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Purpose of the IEP

There are two main parts of the Individual Education Program (IEP) requirement. First, the IEP meeting, at
which parent/guardians, the student, evaluators, school personnel, and others jointly make decisions about the
student’s eligibility and the educational program for a student with disabilities who requires special education
or special education and related services. Second, the IEP document, which acts as a written record of the
decisions reached at the meeting. The overall IEP requirements have a number of purposes and functions:

1. The IEP meeting serves as a communication vehicle between parent/guardians and school personnel. It
enables them, as equal participants, to jointly decide what the student’s educational needs are, what
services will be provided to meet those needs, and what the anticipated outcomes will be.

2. The IEP process serves as an opportunity to resolve any differences between parent/guardians and
school personnel, either through the meeting itself, or if necessary, through procedural safeguards
available to parent/guardians.

3. The IEP sets forth in writing a commitment of resources necessary to enable a student with disabilities to
receive a free appropriate public education (FAPE) and outlines the special education or special education
and related services to be provided.

4. The IEP is a management tool that is used to ensure that each student is provided special education or
special education and related services appropriate to individual learning needs.

5. The IEP is a compliance and monitoring document that can be used to ensure that students are
receiving a FAPE.

6. The IEP serves as a progress monitoring device in determining the extent of student’s progress toward
IEP goals and in the general curriculum.

The IEP Technical Assistance Guide is grounded in the federal Individuals with Disabilities Education Act
(IDEA) and relevant state statutes and regulations. In South Dakota, these state regulations are known as
the Administrative Rules of South Dakota (ARSD). Each section of the document references the applicable
ARSDs.

Disclaimer: The IEP TA Guide examples in this guide are for general information purposes only. You should not
rely upon this information as a basis for making legal determinations or decisions.
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CHECKLIST PRIOR TO MEETING

Always check district or agency procedures.
Meeting Set Up

1. Contacted parents to set up a mutually agreed upon time and date of the meeting. Discussion of
location: can parents come in person or other options discussed.

2. Discussed with parents what meeting is about and who should attend. Examples are outside
agency, Part C coordinator, specific role in school, etc.... Remember the meeting notice is who
the district will invite. Parents are welcome to invite who they want to attend.

3. Ask parents if they need any accommodation or supports to attend the meeting (language
interpreter, large print, sign language interpreter, etc....)

4. Meeting notice was sent early enough with all the requirements completed.

Gather Prior Information

1. Discussed with IEP team student’s current strengths and needs along with any supporting
documentation.

Visited with or shared an input document with parents to ensure their participation.

Visited with the student about their goals and things that help them in the classroom.

Draft, per district policy, provide it days prior to the meeting to prepare for discussions.

o W0 B [

If the family and/or student needs a language or sign language interpreter, ensure an interpreter
is there to support participation in the meeting.
7. Bring progress data

Meeting Location Set Up

e In person meeting, the room is set up for everyone to feel a part of the team and discussion.
e |[f using a projected method to review the IEP during development, ensure the entire team can
see or access the information.

Virtual:

e Does everyone have the link and can access it?
e How will documents be shared so all can participate?
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IEP COVER PAGE

OVERVIEW

IEP cover page provides an overview of the student demographics, basic
documentation requirements along with who is participating in the IEP
meeting, when it is developed, and when services begin.

COMPLETING THIS PAGE

STUDENT NAME: State the full name of the student, including middle
name or initial.

STUDENT INFORMATION MANAGEMENT SYSTEM (SIMS)

Write the child’s State ID “SIMS” number in the blank.
To obtain the SIMS number log into Infinite campus (SIMS).

If you do not have access, contact your data entry person or look in the
student’s cumulative folder.

PARENT/GUARDIAN INFORMATION

MDWVIDUAL EDUCATION PROGRAM
ARED 24:08:07

ITUDENT NAME

Tame

PARENTIGUARDAAN MAME:

| FHoNE:

ADDRERE:

| ware PONE:

3CHOOL DISTRICT:

[ schooL:

[ oRane:

Firpose of Weabing
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(FanentGuardian nital]

B togy o e [EF
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Tate

FamniGuantian

Sdheol Reresaniative

Gonera Edcaton Teachar

Speckl Edualon Teacer of Froder

SpeecLanguage FAmORgEL

TR W e

RGPl el i e

™

B

Tiver

Tiver

The name(s) of the child’s parent/guardian must be entered here. In order to assure correspondence is sent to

the proper mailing address, acquire the address from the office or parents and document it in this section.

In the event the district needs to contact parents by telephone, numbers should be documented in this space

and re-checked annually.

SCHOOL DISTRICT: Identify the child’s school district of residence.

SCHOOL: Identify the school building the student is associated.

DOB: Indicate the child’s full date of birth (month, day, and year).

GE: Fill in the age of the child on the day that the meeting is held.

GRADE: Identify the regular classroom grade of the child. If the child is in a non-graded placement, identify the

grade the student is enrolled as in the SIMS.

GENDER: Indicate whether the child is male or female.

RACE: Indicate the child’s primary race as identified by the parent.

Hispanic/Latino (H/L), American Indian or Alaska Native (Al/AN), Asian (A), Black or African American (B/AA),
Native Hawaiian or Other Pacific Islander (NH/OPI), White (W) or two or more races (TR)

MEETING DATE: Identify the date the meeting is held (month, day, and year).
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DATE SERVICES BEGIN: Identify the date (month, day, and year) the IEP services will be initiated.
Date services begin is, at a minimum 5 days, after the Parental Prior Written Notice (PPWN) is given to parents

to review the districts decisions. Parents can waive the minimum 5-day implementation date but should only

be done in limited circumstances. Due to the time it takes to put new programming in place, immediate action

may not always be feasible. The five-day notice also gives parents time to review the decisions made by the IEP

team. If the parents disagree, they have an opportunity to use their procedural safeguards. The date of
implementation should be discussed and identified by the IEP team during the meeting, and this date should
be documented on a PPWN after the decision is made and is documented on the front page of the IEP.

