other is a summary of the training effort that the Governor
announced in budget proposal today.

Sandy and Lanette, will you please forward to your grouds®, could | get a copy of the initial
email invitation you sent to your folks? We will need that to send in with our flexibility
application, to show as evidence. Thanks so much!

Looking forward to the call!

Mary Stadick Smith

Director of Operationand Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkkkkkkk

From: Stadick Smith, Mary

Sent: Tuesday, December 06, 2011 5:54 PM

To: 'Cherie.Farlee @BIEedu'’; 'Kathie.Bowker@BIE.edu'; 'Rosie.Davis@BIE.edu’;
'Robert.Parisien@BIE.edu’; 'rstedcy@gwtc.net'’; 'Dayna@oglala.org'

Cc: Campbell, Roger; 'Mclellan, Terri (Terri.Mclellan@BIE.EDY

Subject: Conference callsto address SD's proposed Accountability Model

D22R T FTOSNy22ys {2dziKk 5F120FQa {SONBGINEB 2F 9
YydzYo SN 2F O2yFSNBYyOS Olffa gA0GK LlzofAO aoOKz22f
proposed new Accountaliyi Model. While this may not directly impact everyone on this list,

S (K2dAKG &2dz YAIKG 06S AYyidSNBadSR Ay SINYAY
accountability system. If so, please feel free to join any of the calls listed below. The secretar

will be referencing the attached document.
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Terri McLellan at the Cheyemnifigagle Butte School District has been a part of the Accountability
Work Group, which has been advising the state Department of Education as we have
undertaken the process of devgling a new Accountability Model. We very much appreciate
her input and commitment to the process.

NOTE: Thealktin information is the same for each meetirf§ee below and note thatur
capacity is 125 lingser call.

CONFERENCE CALLS with Secret&gunfation Melody Schopp
Topics:Proposed Accountability Model and Budget Address

1 WednesdayDec. 7, 910 a.m.(Central Time} Superintendents
1 WednesdayPec. 7, 11 a.mnoon (Central Time{ Principals

1 Friday,Dec. 9, 1611 a.m.(Central Timey Currculum, Assessment and Special
Education Directors

1 Friday,Dec. 9, 23 p.m.(Central Time} Principals

To participate in the conference call:
Call 1866-410-8397
Enter access code 6057737228 followed by the # sign, when prompted.

Thank you!

Mary Stalick Smith

Director of Operations and Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkkkkkkk

From: Stadick Smith, Mary

Sent: Thursday, December 08, 2011 4:27 PM

To: 'DOEMedia@listserv.state.sd.us'

Subject: Informational session for media: SD's proposed Accountability Model for schools

WHAT

South Dakota Secretary of Education Dr. Melody Schopp will hastamational sessiorfor
education reportes and other members of the media interested in learning more about the
adl iSQa LINRdIuigabifyRVodelS &
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=

HEN
Monday, Dec. 12, 11 a.m. (Central Time)

WHERE
Via teleconferene
1 To participate in the teleconference, calB66-410-8397 and enter conference code
6057737228 followed by the # sign (when prompted).

WHY

In the absence of reauthorization of the federal Elementary and Secondary Education Act (i.e.,
No Child Left Behd), South Dakota began moving ahead with creating a-gereration

1 OO02dzyiroAfAle az2RSt FT2N) 0KS adGlriadsSQa Lzt AO
Education is allowing states to apply for waivers from parts of the existing law in exchange fo
agreeing to four principles: College and Career Ready Expectations for all Students; State
Developed Differentiated Recognition, Accountability and Support Systems; Supporting

Effective Instruction and Leadership; and Reducing Duplication and UnnecBssdey.

¢KS LINRPL}RZAaSR ! OO02dzyGlroAfAGe a2RSt gAff F2N¥Y

Mary Stadick Smith

Director of Operations and Information
South Dakota Department of Education
(605) 7737228
mary.stadicksmith@state.sd.us

*kkkkkkkhkkkhkhkhkik

From: Stadick Smith, Mary

Sent: Friday, January 13, 2012 6:05 PM

To: SDSchoolAdministrators@listserv.state.sd.us

Subject: Message fom DOE: ESEA Flexibility Request available for public comment
Importance: High

This message was sent to superintendents, principatepcand ESA directors, special education directors,
curriculum directors and technology directors. It will be sent safey to Title | directors.

ESEA Flexibility Request now open for public comment

The South Dakota Department of Education is seeking public comment on its ESEA Flexibility
Request, which is now available online at
http://doe.sd.gov/secretary/nexgen_accountability.asp
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In particular, the department is eager for additional feedback on the proposed Accountability
Model, based on a 16foint School Performance Index, which is descritedughout the
application.

If you have previously reviewed the summary of the proposed Accountability Model and/or
participated in any of the conference calls held in December, you will see that the model has
changed, as the department has attemptedhtonor and incorporate some of your suggestions.
We are working on creating a new summary document that reflects these changes and will get
that out to you soon as well.

Please review th&ESEA Flexibility Requestd offer comment in one of the following ways:

Email comments toDOE.AccountabilityModel@state.sd.us

Send written comments to: South Dakota Department of Educatt8EA Flexibility Request,
800 Governors Drive, Pierre, SD 57501

Thank you!

Mary Stadick Smith

Director of Operations and Information
South Dakota Department of Education
(605) 7737228
mary.stadicksnth@state.sd.us

*kkkkkkkk

These are all articles in our various publications talking about proposed Accountability Model.
Bottom one is link to the web page re: new Accountability Model.