ANNUAL REVIEW DATE: Identify the date (month, day, and year) the IEP will be reviewed by the IEP team.

The date may be less than one year but cannot exceed 365 days from the current meeting date. This timeline

cannot be extended or waived. Begin planning early with parents to establish a mutually agreeable date.

D Annual IEP Date the PPWN ETENT Da'fe SEVICES can
current . . T . begin (5 days after
review meeting received by the waived 5 .
IEP date arent? davs parent received
Meeting parent: ¥ notice)
Mailed on the
School September 8, 11th and Earliest date services
September 2025/ September ; .
Aged 3 2024 7. 2025 (District projected No can begin September
Student ! ! Process) received on 17,2024
12th.
Provided before Yes
parent left the
School October4, . " 2 505 meeting on Parentand  pjte services begin on
Aged 2024 ctober 3, October 4, 2024, District agree IEP: October 7
5 days would be tostart on
October 9 October 7,
2024

TRANSITION FROM PART C TO PART B: CHILDREN TURNING 3 (ANNUAL REVIEW AND SERVICES BEGIN
DATE)

A situation in which the service date may be later than the five days is as follows: A child is moving from the Part

C program to the Part B program and the IEP is developed within 90 days prior to the student’s 3rd birthday. The
date services begin would be reflected as the student’s 3rd birthday or date agreed upon after the student’s 3™
birthday. Parent is unable to waive to start services prior to 3rd birthday. The start date of Part B services cannot
be sooner than the child’s third birthday.
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Student’s 3" Birthday May 13, 2025 Meeting Date: 4/15/2025
PPWN received by the April 16, 2025 Date Services Begin: 5/13/2025
parent

Annual Review Date: 4/15/2025

*Services cannot begin prior to the student’s 3™
Date of Eligibility Determination: 4/15/2025

birthday._
Three Year Reevaluation Due By: 4/15/2028
. _________________________________________________________________________|
EXAMPLE 2
Student’s 3" Birthday May 13, 2025 Meeting Date: 4/24/2025
PPWN received by the May 1, 2025 Date Services Begin: £/20/2025
parent

Annual Review Date: 4/23/2026

*Services cannot begin prior to the student’s 3™
birthday. Team agrees no ESY services needed and will Date of Eligibility Determination: 4/24/2025
start services in next school year.

Three Year Reevaluation Due By: 4/24/2028

Date of Eligibility Determination

The student must meet SD eligibility requirements for the stated disability as listed in the Administrative Rules
of South Dakota.

The eligibility date is the date the IEP team determines the student is eligible for special education based on an

initial evaluation or reevaluation. This date must match the date on the “eligibility document” for the most
recent evaluation conducted.

Three Year Reevaluation Due by

This is the month, day and year of the next three-year evaluation. This date must not exceed three years from
the date of the prior eligibility determination date. Reevaluation may not occur more than once a year, unless
the parent and the district agree otherwise.

Purpose of Meeting

The purpose(s) must correspond with the purpose(s) stated on the meeting notice sent to the
parent/guardian.
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Discussed evaluation results/progress/assessment method

This is an opportunity to document parent/guardian were involved in discussion of the evaluation results
and/or progress on goals and objectives at the meeting. Districts should consider documenting on the IEP
through parent initials and date or by other means to verify this has been done.

Copy of evaluation results received

District must ensure the parent/guardian receives a copy of the evaluation results discussed. Districts should
consider documenting the receipt of evaluation results on the IEP by having the parent’s initial and date or by
other means to verify this has been done.

Transition Planning Needed

Transition planning needs to begin no later than the first IEP to be in effect prior to the student turning 16, or
younger if determined appropriate by the IEP team. If transition is needed, please use the Individual Education
Plan for Transition.

Student is eligible for special education

Check the appropriate box (Yes/No) indicating the team decision regarding the eligibility status of the student.

Parent/Guardian Rights

After the initial referral, a copy of parent/guardian rights brochure (procedural safeguards) must be given to
parents annually. Districts should consider documenting receipt of parental rights on the IEP by having the

parent’s initial and date or by other means to verify this has been done. The district should determine when
the annual notification of rights will be provided.

Options to provide parent procedural safeguards include sending parent/guardian rights with the meeting
notice, giving a copy to the parent/guardian on the day of the annual IEP meeting or sending a copy by mail
the beginning of each school year. This date should reflect the date it actually occurs.

Parents may receive this notice by electronic mail if the district makes that option available and parents elect
to receive notice in that manner (ARSD 24:05:30:06.03.).

IEP provided to parent/guardian

A copy of the IEP must be provided to the parent/guardian at the close of the IEP team meeting. Districts
should consider documenting the receipt of final IEP decisions by having the parent’s initial and date document
or by other means to verify this has been done. The copy of the IEP the parent/guardian leaves with following
the meeting is the official copy of the team’s decisions.

It does not need to be “pretty”, but it does need to contain the decisions made by the team during the meeting.
The district can re-type the document to improve its appearance and send another copy to the parents after the
meeting; however, the content cannot be altered.

Parental Prior Written Notice (PPWN) The PPWN explains decisions of the IEP team and district along with
reasons, data and other factors about the individual student. It must be individualized and written in parent
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friendly language. Before the implementation of proposals or refusals, to change the identification, evaluation,
educational placement, or provision of FAPE a parental prior written notice must be provided to a
parent/guardian at a minimum of 5 days prior to implementation of the IEP. This document is developed after
the meeting and can be provided the day of the meeting or after. If sent after the meeting, ensure

implementation date is a minimum of 5 days from when PPWN was sent.

Parents may receive these notices by electronic mail if the district makes that option available and parents
elect to receive notice in that manner (ARSD 24:05:30:06.03.).

PRIMARY DISABILITY

This must match the category marked in the Determination of Eligibility/Continued Eligibility Document for the
most recent eligibility determination.

Thirteen Disability Cateqgories (3-21) plus Developmental Delay

0500 - Deaf-Blindness 0530 - Multiple Disabilities 0555 - Other Health Impaired
0505 - Emotional Disability 0535 - Orthopedic Impairment 0560 - Autism Spectrum Disorder
0510 - Cognitive Disability 0540 - Vision Loss 0565 - Traumatic Brain Injury
0515 - Hearing Loss 0545 - Deafness 0570 - Developmental Delay (may

— y — _ only be used for students ages 3
0525 - Specific Learning Disability | 0550 - Speech/Language Impairment through 8)

IEP TEAM MEMBERSHIP

NOTE: Signing as an IEP team member does not mean consent or agreement to the information developed in
the IEP document. It only means the individual was present at the IEP team meeting.

NOTE: Alternative means of meeting participation, such as video conferences and conference calls may be
used. If a team member participates through alternative means, the district should document their name and
how they participated under the signature section on the IEP. For example: Mary Smith, parent, participated
through conference call or parent invited and name of person is documented on the IEP.

Parent/Guardian

The parent(s) of the student. ARSD 24:05:13:04 discusses who can be a parent under IDEA.
Student

The student should be encouraged to participate in his/her IEP meeting, whenever appropriate. Parents and the
student’s IEP team will make this decision.

The student must be invited to the IEP meeting if the purpose is the consideration of postsecondary goals and
transition services prior to turning 16 or younger if appropriate. Evidence of the student invitation must be
present in the student’s file.
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If the student does not attend, the district must ensure the student’s preferences and interests are considered
at the meeting. Though the student’s preferences and interests must be considered, only the parent has the
authority to make educational decisions for the student until the student has reached the age of majority under

State law.

School Representative

The individual selected to act as the district’s administrative designee “MUST":

e Be qualified to provide, or supervise the provision of, specially designed instruction to meet the unique
needs of students with disabilities.

e Be knowledgeable about the general education curriculum; and

e Be knowledgeable about the availability of resources of the school district

e Have the authority to allocate district funds and to make those decisions at the time of the IEP
meeting.

EXAMPLE:

Alice's IEP team convened to discuss her educational needs. The school counselor was appointed as the
administrative designee for the meeting. During the discussion, the team determined that Alice would benefit
from the Kurzweil 3000 reading program to support her reading disability. However, the counselor mentioned
that they would need to consult with the Superintendent before committing to the purchase of the program.
Consequently, the IEP team decided to reconvene at a later date to finalize the decision.

In this scenario, the school counselor does not meet the requirements of an administrative representative
because they lack familiarity with the district's resources and do not have the authority to allocate funds.
According to the Individuals with Disabilities Education Act (IDEA), the administrative representative must be
knowledgeable about the availability of resources and have the authority to commit those resources

General Education Teacher

Not less than one regular education teacher of the student must attend the IEP meeting if the student is, or
may be, participating in the general education environment.

Special Education Teacher/Provider

Not less than one special education teacher of the student must attend the meeting or, if appropriate, at least
one special education provider of the student.

Speech/Language Pathologist

If speech and language is the primary area of disability, the speech/language pathologist must be at the
meeting. Speech/Language therapist may also be a member of the child’s IEP team when speech/language is
considered a related service needed by the student.

Individual who can interpret evaluation results

This member of the IEP team is an individual who can interpret the instructional implications of evaluation
results. This individual may be one of the IEP team members described above.
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Other

At the discretion of the parent or the district, other individuals who have knowledge or special expertise
regarding the student may be invited to participate at the IEP meeting.

Other members may include, but are not limited to, a psychologist, physical therapist, occupational therapist,
counselor, behavior specialist, etc. Be sure to include the person’s title following their name.

Transition Requirements: If an agency is likely to be responsible for paying for or providing transition services,
a representative from the agency should be invited to the annual IEP. Prior to including the agency

representative on the meeting notice, written consent must be received from parent or student who has

reached the age of majority to invite the agency to the IEP meeting. This consent must be updated before each
time the agency is invited.

NOTE: |IEP team members may be excused from attending the IEP meeting with the prior consent of the
parent and district. A sample form at https://doe.sd.gov/sped/IEP.aspx .

FRONT PAGE RESOURCES

Eligibility Guide: https://doe.sd.gov/sped/documents/Eligibility.pdf

IEP Form “Request to Excuse Required IEP Team Members: http://doe.sd.gov/sped/documents/ExcusalSD.pdf

Special Education Process: South Dakota Professional Learning Platform (PLP): https://sded.sd.gov/

ARSD 24:05:13:04. Parent.

ARSD 24:05:27:08. Yearly review and revision of individual educational programs.

ARSD 24:05:24.01:01. Students with disabilities defined.

ARSD 24:05:30:06.01. Procedural safeguards notice -- Availability.

ARSD 24:05:27:01.01 IEP Team

ARSD 24:05:27:01.05. IEP team attendance

ARSD 24:05:25:17. Conduct of IEP team without parents

ARSD 24:05:25:16.01. Participation of student in IEP team meeting

Parental Prior Written Notice After Decisions Examples (includes additional examples of 5 days):
https://doe.sd.gov/sped/IEP.aspx

Surrogate Parent Manual: https://doe.sd.gov/sped/IEP.aspx
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PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

OVERVIEW

The Present Levels of Academic Achievement and Functional Performance

(PLAAFP) is a summary of the student's current achievement/performance and
strengths/needs in the skill areas affected by his/her disability (as determined by a
comprehensive evaluation).

The skill areas included in the PLAAFP should:

e Connect to BOTH the student’s most recent evaluation and IEP goals.

e Be specific and list observable skills/behaviors

e Include data driven baseline data collected during skill-based assessments.
e List the student’s current skills in comparison to the skills of a typically performing student at this time in
the year. This information will be used to develop goals that work to decrease the gap.