September Education Online
http://doe.sd.gov/pressroom/educationonline/2011/October/art_secretary.asp

November Education Online
http://doe.sd.goVpressroom/educationonline/2011/november/art_1.asp

December Education Online
http://doe.sd.gov/pressroom/educationonline/2011/December/art_la.asp

December Online Zebra
http://doe.sd.gov/pressroom/zebra/news/11/dec/art 5.asp

NextGeneration Accountability webpage
http://doe.sd.gov/secretary/nexgen_accountability.asp
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Attachment 2

Comments- Many of the opportunities for comments were provided via a webinar and the

verbal comments were not recorded. However, many of the verbal comments were incorporated
into the waiver.

*kkkkkhkkhkkik **

COMMENTS as of Feb. 3, 2012, on the ESEA Flexibility Waiver application

1. The 100point system seems okay. Please convince the governor that merit pay and bonuses
for math and science teachers is not what's best for the students of South Dakotaerieet's sp
more money for all students, and let the local school boards make the decisions on how to
provide the best education for the students in their district.

*kkkkkkkkkk

2. To Whom It May Concern:

| am a Rosebud Sioux Tribal member, whom is also a teachttref@odd County School

District in Mission, South Dakotal. endorse the ideas of the new accountability program,
however, | do not think they are feasible on the Indian Reservation that I live on (Rosebud).
The reason that | don't think that it will Eeasible is that our schools cannot even get the

Native students to attend on a regular baslse students are so disconnected from the

current state of schooling on this reservation, that they cannot even make AYP for attendance
or graduation rate.

Therefore, if a school like Todd County High School (who ranks last in the state from my last
viewing online) were to be given a new set of criterion, they would be in a great struggle to
meet even one of the new criteriolm. theory, the criterion woulbelp set a trend that would

focus on preparedness and achievement, but our students on the Rosebud are increasingly not
even graduating, and the drop out rate has increased here for over 6% in the lastBhgears.

drop out rate is on a steady rise of 8&eh fiscal year.

The focus in this high school is to get kids graduafiukre is a block system being used in
which some students may have a math class for their first semester in their freshman year,
then not see another math book or math exercise year and a halfit currently doesn't

matter what the student exits out knowing, it only matters that he/she gradiaties.

months and months between the time a student begins a core class like English, or like
Geometry, the student must somehow Keisfher prior learning activated on his/her own
before he/she can even tackle the next content in that suBjetention is a great issue, and
the focus here is only on completion.

| have many ideas and opinions on the current state of schooling mwsenyation and have

spent 15 years in education, teaching and being an administrator off the reservation, and even
out of this country.However, I'm at a point where | feel like the state of education on my
reservation... is nearly hopeless.

Thank you or the chance to provide feedback,

84

Updated February2222



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

*kkkkkkkkk

3. Good morning!
| wish to share some thoughts | have had regarding the proposed Accountability Madel.
sure you will hear what needs to be changed but | also wanted to include what | feel are
positives forour students and education!

The recognition by the state that students are being counted more than once and being
rectified in the Gap and No Gap procedure is greatly appreciated!

The growth model is what we have been missing under NCLB and | beligifeailso serve
as a positive move for our state!

| concur with the Governor in regards to the elimination of tenlinie.time this antiquated
notion went to the wayside!

| am somewhat nervous about the Climate Survey portion (what if only the Negative | | y 6 s
respond) but am open to see what it is the state is proposing.

| also have some conceritait with concerns must come positive solutions so | have shared
these as well:

$3,500 to all math and science teachers in MS and HS

Thisis patentlyunfar t o el ementary teachers whlsh al so t
have a PE teacher who has students doing during center activities to support integrated math
instructon.Mu si ¢ i s ¢ hal RMvhat mdssagelare we sendirgttohoér teachers?

If we are moving toward performance why is there not some type of disclaimer to this so that
this stipend is also based on performance?

MY SOLUTION: Why coul dndédt our state accomplish th
science teachers in MS an&Hchool loan relief for every year they stay teaching this

subject in South Dakota8o in May of each year teachers who have successfully (been

renewed) completed a year of teaching in a South Dakota Sdhaaluld certainly help

eliminate the bad fdéiags that may occur when the teachers receive their monthly

paychecks.It would be similar to the federal loan forgiveness program for high poverty

schools.

$5,000 bonus to the top 20% of teachers in each diskltiough the sentiment is greatly
appeciated we are a couple years away from having a system in place (with all the bugs
worked out) that would distribute this money equitably.

SOLUTION: Al Il ow the district to distribute this
beyondo wor ke districtsion implemgntinig suchtthings as the CCSS, the
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Danielson model, etcOur districts are being stretched thin by all the new mandates and
could greatly use the funds for these types

RTI Model
| honestly see thealue but again the state needs to put their money where their mandates
areé. Unless the state is willing to pay for

mandate is simply putting the burden of more work and more record keeping to satisfy the
statebsWeéemanesyet another unfunded mandat eé¢€
continue to cut classrooms teachers, have pay freezes, and expect staff to db isateéhe

point of unconscionable.

MY SOLUTION: Based on district size, each sohwould receive X amount of money to

pay for and train an RTI specialistVorking with the state department to finalize exactly
what it is they want out of RTI (frustrations we hear from school systems like RC is that the
state keeps changing their miradsout what they want or is acceptable to meet the criteria of
an approved RTI intervention).

Teacher Evaluation tied to performance

For teachers not in the reading and math areas or the grade levels designated for state testing,
the proposal calls for ¢huse of End of Unit Tests etc. to evaluate performamhbées puts us

right back where we have been from state to state with no consistency in what is used to

make determinations on teacher evaluations.