Examples:

o Joe reads 36/100 of first 100 Fry sight words.
. Robin correctly added 3 single-digit numbers in 1/5 attempts.
. Tony uses correct punctuation (!,., ?) consistently in 7/8 writing samples.

For students of transition age (by the age 16), the team must include transition-related information in the
PLAAFP. This will help the team identify where the student is functioning in relationship to what he/she plans to
do after finishing high school.

The transition skill areas included in the PLAAFP should connect to BOTH the most recent transition evaluation(s)

and his/her post-secondary goals.

COMPLETING THIS PAGE

Strengths

e Include all areas the IEP team determines the student needs specialized instruction and supports (i.e. math
reasoning, math calculation, reading, behavior, transition, written language, articulation, fine motor, etc.)

e Use avariety of skill-based and/or developmental assessment tools to gather information.

e List specific skills/concepts that the student can demonstrate in an academic/educational setting.

e List skills in bullet or paragraph form.
e Ifincluding transition information, include strengths in employment, education/training, and independent
living. Include student preferences and interests.

Needs or Skills to Improve

e Include all areas the IEP team determines the student needs specialized instruction and supports (i.e. math
reasoning, math calculation, reading, behavior, transition, written language, articulation, fine motor, etc.)
e Use avariety of skill-based and/or developmental assessment tools to gather information.
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e List specific skills/concepts that the student cannot demonstrate in an academic/educational setting.

e List skills in bullet or paragraph form.
e Ifincluding transition information, include needs in employment, education/training, and independent
living. Include student preferences and interests.

How the student’s disability affects the student’s involvement in the general curriculum

e Document the impact the student’s disability has on his/her ability to perform in the general education
curriculum (or age-appropriate activity if the student is a preschooler).

e Describe what the disability “looks like” as it presents itself in the general education setting.

e DO NOT: Make or write placement decision such as, “Student needs assistance from the resource room to be

III

successfu

Parent/Guardian Input

Encourage parent/guardian to be an active part of the IEP process. Their input is a vital component in
addressing the student’s needs. Input on how they see the disability is impacting their child or strategies used
with the child at home or school. Be prepared to ask guiding questions to help parent(s) provide information
the IEP team needs to consider.

Document the parent/guardian concerns or comments regarding the evaluation results, PLAAFPs, etc. If the parent
does not have input after encouraging a response, note that as well.

Note: PLAAFP page should not contain information such as current grades, missing work or opinions. Evaluation
scores are already discussed during evaluation process and would not be required to be restated here.

PLAAFP RESOURCES

Guidance and Example Documents: https://doe.sd.gov/sped/IEP.aspx

SLD Skills Based Guidance Document

Specific Learning Disability Categories and Characteristics
Engaging Youth in IEPs

Transition Technical Assistance and Resources - https://tslp.org/

ARSD 24:05:27:01.03. Content of individualized education program.

ARSD 24:05:27:01.02. Development, review, and revision of individualized education program.
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CONSIDERATION OF SPECIAL FACTORS

OVERVIEW

Consideration of Special Factors page determines whether the student

has factors that may impede his/her ability to access or learn in general

education curriculum. If a student has one of these relevant factors, IEP

team must consider how to address them.

COMPLETING THIS PAGE

Is the student limited English proficient?

If “yes” is marked, please explain the language needs of the student as
these needs relate to the student’s IEP.

Example:

e The student may visit a language tutor
e The student may receive extra assistance in the area of his/her second language

Are there any special communication needs?

Regardless of a child’s disability, IEP teams must consider a child’s:
e Communication needs to determine what support(s) are needed for him/her to fully participate in school.
e Progress in the general education curriculum and nonacademic activities.

In determining the child’s communication needs, the IEP team might ask:

e Does the child communicate appropriately and effectively, and if not, why not? How would the deficit in
communication be described?

e What communicative demands and opportunities does the child have?

e Does the child have the skills and strategies necessary to meet those communicative demands and take
advantage of communicative opportunities?

e Can the child fulfill his or her need to communicate in different settings?

e Would/does the student benefit from the use of an alternative means of communication? (Consider the
full range from basic to sophisticated, including but not limited to eye gaze, gestures, communication
symbols, sign language, augmentative and/or assistive tech devices.)

In the case of a child who is deaf or hard of hearing, team members must consider the child’s:
e Language and communication needs,
e Opportunities for direct communications with peers and professional personnel in the child’s language
and communication mode; academic level,
e Full range of needs, including opportunities for direct instruction in the child’s language and communication
mode.

Does the student require braille?

If the student requires Braille, describe how the district will provide instruction in Braille and incorporate it’s use.

15 Updated August 2025



’\\ south dakota
DEPARTMENT OF EDUCATION

V' Larming. Loadarsbip. servica.

Does the student’s behavior impede his or her learning or that of others?

This section is intended to be proactive in addressing the student’s behavior. There should be a clear description of
how to support the student in both the special education and general education setting. If the student has goals
focusing on behavior, consider listing the strategies used to teach the desired behaviors during the student’s
specially designed instruction time.

IDEA focuses on intervention and strategies, not assessment, to address the needs of a child whose behavior
impedes his/her learning or that of others.

e Formal behavior evaluations are not required to address student’s minimal behavior issues in this section.

e |[f the evaluation team has determined that behavior is an area of primary concern, and specific evaluations
are necessary for the purpose of determining eligibility or to provide appropriate instruction, skill-based
assessment as well as formal evaluation would be required.

Whether addressing minimal or substantial behavior issues:

o Briefly describe the specific behaviors the student displays.
o Briefly describe the positive intervention strategies all staff will need to know and implement. This should
include any environmental changes or prompts from staff that are necessary for the student to be successful.