MY SOLUTION: The state needs to purchase somettongplace DACS that would ensure

all grade levels and other content areas are administering the sant@uedistrict has been

|l ooking at the MAPS testing programéblut agai
believe this standardized test¢pad on CCSS) tests fAoffo grade
content areaslf you truly wish to standardize teacher evaluations based on performance it
inherently means we all need to be administe

| respectfully submit these kudos and cemms as you look toward possibly making changes
to the proposed accountability system prior to its implementation.

PS.1 dondét mean to speak for her but | Kknow c
about the Career and College ready portion.

Will all students have to take the ACTso, who will pay?
Who and How will students be tracked for going into college or vocational?

Again, thank you for considering input on this ground breakimagel!
*kkkkkkkkk
4. TO: Honorable Governor Dennis Dgaard & SD DOE Staff
FROM: ...
RE: ESEA Flexibility Request
DATE: Wednesday, January 18, 2012
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Greetings. | have read through the ESEA Flexibility Request and want to primarily thank all
who have spent countless hours working to develop its contentsctBrjeh as this
enormously impact our educational system. Often it is easy for individuals to complain but
not get actively involved or offer possible solutions. | do believe it is with great importance
to have many involved in this process to get thérel@ésesults.

| note an excellent variety of individuals on the committee. The time frame to meet deadlines
has been short, but might it also behoove the state to try to implement some regional work
group meetings? For example, might representativestiier®OE in collaboration with
each/some of the committee members have regional meetings for input, data gathering,
education of the people, etc.? For example, meet in Aberdeen (with DOE staff and Guffin),
Rapid City (with DOE staff and Mitchell), Sioux Ia(with DOE Staff and Homan), etc.

The proposed nexgeneration accountability model is based on the key indicators of Student
Achievement, Academic Growth, College & Career Readiness (HS) or Attendance
(Elementary & MS), Effective Teachers and Priat¢sp & School Climate. Below | have
points to ponder:
Student Achievement
Are grade level student achievement goals applicable to all students no matter what
their innate ability, or disability?
Academic Growth

§ Of great importance is the tool whighll be utilized to measure academic growth,
because effectively assessing where students are when they enter a classroom at the
beginning of the year, midyear and at the end of the year is key.

8 Once the tool to measure growth is determined, mighD@E determine the target
amount of growth students need to make?

8 Then, might the Governor offer the $5,000 to the team of teachers who all supported
and helped cause this growth to the specific group of students?

8§ For example, let's say a distrhas 100 teachers, and therefore the governor is willing

to pay $100,000 to the top 20% of teachers in that district. Instead of offering 20 teachers
$5,000 each, might the Governor consider setting up an alternative plan that encourages
collaboration, @am work, and participation in professional communities such as this?

8 A plan that would measure minimum growth goals for each student, and if a group of
students reaches that goal, all teachers that work with that group of students get rewarded.
Let'ssay three 4th grade classrooms (68) students, two 5th grade classrooms (48
students), all 7th graders (78 students) and all 11th graders (65 students) made the growth
goal, and no others did in the district.
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8 The district could then count the FTE thHegd that worked with these classes and
distribute the funding evenly amongst the teachers that worked with the students.

8§ In this way, a sense of collaboration, team work, and participation in the professional
community, as promoted in the Charlottariielson Framework, is encouraged.

8§ It is vitally important we do not encourage negative competition, individualism, and an
"each one for his/her self" mentality. This discourages teamwork. As Daniel H. Pink
(2009) states, "In 2009, scholars at thed_8chool of Economiesalma mater of eleven
Nobel laureates in economieanalyzed fiftyone studies of corporate péy-

performance plans. These economists' conclusion: 'We find that financial incentives ...
can result in a negative impact on overalfpenance.' On both sides of the Atlantic, the
gap between what science is learning and what business is doing is wide" (p. 41).

§ Pink (2009) further explains the detriments of such carrots and sticks approaches when
he said we can even go further bagkoffering said rewards. "In the upsidewn
universe of the third drive, rewards can often produce less of the very things they're
trying to encourage. But that's not the end of the story. When used improperly, extrinsic
motivators can have another umntied collateral consequence: They can give us more
of what we don't want. Here again, what business does hasn't caught up with what science
knows. And what science is revealing is that carrots and sticks can promote bad behavior,
create addiction, and emarage shofterm thinking at the expense of the long view" (p.
49).

College & Career Readiness (HS) or Attendance (Elementary and MS)

8 This looks thorough, effective, and reasonable.
Effective Teachers and Principals

8 The DOEhas already chosen to measure teacher effectiveness by utilizing the CD
Framework.

8 Domain 4: Professional Responsibilities, contains strands that measure how well
teachers collaborate, participate with one another, learn and share with one amother, et
School Climate.

8 When implementing Merit Pay for only the upper 20% of teachers, versus all those that
have assisted students in their care to advance or grow a specified percentage, and giving
a bonus to only Math/Science Teachers, \@cmnsidering "all hard to fill positions" or
providing these monies, it quite possibly could erode the unity we have worked so hard to
build and are saying we need to continue.

8 Might the Governor consider tweaking his plan by possibly offering evarlarger

lump sum, to all individuals that complete a math/science teaching program from a SD
University and successfully complete 3 years of teaching in a South Dakota School?
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8 This would then also ensure these individuals are quality teachejgsintieachers
filling a position".

| do appreciate the financial backing the Governor is willing to provide to education. |
also believe he has the foundation of some very powerful changes. But without some
tweaking of the Governor's proposal, | do helieve we will get the desired results. |
would request the Governor consider some of the adjustments | mentioned above,
including, but not limited to:

o Providing an opportunity for reward, even if less than the proposed $5,000, to
all effective teahers, rather than only the select top 20%. Another alternative
would be the top 80%.

8 Please consider Pink's (2009) thoughts when he explains extrinsic motivation vs.
intrinsic motivation. "In environments where extrinsic rewards are most salient, many
people work only to the point that triggers the rewar@nd no further. So if students get

a prize for reading three books, many won't pick up a forth, let alone embark on a lifetime
of reading--just as executives who hit their quarterly numbers often't boost earnings

a penny more, let alone contemplate the {targy health of their company. Likewise,

several studies show that paying people to exercise, stop smoking, or take their medicines
produces terrific results at firstbut the healthy behawi disappears once the incentives

are removed. However, when contingent rewards aren't involved, or when incentives are
used with the proper deftness, performance improves and understanding deepens.
Greatness and nearsightedness are incompatible. Medraohfevement depends on

lifting one's sights and pushing toward the horizon" (p. 58).

§ Carrots and Sticks: The Seven Deadly Flaws

They can extinguish intrinsic motivation.

They can diminish performance.

They can crush creatty.

They can crowd out good behavior.

They can encourage cheating, shortcuts, and unethical behavior.
They can become addictive.

They can foster shoterm thinking.

NookrwhE

o Providing a $10,500 to graduating math/sciemegors that graduated from

South Dakota institutes and successfully complete 3 years teaching in the field.
This figure was arrived at by taking 3 times the proposed yearly rate of $3,500 for
each math/science teacher. Paying out the monies in this maihezmove the
possibility of ineffective teachers filling positions and getting paid extra for it
simply because there are no others. Yet, it will still encourage individuals to go
into the field, in addition to rewarding sound teaching.
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If the Honordle Governor Daugaard leaves his proposal as it is, | believe it will quickly
erode progress we have made in our quest to improve our schools. At a minimum, please
do take into consideration my thoughts. Thank you for your time and consideration.
*kkkkkkk *
5. Dear Sirs
Six years ago my 16 year old son, who was a good kid, but not an expecially good student
decided to drop out of Flandreau Public Schddie School made absolutly no attempt to
keep him in schooll knew at the time that the school was hafipget rid of him as his test
scores would be a detriment to the "no child left behind" scdr@snly believe that the
graduation rate that a school has should play a major role in the accountability of the school.
| do not think that the few student$o take more than four years to graduate from high
school would be numerous enough to affect the rating of the school.
*kkkkkkkk
6. | would like to express my appreciation for the proposed change in how graduation rates will
be looked at if this proposalrfa waiver is successful. | have been a special education
teacher and am now a SPED director, | am also the parent of a special needs students. It was
extremely frustrating for me to know that my daughter was going to count against her school
for graduaibn rate when she returned to continue receiving the special education services
due her until she reaches the age of 21. She has Autism and a severe cognitive disability
which prevented her from being able to complete all requirements for receivinda regu
diploma. She is eligible for SPED services until the age of 21, and is receiving them.
Unfortunately for our school district, this right counted against them two years ago.

| have students in the school that | work in who will also qualify for sesvuntil the age of
21, a federal mandate, so | am relieved that someone has brought this to the forefront of
conversation and is trying to rectify the problem.

*kkkkkkk

7. How will this model be applied to sites such as rural schools with grade leveisathatave
"n <10" students in those grade levels?

COMMENTS on Accountability Model Summary

1. What is the cost of the growth tool (tool plus training), how would it be paid for?
2. Is it possible for highly achieving school districts to submit their loaally developed
accountability plan to the DOE in place of the staaatrolled model?

*kkkkkhkk

8. I am a little concerned in how "'Percent of students pursuing postsecondary 18 months after
graduatiori’ This calculation includes data from any postsecontianility that reports to the
National Student Clearinghouse.™ will play out.

Are all schools only compared to itself or are they compared to other schools? For example,

if there is a graduating class of 14 in Bison and of that group, 10 are gommdHf back to
run the family ranch, | don't think Bison should penalized.

90

Updated February2222



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

Same holds true with the ACT scores. Will this discourage schools from encouraging all
kids to take the test or only those they know will score high enough?

Lastly, please don't isinterpret my questions. | love the concept, just looking at some
potential obstacles.

*kkkkkkk

9. | am disturbed by the choice of 70th percentile as the limit of proficiency (page 3). For
schools/districts below the Proficient level, which would be thik @étcentile, the annual
AMO target would require an increase of the
standard deviation.

By this definition, only 30% of schools can therefore be determined as proficient. Thus 70%
of the schools will not be pfigient, no matter what their achievement level is. This seems
very unfair. Do we really want to define proficiency to exclude 70% of our schools by
definition.

*kkkkkhkkk

10. A math teachers concerio you really mean the 70th percentile for proficiency? ot
that leave most of us below the proficient level no matter what we did?

*kkkkkkk

11. According to your draft, we are going to start with 70% failure and most likely go even
higher. How is this useful?

*kkkkkkk

12."How can high schools be held accountabletiie percent of students pursuing
postsecondary 18 months after graduation? There are a number of factors why a student may
not be enrolled in postsedondary 18 months after graduation, with money probably being at
the top of the list. What about studentso go into the military, or students who enroll ina 1
year trade school option. How can high schools have control over what students decide to do
or how to live their lives after graduation? Just because a students does not enroll or remain
enrolled in pstsecondary after graduation does not mean that that student was not prepared.