NOTE: For a student whose behavior is central to his/her disability (Autism Spectrum Disorder, Emotional Disability,
Other Health Impaired due to attention/ hyperactivity concerns, etc.) the IEP team is required to address how the
behavior impedes learning. For these students:

e |EP goal(s) must be written to address the student’s behavioral needs in addition to addressing behavior
impedes learning.
e Anindividual behavior intervention plan may also be necessary to meet his/her educational needs.

If an individual behavior intervention plan is written, it is considered part of the IEP and not a separate document.
When making changes to a behavior intervention plan, the IEP team should follow the same procedures as when
making changes to other pieces of the IEP.

Does the student require assistive technology devices and services?

The IEP team, during evaluation and IEP process, should be considering if the student will need to be evaluated
for an assistive technology device or services that will provide educational benefit.

This section will document the description of the assistive technology device or service needed by the student to
access the general curriculum. This section is not limited to only technology components but may include low
assistive technology options as well.

In determining the child’s assistive technology needs, the IEP team may consider some of the following examples,
this is not an exhaustive list:

e Does the student need a special computer to be able to participate with his or her peers?
e Does the student need an iPad to complete his or her work?
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e Does the student need a smartpen for help with note taking?
o Are there different applications that could be beneficial and if so, is there a cost for these?

e Would the teacher and/or student need training on using the technology?

Physical Education

Physical education is required for all students at specified grade levels.

e |[f astudent with disabilities will participate in the regular physical education program, check “Regular” in this
section. (Some students at the secondary level may be required to take a % unit of health or PE.)

Students in pre-school programs are not required to take physical education.
e For those students, mark the box labeled “Not Required”.

Based upon the individual needs of the student identified in the PLAAFP, if the student requires adaptive physical
education, check “Adaptive” and include the necessary goals (and objectives if required) when developing the
student’s program.

Hearing Aid Maintenance

If the student does not have hearing aid(s), mark the box labeled “Not Applicable” in this section.
If the student has hearing aid(s), the IEP must include a plan to ensure they are routinely monitored.

e I|dentify the title of the personnel responsible for monitoring the hearing aid(s).

e Specify how often monitoring will take place, and what process will be used to monitor the
working condition and repair of the instrument(s). This could include replacing the batteries in the
instrument.

e Itis not sufficient to list “parent” or “student” as the person responsible.

SPECIAL FACTOR RESOURCES

ARSD 24:05:27:01.02. Development, review, and revision of individualized education program

ARSD 24:05:27:18. Assistive technology device

ARSD 24:05:27:19. Assistive technology service

ARSD 24:05:27:20. Availability of assistive technology

ARSD 24:05:28:08. Physical education services

ARSD 24:05:27:05. Hearing aid.

Assistive Technology Technical Assistance Guide 2024: https://doe.sd.gov/sped/documents/AT-TA-
Guide-24.pdf

Hearing Loss or Deafness: Considerations for Assessment Planning and IEP Development:
https://doe.sd.gov/SPED/documents/HearinglLossDeafness-IEP-0125.pdf

Positive Behavior Interventions And Supports: https://doe.sd.gov/sped/pbis.aspx
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TRANSITION SECTION: DISTRICT INTERNAL PROCEDURES
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TRANSITION SECTION

OVERVIEW
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COMPLETING THIS PAGE

APPROPRIATE MEASURABLE POST-SECONDARY GOALS (MPSG) gjf‘:;;i‘:"f;li‘;i'";:f;:;” ::f h;;“’:f;:fj e

These goals should answer the question “What will the student do
after high school/post school?” and be based upon age-

appropriate transition assessments related to the areas of:

e Employment (required)

Education OR Training (required)

Independent Living Skills (where appropriate)

After high school is defined as when the student is no longer
eligible for special education services due to either receiving a

CONSIDERATIONS

signed diploma or reaching the age of majority (June 30% following

the student’s 21°* birthday).
Discussion of transition at

IM

To make the goals measurable, use verbs such as “will work”, “will enroll”,
“will live”, etc.

EMPLOYMENT (REQUIRED)

This includes paid employment (competitive, part-time, supported, or self-
employment). A student can only have unpaid or non-employment MPSG
under employment if indicated by transition assessment or by going through
Pre-Employment Transition Services (Pre-ETS) process (contact Vocational
Rehabilitation).

Examples of employment:

¢ | will work full-time as a registered nurse in a hospital.

beginning of IEP meeting
assists the team in developing
appropriate goals and
services. The team needs to
know what the student’s
MPSG are to ensure the
entire IEP will support

transition plan.

e After high school, Luci will work part-time producing Native American artwork.
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EDUCATION OR TRAINING

Education could include attendance at a 4-year university, colleges, technical institutes, technical college or
associates’ program, etc.

Examples of education:

e After graduation, | will attend a university in South Dakota for a 4-year nursing program.
o John will enroll in Lake Area Technical Institute’s Auto Mechanics Program.

Training could include specific vocational or career field, independent living skill training, apprenticeship, on-
the-job training, military, Job Corps, etc.

Examples of training:

e After high school, | will receive on-the-job training through Vocational Rehabilitation to be a janitor.
e After exiting special education services, John will receive his CDL license to become a truck driver.

INDEPENDENT LIVING (IL) (IF APPROPRIATE)

This must be determined by the IEP team’s review of the student’s transition assessment and PLAAFP page.
Based on the information, the IEP team will determine if the student needs IL support(s) after high
school/post-school life. This could address adult living, daily living, independent living, financial,
transportation, etc.

If an IL goal is written, ensure there is a transition activity.
Examples of independent living:

e After high school, | will live in an apartment with supports for budgeting & time management.
e After exiting high school and special education services, Suzie will live in a 24-hr. supervised setting and
receive supports in all areas of daily living.