Also, why is the required ACT math ssbore (20) higher that the reading sdore (18)? Is
the percentage of students who receive thessobe based on the total numbestfdents or
based on how many students took the ACT?

And for the students who don't take the ACT, are those students required to take the National
Career Readiness Certifcate/Work Keys? Is that percentage based on the total number of
students or based tvow many took the Career Readiness?"
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Attachment 3

Notice of information to the Public

These are all articles in our various publications talking about proposed Accountability Model.
Bottom one is link to the web page re: new Accountability Model.

September Education Online
http://doe.sd.gov/pressroom/educationonline/2011/October/art_secretary.asp

November Education Online
http://doe.sd.gov/pressroom/educationonline/2011/november/art_1.asp

December Education Online
http://doe.sd.gov/pressroondigcationonline/2011/December/art_1a.asp

December Online Zebra
http://doe.sd.gov/pressroom/zebra/news/11/dec/art_5.asp

Next-Generation Accountability webpage
http://doe.sd.gov/secretary/nexgen_accountability.asp

*kkkkkhkkik

This was published on the stateds website

S Dot =T )
=T 2| % || g » -|

Students to represent SD
Youth Program

£
oldt, and Anthony Husher, of
tes.

\‘ : | Team Nutrition mini grants expand,
Search N P R e T T Rw

State Home Page | Disclaimar 1 Ac
2012 5.0. Dapartmant of Education, 800 Govarnars

& o Trusted sites | Protected Mode: Off dh - ®100% -

[ % I I ) stms

%2 Updated February2222


http://doe.sd.gov/pressroom/educationonline/2011/October/art_secretary.asp
http://doe.sd.gov/pressroom/educationonline/2011/november/art_1.asp
http://doe.sd.gov/pressroom/educationonline/2011/December/art_1a.asp
http://doe.sd.gov/pressroom/zebra/news/11/dec/art_5.asp
http://doe.sd.gov/secretary/nexgen_accountability.asp

ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

* kkkkkkkkk

SD Board of Education January 2012 meeting Agenda and Minutes indicating an update on the
Flexibility Waiver.

SOUTH DAKOTA BOARD OF EDUCATION MEETING
January 27, 2012
Library Commons Area
MacKay Building 1st floor
800 Governors Drive, Pierre, SD

Time Item Description

10:00 a.m. Call to Order, Pledge of Allegiance

10:05 a.m. 1.0 Adoption of January 27, 2012 Agenda

10:10 a.m. 2.0 Approval of September 21, 2011 Meeting Minutes

10:15 a.m. 3.0 Longitudinal Data System Update — Tami Darnall, DOE

10:30 a.m. 4.0 South Dakota Proposed Accountability Model — Mary Stadick Smith,
DOE

11:30 a.m. 5.0 Update and tour of State Library — Dan Siebersma, DOE

12:00 a.m. LUNCH

1:00 pm. 6.0 Technical Institute’s New, Expanded and Program Updates - Mark
Wilson, DOE

1:30 p.m. 7.0 Jobs for America’s Graduates (JAG) — Roger Campbell, DOE

1:45 pm. 8.0 Oceti Sakowin Essential Understandings and Standards Project — Roger
Campbell, DOE

2:15 am. 9.0 Board of Regents Update — Sam Gingerich, BOR

2:30 p.m. 10.0 Secretary of Education Update — Melody Schopp, BOE

3:00 p.m. ADJOURN

South Dakota Board of Education Minutes
January 27, 2012
Library Commons Area 1% Floor
MacKay Building, 800 Governors Drive
Pierre, South Dakota

Meeting was called to order at 10:17 a.m. with the Pledge of Allegiance.
Board Members Present:

Richard Gowen, Don Kirkegaard, Glenna Fouberg, Terry Sabers, Stacy Phelps, Kelly Duncan,
Marilyn Hoyt
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Board Member Absent:
Julie Mathiesn

1.0 Adoption of January 27, 2012 Agenda
Motion: Motion by Kelly Duncan and seconded by Marilyn Hoyt to approve the agenda.
Conclusion: The motion carried

2.0 Approval of November, 21 2011 Minutes
Patricia Simmons requested a change in the minuieemal5.0 Technical Institutes 2011

Annual Report paragraph. Remove the word not
and reverse articulation agreement between the two institutions, Southeast Tech students who

have attained a twgear associat0 s i n applied science degree in
able to transfer into a bachelor of science i

Motion: Motion by Marilyn Hoyt and seconded by Dick Gowen to approve as corrected.
Conclusion: The motion carried.

3.0 Longitudinal Data System Update

Tami Darnall, DOE, that the department has received permission for US Department of
Education to reallocate leftover Teacher Incentive Funds (TIF) for use in developing a pilot
longitudinal data system for the 10 TIF dists. Otis Ed is the vendor that has been selected for
the project and work is beginning. In addition, DOE has applied for a grant from US Department
of Education for funds to expand the system.

4.0 South Dakota Proposed Accountability Model

Mary Stadc Kk S mi t h, DOE, updated the board regardin
accountability model using a brief summary overview. A copy of that is filed with the
Secretaryds office. South Dakota started the
accountabilitymodel in September 2011. The Department of Education assembled a group of 23
individuals representing key stakeholder groups to provide recommendations regarding a next
generation accountability model for South Dakota. To date, the group has manksir ti

During that time period, the US Department of Education also issued its ESEA Waiver

Flexibility package. The waiver allows states to receive some flexibility from certain tenets of

No Child Left Behind in exchange for agreeing to four key princidg£ollege and Career

Ready Expectations for All Students, 2) StBeveloped Differentiated Recognition,

Accountability and Support, 3) Supporting Effective Instruction and Leadership, 4) Reducing
Duplication and Unnecessary Burden.

Smith indicated thaSouth Dakota plans to apply for a waiver in February 2012. The proposed
accountability model serves as the basis for that waiver application.

Though there was no board action needed at this time, Dick Gowen wanted to endorse the model
and thank thosewolved for their efforts. The board unanimously agreed.
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Attachment 4

Evidence that the state has adopted the College and Career Ready standards

Board of Education Agenda

SOUTH DAKOTA BOARD OF EDUCATION MEETING
November 29, 2010
Mitchell Technical Institute, South Campus

Technology Center
1800 East Spruce
Mitchell, SD
Time Item Description
November 29, 2010

10:00 a.m. Call to order; Pledge of Allegiance; roll call
10:05 a.m. 1.0 Adoption of November 29, 2010 Agenda
10:10 a.m. 2.0 Approval of September 28, 2010 Meeting Minutes
10:15 am. 3.0 SD Technical Institutes-Annual Report - Mark Wilson, DOE
10:25 a.m. 4.0 SD Technical Institutes-New Program Requests — Mark Wilson, DOE;

Deb Shephard — LATT; Greg VonWald - MTI
10:45 a.m. 5.0 SD Technical Institutes-Vision “2015” — Mark Wilson, DOE
11:00 a.m. 6.0 SD Technical Institute-Report Handbook — Sarah Carter, DOE
11:20 a.m. 7.0 SD Technical Institutes-Retention Report — Sarah Carter, DOE
11:35 am. 8.0 SD Technical Institutes-Campus Updates — TT Presidents
11:55 a.am, 9.0 SD Technical Institutes-Facility Planning for Phase II — Mark Wilson,

DOE
12:10 p.i. LUNCH
1:00 p.m. 10.0 Public Hearing — Adoption of Common Core Standards — Becky

Nelson, DOE

1:15 p.m. 11.0 Public Hearing Minimum Standards for Program Approval

1:20 p.m. 12.0 First Reading — South Dakota Teaching Standards — Melody Schopp

1:35 p.m. 13.0 Curriculum Cycle & Timeline — Becky Nelson, DOE

1:50 p.m. 14.0 Update — Common Course Numbering — Becky Nelson, DOE

2:00 p.m. 15.0 NAEP Grade 12 State Pilot Results— Jan Martin, DOE

215 it 16.0 Board of Regents Update — Sam Gingerich, BOR

2:30 p.m. 17.0 Secretary’s Report, Tom Oster, DOE

3:00 p.m. 18.0 Next meeting date discussion

3:05 p.m. ADJOURN

Tour of Mitchell Technical Institute Facilities
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Minutes from the November 2010 meeting approving the College and CaregrRaadards

BOE Minutes
November 29, 2010
Mitchell Technical Institute, South Campus
1800 East Spruce, Mitchell, SD

Meeting was called to order at 10:10 a.m. with the pledge of allegiance.

Board Members Present:
Richard Gowen, Kelly Duncan, Don Kirkegaard, Patricia Simmons, Phyllis Heineman, Glenna
Fouberg, Marilyn Hoyt, Terry Sabers, Stacy Phelps

DOE Personnel Present - Tom Oster, Mark Wilson, Wade Pogany, Melody Schopp, Sarah Carter,
Becky Nelson, Mary Stadick Smith, Betty Leidholt

1.0 Adoption of November 29, 2010 Agenda

Motion: Motion by Marilyn Hoyt and seconded by Phyllis Heineman to adopt the agenda
Conclusion: The motion carried.

2.0 Approval of September 28, 2010 meeting minutes

Motion: Motion by Terry Sabers and seconded by Patricia Simmons to approve the minutes as
printed.

Conclusion: The motion carried.

3.0 SD Technical Institutes Annual Report

Mark Wilson, DOE shared that over the past several years the four state technical institutes continue
to work very hard in becoming a “system” and present the benefits the technical institutes provide to
the state. The annual report is a valuable piece for decision makers to use in supporting technical
education. The report is on the DOE website and there is a hard copy filed in the Secretary’s office.

4.0 SD Technical Institutes New Program Requests
Mark Wilson, DOE introduced Deb Shephard, LATI, via phone and Greg Von Wald, MTI to give the
board an overview of their new program requests.

Deb Shephard, LATI, requests approval to start an Entrepreneurship Program at LATI. The program
will be offered in the following versions: 1) 11 month diploma program 2) An 20 month Associate of
Applied Science 3) A 1 year option for current AAS degree holders to eamn an additional AAS in
Entrepreneurship

A significant catalyst for Jaunching this program is the 2010 1-29 Corridor Study, which clearly states
the immediate need for two-year entrepreneurship training in order to improve the region’s economic
growth and stability. The study calis for “the addition of an effective entrepreneurship program within
the technical schools” The study also mentions: (...some of the most entrepreneurial business people
come from the ranks of companies built on technical skills”, adding “the technical schools should
investigate the addition of a full range of entrepreneurship training within their programs.