COURSE OF STUDY

The course of study is a multi-year description of the planned coursework to achieve the student’s desired post-
school goals, inclusive of the student’s current grade through anticipated exit year (graduation or age 21).

e The courses of study should reflect a direct relationship between the student’s educational experiences in
high school and the student’s desired measurable post-secondary goals.

e In South Dakota, all students, beginning in 8" grade must create a Personal Learning Plan (PLP) toward
their career goals. This can be developed and accessed through SDMylLife/Xello for all students.

e The course of study and personal learning plan should be similar.

When determining a course of study, the IEP team should ask the following question:

Is this course of study aligned with the student’s postsecondary goals?
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The course of study should consist of classes and experiences the student will be taking at the time the IEP is
being written through the remainder of the years until graduation from high school or aging out of the school

system.

e The classes listed are not ‘set-in-stone’, but rather a map of what classes and experiences would benefit the
student in reaching the stated measurable post-secondary goals in the IEP.

e The course of study is also dependent on the student’s interests, abilities, needs and those courses that
can be made available through the student’s educational placement and may be amended as necessary by
the IEP team.

e “Electives” is not allowed. Please specify types of electives align to the student’s post-secondary goals
that district has currently.

COMMENT SECTION

Graduation with a regular high school diploma is the goal for every student on an IEP. Those requirements
can be met even with accommodations and supports. The IEP team can modify the content requirements or
substitute the course requirements, this should be done with caution and by fully informing the parents and
student of any implications that may be a result from modifying the course requirements. Those
considerations are listed below:

Definition of a Regular High School Diploma: Students who exit an educational program through receipt of a
regular high school diploma identical to that for which students without disabilities are eligible.

e These students met the same standards for graduation as those for students without disabilities.

e Does not include an alternative degree not fully aligned with the state’s academic standards, such as a
certificate or GED.

e The IEP team must denote whether the student will meet the same graduation course requirements as
students without disabilities or if the IEP team is modifying the course requirements.

MODIFICATION IMPLICATIONS

¢ If modifying the graduation requirements, IEP teams must document on the comments in this section
specifically what will be modified, such as which courses or content standards will be modified and
document on the prior written notice the decision and reason.

e If the IEP team modifies the required regular high school diploma course standards and/or substitutes
graduation course requirements, the student will not receive a regular high school diploma.

o This means the student will continue to be enrolled and able to receive special education services until
age 21 or until the student completes all the required high school diploma courses without
modifications.

e Free Appropriate Public Education (FAPE) does not end until they meet all regular diploma requirements
similar to their peers or age out.
e The IEP team should bring forward the modified graduation course(s) each year.

21 Updated August 2025



’\\ south dakota
DEPARTMENT OF EDUCATION

V' Larming. Loadarsbip. servica.

TRANSFER OF RIGHTS

One year prior to the student reaching the age of majority, before the student turns 17 or earlier, the
student’s IEP must include a statement that the student has been informed of their educational rights will
transfer to him or her upon reaching age 18.

In this section:

e Document the day, month and year the student will turn 17 years old.

e Document the day, month and year that the parents and the student were informed of the transfer of
rights.

e This discussion needs to be documented on the parental prior written notice.

Unless parents assume guardianship, all rights previously afforded to parents will transfer to the student when
the student turns 18 years of age. For the list of specific educational rights that transfer to the student at age
18, refer to Procedural Safeguards (Parental Rights) booklet.

Note: If parent(s) and student need more information regarding different types of supported decision making
which are available, besides full guardianship, refer to the resources in this section.

GRADUATION DOCUMENTATION

Parents must be informed through the IEP process at least one year in advance (typically at the 11*" Grade IEP
meeting), of the intent to graduate their child with a regular diploma and terminate services. The IEP team
must review student completed requirements at this time and determine which courses still need to be
completed to earn the regular high school diploma.

Date Requirement: The district must document the month and year the proposed receipt of the students
signed regular diploma.

Requirement (individualized district specific requirements section): The IEP will state specifically how the
student in need of special education will satisfy the regular graduation requirements.

List the specific classes/courses that the student still needs to complete the regular graduation requirements.

Best Practice: Annually, the IEP team discusses the student’s future plans and goals for the student. It should
also be discussed whether the student is on track for graduation with their classmates or will continue services
beyond four years. These discussions should be documented and included in the PPWN.

BEFORE STUDENT RECEIVES A SIGNED DIPLOMA:

Before a student receives a signed regular diploma and exits special education, the IEP team must verify that:

e The school district’s graduation requirements have been met (utilize student transcripts), and

e The student’s measurable annual goals will be substantially completed, and

e New measurable annual goals or additional transition goals or services are not needed for the coming
school year.
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Disability Policy: Guidance Policy Applying Graduation Requirements to Students with Disabilities:
https://doe.sd.gov/gradrequirements/

Graduation Requirements: https://doe.sd.gov/gradrequirements/index.aspx

ARSD 24:05:27:01.03. Content of individualized education program.

ARSD 24:05:27:12. Graduation requirements.

TRANSITION SERVICES/COORDINATED SET OF ACTIVITIES

OVERVIEW -
e o v o e e
need fo happen to help students achieve their
. . . —_— A o e v s
The transition services are a coordinated set of activities that promote e s VRt 1 Coctaison beween h S, s, e chol 5 e 55 10
movement from school to the post school activities. Scooy e
e Appropriate transition services help drive the student’s course of et on Dtelfoes  Date Compits

study and address the post-school goals.

Community Experiences:
Acivity Date Inifisted ~ Date Completed

e These activities are those things that need to happen that will lead
to post-school results.

Related Services:
Activity Date Inifiated ~ Date Completed

e These activities will help the student achieve the desired
measurable post-secondary goals. e y——

Activity Date Inifiated ~ Date Completed

Activities will support the student to achieve these goals and will scquistion e Cay Lving St unen spproprate

Activity Date Inifiated ~ Date Completed

require a coordinated effort.