Greg Von Wald, MTI requests approval to start a Precision Technology Program. The program will
be offered as a Two Year AAS Degree. The intent of MTI is to begin the Precision Technology
program with a focus on educating a skilled workforce to support the growing industry of precision
technologies like GPS, GIS, Geospatial mapping and other skills. The Program will evolve over time
to allow its students to specialize in their chosen industry’s application and will include options to
“specialize” in other industry applications through elective courses. Power Line, Propane, and
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Natural Gas, Architectural Design & Building Construction, and Automation Controls/SCADA would
be able 1o utilize the classes on geospatial surveying and mapping. Integrating these classes would
offer Mitchell Technical Institute students a broader skill range and would positively update some
programs. Targeted Students for the Precision Technology Specialist Program would most likely
have an interest in engineering technologies.

MTI has planned for the program to start with a stronger slant towards agriculture as there is currently
a higher demand in this industry, Precision Agriculture involves using technology and data to make
efficient decisions about raising crops, making of detailed maps of the land and the use of electronic
yield monitoring, locations to add fertilizer, herbicides, and water. Together these specialty
applications help farmers determine which sites on the farm may need extra nutrients to boost
production.

Motion: Motion by Terry Sabers and seconded by Glenna Fouberg to approve the LATI and MTI
request for new programs listed above.
Conclusion: The motion carried.

5.0 SD Technical Institutes - Vision “2015”

Mark Wilson, DOE, shared the SD Technical institutes Vision / Mission. [t includes the Strategic
Planning Goals and the 4 Pillars. The overall mission is to continue to strengthen as a common
state-wide system. The South Dakota Technical Institutes 2015 Vision is “Be the leader in Technical
Education and training through excellence and innovation which enables our workforce to capitalize
on the emerging technologies of the 21 century and assist South Dakota to impact economic
development soiutions in the global marketplace.” The Mission is “To meet South Dakota’s evolving
skilled workforce demand by providing quality graduates with the general aptitudes, knowledge,
technical skills, and people skills necessary for entrance into and advancement in their chosen career
field.”

6.0 SD Technical Institute Report Handbook
Mark Wilson, DOE, introduced Sarah Carter from his staff and she updated the board about the
reporting documents for the SD Technical Institutes and the processes used.

7.0 SD Technical Institutes Retention-Report

Sarah Carter, DOE, presented the Technical Institute Retention Report and the action steps.
Technical Institutes 2006-2010 retention report by career clusters. Retention rate is figured using the
10 day count from the previous year as the divisor. The dividend is the number of returning and/or
graduated students on day 10 of current year. Baseline retention rate programs: 59.90 Responses
to programs falling below baseline are addressed by individual technical institute directly proceeding
their data.

8.0 SD Technical Institutes Campus Updates

Mark Wilson, DOE, introduced the Technical Institute Presidents and they updated the board on their
current construction and future campus plans.

Phase 1 — moving MTIl and WDT to one campus and Student Service Centers

Phase 1l — Technical Labs 1) Mitchell Technical Institute 2) Lake Area Technical Institute

Phase Il - Technical Labs 1) Southeast Technical Institute 2) Western Dakota Technical institute

97

Updated February2222



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

9.0 SD Technical Institutes — Facility Planning for Phase ||
Mark Wilson, DOE, shared that Legislative Session 2011 Department of Education will be bringing a
bill forward to increase the Bonding Volume Cap Limit to 100 million (20 million increase)

South Dakota Association for Career and Technical Education passed a Resolution in support of
increasing the Bonding Volume Cap Limit. The Phase 1 facility fees were set at $16.00 and M&R
fees were set at $2.00

A request for a motion to approve increasing the Facility Fees for Phase 1l a $1 per credit hour — per
fiscal year to $20 for FY2016. ($17.00 - FY2013, $18 — FY2013, $19.00 — FY2015 and $20.00 —~
FY2016)

A request for a motion to approve increasing the M&R Fees for Phase Il a $1.00 per credit hour ~
every other fiscal year to $4.00 for FY2014. ($3.00 ~ FY2012 and $4.00 — FY2014)

Motion: Motion by Richard Gowen and seconded by Marilyn Hoyt to approve the proposed
tuition and state fee increase as listed above.
Conclusion: The motion carried

Move 15.0 Sam Gingerich item to before lunch.

15.0 Articulation of Courses and Programs with Technical Institutes

Sam Gingerich, BOR, shared some news about Academic and Student affairs with the post
secondary institutions. Gingerich also gave a short overview of Articufation of Courses and programs
with the Technical Institutes. Gingerich outlined the three separate strategies to transfer academic
coursework from South Dakota postsecondary technical institutes and who governs that transfer. A
copy of the handout is filed in the Secretary’s office.

LUNCH

10.0 Public Hearing — Adoption of Common Core Standards for English language arts, and
math 1:03 p.m.

President Duncan asked for any Proponents to the adoption. Written comments that were submitted
through e-mail were provided to board members. Becky Nelson from Dept. spoke in favor of adopting
the common core and Fred Aderhold from the Sioux Falis school district shared his approval for the
adoption on behalf of the Sioux Falls school district. Having no other proponents come forward
Duncan asked for opponents. Steve S from Mitchell came forward to express his disapproval
of adopting the Commion Core Standards and why. No other proponents came forward at this time
and President Duncan asked for a motion.

Motion: Motion by Richard Gowen and seconded by Phyllis Heineman to approve the proposed
adoption of Common Core Standards.
Conclusion: The motion carried

11.0 Public Hearing — Minimum Standards for Program Approval 24:10:43

Mitchell Technical Institute proposes that the language of SD Administrative Rule 24:10:43 (Section
2) be amended to align with the Higher Learning Commission’s Minimum Expectations within the
Criteria for Accreditation published by the Commission July 30, 2010. The rule states the curriculum
must provide not less than 20 percent of the credit hours (changed to 15 semester credits in general
education and not less than 50 percent of the credit hours in technical education;
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Attachment 5

Not Needed
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Attachment 6
MOU for the State Consortium for Race to the

SMARTER Balanced Assessment Consortium MQU

Memorandum of Understanding
- SMARTER Balanced Assessment Consortium

Race to the Top Fund Assessmént Program: Compréhehsive Assessment

Systems Grant Application
CFDA Number: 84,395

This Memorandum of Understanding (“MOU”) is entered as of June 9, 2010, by and between
the SMARTER Balanced Assessment Consortium (the “Consortium”) and the State of South
Dakota which has elected to participate in the Consortium as (check one)

x__ An Advisory State (déscription in section e},
OR
_A Gévemlng'State {description in section e),

pursuant to the Notice Inviting Applications for the Race to the Top Fund Assessment Program
for the Comprehensive Assessment Systems Grant Application (Category A), henceforth '
referred to as the “Program,” as published in the Federal Register on April 9, 2010 (75 FR
18171-18185.

The purpose of this MOU‘isto

. (a) Describe the Consortium vision and principles,
{b) Detail the responsibilities of States in the Consortium,
(c) Detail the responsibilities of the Consortium, -
(d) Describe the management of Consortium funds,
{e) Describe the governance structure and activities of States in the Consortium,
{f) Describe State entrance, exit, and status change,
{(g) Describe a plan for identifying existing State barriers, and
(h) Bind each State in the Consortium to every statement and assurance made in the
'applicétidn through the following signature blocks:
{i)(A) Advisory State Assurance
. OR -
{i)(B} Governing State Assurance
AND
- -{ii) State Procurement Officer

May 14, 2010. - : : . i
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SMARTER Balanced Assessment Consortium MOU

{a) Consortium Vision and Principles

The Consortium'’s priorities for a new generation assessment system are rooted in a concern for
the valid, reliable, and fair assessment of the deep disciplinary understanding and higher-order
thinking skills that are increasingly demanded by a knowledge-based economy. These priorities
are also rooted in a belief that assessment must support ongoing improvements in instruction
and learning, and must be useful for all members of the educational enterprise: students,
parents, teachers, school administrators, members of the public, and policymakers.

‘The Consortium intends to build a flexible system of assessment based upon the Common Core
Standards in English language arts and mathematics with the intent that all students across this
Consortium of States will know their progress toward college and career readiness. '

The Consortium recognizes the need for a system of formative, interim, and summative
aSSessments—organized around the Common Core Standards—that support high-quality
Iearmng, the demands of accountabllity, and that balance concerns for innovative assessment
with the need for a fiscally sustainable system that is feasible to implement. The efforts ofthe
Consortlum w:ll be orgamzed to accomplish these goals.

The comprehensive assessment system developed by the Consortium will include the following
key elements and principles:

1. A Corﬁprehensive Assessment System that will be grounded in a thoughtfuily integrated
. learning system of standards,-curriculum, assessment, instruction and teacher
development that will inform-decision-making by including formative strategies, interim
- assassments, and summative assessments,

. 2. The'assessment system will measure the full range of the Common Core Standards
"including those.that measure higher-order skills and will inform progress toward and
acquisition of readiness for higher education and multiple work domains. The system .
‘will emphasize deep knowledge of core concepts within and across the disciplines,
*. problem solving, analysis, synthesis, and critical thinking.

3. Teachers will be involved in the design, development, and scoring of assessment items
*and tasks. Teachers will participate in the alignment of the Common Core Standards and
the ldentlflcatlon of the standards in the local curriculum.

4. Technology will be used to enable adaptive technologies to better measure student
abilities across the full spectrum of student performance and evaluate growth in
learning; to support online simulation tasks that test higher-order abilities; to score the
results; and to deliver the responses to trained scorers/teachers to access from an
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electronic platform. Technology applications will be designed to maximize
interoperability across user platforms, and will utilize open-source development to the
greatest extent possible.

5, ,Asophisticéted design will yield scores to support evaluations of student growth, as well
“as school, teacher, and principal effectiveness in an efficient manner.

6. On-demand and curriculum-embedded assessments will be incorporated over time to
allow teachers to see where students are on multiple dimensions of learning and to
strategically support their progress.

7. All components of the system will incorporate principles of Universal Design that seek to
remove construct-irrelevant aspects of tasks that could increase barriers for non-native
English speakers and students with other specific learning needs.

8. Optionél‘}tompdnents will allow States flexibility to meet their individual needs.

(b) Responsibilities of States in the Consortium
Each State agrees to the following element of the Consortium’s Assessment System:

. 'Ad_op't the Common Core Stahdards, which are college- and career-ready standards, and
to which the Consortium’s assessment system will be aligned, no later than December
31,2011,

Each Stat-é that is a member of the Consortium in 2014-2015 also agrées to the following:

Adopt common achievement standards no later than the 2014-2015 school year,
Fully implement statewide the Consortium summative assessment in grades 3-8 and
high school for both mathematics and English language arts no later than the 2014~
2015 school year, .
Adhere to the governance as outlined in this document,
Agree to support the decisions of the Consortium,
Agree to follow agreed-upon timelines,
‘Be willing to participate in the decision-making process and, if a Governing State, final
decision, and . V
e - Identify and implement a plan to address barriers in State law, statute, regulation, or
policy to implementing the proposed assessment system and to addressing any such
barriers prior.to full implementation of the summative assessmerit components of the
system, :
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