Functional Vocational Evaluation (when appropriate)
Activity DateInttiated  Date Completed

¢ Include specifically what others (student, families, and appropriate
adult service agencies or programs) will need to do.

e When viewed as a whole, the activities should demonstrate involvement and coordination between all the
individuals and organizations involved in the student’s transition program.

e District must follow up with the activities and track progress.

e Iftransition activities need to be changed or updated, follow IEP amendment process and procedures.

COMPLETING THIS PAGE

At a minimum, for each postsecondary goal (employment, education/training and independent living (if
applicable), transition services may include:

e |nstruction

e Related Services

o Community Experience

e Development of Employment and Post-School Objectives
e Acquisition of Daily Living Skills (if appropriate)

e Functional Vocational Evaluation (if appropriate)
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Each of these areas should be discussed during the IEP team meeting to determine which ones are needed for
the individual student.

If transition assessments and PLAAFPs show no needs in one or more of the seven transition service areas,
then simply indicate Not Applicable (N/A) or leave the item blank and explain the decision on the prior written
notice.

At a bare minimum, at least one activity/service must be listed which ties back to each of the student’s
Measurable Post-Secondary Goals. Typically, many services/activities may be needed to help students reach
their post-secondary goals.

The person/agency responsible (which could include the student, family, school, adult agency, etc.) needs to
be listed, along with initiation and completion dates.

P SUMMARY OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE (SOP)
L

PURPOSE: When a student graduates from high school with a regular diploma or “ages out” of special
education, IDEA requires the school to provide a SOP.

The SOP will typically be discussed and given to the student at an IEP meeting or before leaving the district.
The sample SOP template can be found at https://doe.sd.gov/sped/IEP.aspx under the transition section.

The SOP must be completed during the final year of a student’s high school education. The timing of completion of
the SOP may vary depending on the student’s postsecondary goals. If a student is transitioning to higher
education, the SOP, with additional documentation, may be necessary as the student applies to a college or
university. Likewise, this information may be necessary as a student applies for services from state agencies such
as vocational rehabilitation or Division of Developmental Disabilities. In some instances, it may be most
appropriate to wait until the spring of a student’s final year to provide an agency or employer the most updated
information.

It is most useful when completed during the transition IEP process when the student can actively participate in
the development of this document. The SOP should include recommendations about ways to help meet post-
secondary goals and contain the most updated information on the performance of the student and include
both the student’s abilities and aspirations. The student and parent receive a copy of the SOP document, along
with a copy to be kept in the student’s school file.

SOP is for students who will graduate or age out. While the SOP is very closely tied to information contained in
the IEP, it should be a separate document which condenses and organizes the key information that should
follow the student.

STATE PERFORMANCE PLAN INDICATOR 14

Indicator 14, mandated by IDEA 2004, involves tracking post school outcomes for students with disabilities.
District outcome data should be reviewed and used to improve transition programs.
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Appendix A Exit Information (Indicator 14 Post-School Outcomes): Districts are required to complete and
submit exit information for all special education students who have dropped out, will be aging out of special
education, or graduating with a regular diploma during the current school year. Up-to-date contact
information should be gathered prior to exiting.

One Year Follow-Up Survey: For students who graduated, aged out, or dropped out. Students will be
contacted one year after exiting, by a state contracted agency or school personnel, to determine the student’s
status regarding employment, postsecondary schooling, and other outcomes. For additional information
regarding the One Year Follow-Up, please see the SD-DOE State Performance Plan, Indicator 14 Post-School
Outcomes.

TRANSITION ACTIVITY RESOURCES

Technical Assistance Guide for Transition in the IEP — Indicator 13: https://tslp.org/transition-iep-plan /

High School Transition For Students with Disabilities: https://doe.sd.gov/sped/transition.aspx
e  Exit Checklist
e Graduation Qand A
e Sample Consent Form

e Summary of Performance

e Indicator 14: High School Outcomes

e National Dropout Prevention Center
Transition Services Liaison Project: https://tslp.org/

e Transition Technical Assistance Guide
e Parent Transition Guides

e Agencies

e Post-Secondary Outcomes

ARSD 24:05:27:13.02. Transition services.

Appendix A -- https://apps.sd.gov/DP42LaunchPad/Logon.aspx

Post School Outcomes Data - https://www.sdposthighsurvey.org/
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MEASURABLE ANNUAL GOALS AND OBJECTIVES/BENCHMARKS

OVERVIEW

When writing goals, focus on what the student can accomplish within
one year (12 months).

An annual goal does not have to be developed for every need listed in
the PLAAFP — at least one goal MUST be written in each area affected by
the student’s disability.

As the student achieves his/her goals, use the needs identified in the
PLAAFP page to develop new goals.

COMPLETING THIS PAGE

Every annual goal and objective must include the following:

Condition: State how the student will be prompted to complete the skill.

Messurabie Annusl Gosl %

Tiessursbie Annusl Gosl %

Wiassurabla Annusl Gosl ¥

3. ety sie

This can include what information or material is used or how it is presented. This often begins with “When

given...”

Target Behavior/Performance: State the specific skill or observable behavior the student will perform. The skill

should be linked to the student’s skill-based assessment and to the district’s curriculum and content standards

(beginning at the student’s current level of performance). This often begins with “(name) will ...”

Criteria: State how the skill or observable behavior will be measured. Include how well (accurately) AND how

often (consistently) the student must demonstrate the skill to consider it mastered.

Target Behavior/Performance

Condition/Context
Skill or Behavior

Evaluation Criteria and Procedures

Circumstances under which Observable Expected level of performance

the behavior is to be Measurable Method

performed — Verifiable Instrument

When given Use correct punctuation 55% accuracy

When presented Complete 2 step math problems Created “r” and “r-blends” correctly in 3
Recognize when need to use de- out of 4 conversations.
escalation strategy

SHORT-TERM INSTRUCTIONAL OBJECTIVES OR BENCHMARKS

Teachers may choose to include objectives or benchmarks under a goal to more clearly define the

skills/behaviors included in a goal. If a team includes objectives or benchmarks within a goal, there must be

two or more short-term objective or benchmark for that annual goal. Objectives or Benchmarks must also

contain all the criteria of a goal.

26

Updated August 2025




’\\ south dakota
DEPARTMENT OF EDUCATION
Y/ Leorming. Leaderhip. Service.

NOTE: If your student is working on alternate academic achievement standards and is taking the alternate
assessment, all the student’s academic goals MUST include objectives or benchmarks during the school years

in which the student will be taking state and/or district assessments.

Short-term objectives are measurable, intermediate steps between a student's present level of educational
performance and the annual goals established for the student. Short-term objectives are often used when the
subskills leading to the goal change over time.

Benchmarks are also measurable indicators of skill acquisition. They are broader than short-term objectives
and typically address major milestones. Benchmarks are often used when the skill or behavior remains the
same, but the percentage, accuracy, or rate change over time.

ADDITIONAL BOXES

Procedure Code - The procedure code indicates how progress toward a goal will be measured. The box at the
bottom of the goal page lists procedure codes that can be used. You can use more than one procedure code
for a goal.

Date — Each time a progress report is written and given to the parent, list the date here.

Progress Code — The progress code represents the level of progress made by the student on each annual goal
or short-term objective/benchmark during the reporting period. The box at the bottom of the goal page lists
progress codes that can be used.

Comments — This space is provided to add personal comments to families regarding student progress. It is best
practice to document data rich progress toward the goal. Example: add comments that student is now at 50%
accuracy toward meeting the 85% accuracy goal.

Note: If progress reports are written on a copy of the goal pages and not on the original, be sure to place the
document containing the yearly progress information in the student’s file when the new IEP is written.

Reporting Frequency to Parents — Check the box that represents how often the family will receive progress
reports. This should, at a minimum, be equal to the frequency that general education students receive report
cards.

Reporting Method to Parents - Check the box(es) that indicate(s) how progress toward the annual goal will be
reported to the parent/guardian. More than one box may be checked.

ANNUAL GOAL RESOURCES

ARSD 24:05:27:01.03. Content of individualized education program.

Writing Annual Goal Examples: https://doe.sd.gov/sped/IEP.aspx

Document Annual Goals and Service Time: https://doe.sd.gov/sped/IEP.aspx
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ACCOMMODATIONS, SUPPORTS, AND/OR MODIFICATIONS

OVE RVI EW Nnr-.-lnuAiians-:;::nc;wcﬁum

16

i and ModHisatons

= Tickes and Seaton

E

The IEP team will need to determine what supports the student
will need to be successful in accessing the general curriculum.

AR

Supports can include accommodation, supports in classroom for
student and staff, and/or modifications. The IEP team will
consider how the disability will impact access to general
curriculum based on student’s strengths and needs (PLAAFP). e ai

T O SLppOts I

i
g
g

What should the IEP teams consider when determining the
appropriate supports for a student in the classroom?

e What are the student’s learning characteristics?

e  What will happen in the classroom regarding tasks and
demands?

e Whatis the purpose/goal of the task/demand in the
classroom? e ot N

e How will the disability be affected by the situations?
e  What supports will the student need to access the
general curriculum?

o  Will the supports needed to access the curriculum impact modification of the course standards

taught?
Student Task/Demand Purpose Disability Effect Accommodation
Characteristic
Limited Pay Obtain new Student will miss Seat in back row when
sustained attention information critical accessing sensory input
attention during and be information to be strategies without
teacher led prepared to academically disrupting others

Lk lecture complete successful. Chunk information

ikes homework

hysical
Phy or task Provide outline of material
movement .

being presented

COMPLETING THIS PAGE

When the IEP team determines what supports a student will need, it may consider an accommodation,
modification and/or a support depending on what the student is expected to learn or demonstrate their
knowledge. Itis important for IEP team to understand the difference, the consideration in the classroom
context, and document when this situation may occur.
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DEFINITION

Accommodations: the teaching supports and services that students may require to successfully demonstrate

learning. Accommodations do not change curriculum expectations, or the knowledge and skills students are
expected to demonstrate based on course standard(s).

Modifications: practices that change, lower, or reduce learning expectations for course standard(s). Providing
modifications to students may have the unintended consequence of reducing their opportunities to learn
critical content.

Supports: Program supports for students and school personnel necessary for the student to advance
appropriately toward the annual goals, to progress in the general curriculum, and to be educated and participate
with other children both with and without disabilities

WHAT IS IT?

Accommodation: It allows the student, due to needs, to access the information for learning and assessment.

e This includes how information is presented, how the student responds, what environment is needed for
student to learn, and what timing and scheduling of the instruction is best for the student.

Modification: It changes and reduces the expectation for learning or demonstration of same knowledge based
on course standards.

Supports: It provides supports for the student and/or educator(s) the student to access curriculum and participate
with peers.

e Paraprofessional training, paraprofessional services consultation services, physical access supports,
assistive technology, training for educators and parents, training on behavior strategies and/or
behavior plan, etc.

Example #1
Audio books/read aloud/text to speech

e Accommodation: when measuring content knowledge.

e Modification: when measuring if the student can comprehend or decode what they have read.

e Supports: Assistive technology training for staff, paraprofessional support and training in providing
accommodation.

Example #2
Multiplication Table

e Accommodation: when completing science formulas or applying multiplication process.

e Modification: when student needs to demonstrate knowledge of multiplication facts.

e Supports: Training on type of multiplication table appropriate for student, when it is considered an
accommodation or modification for the student.
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REQUIREMENTS FOR ACCOMMODATIONS/MODIFICATIONS/SUPPORTS

Frequency: Specify the frequency the accommodations, modifications and/or supports will need to be
provided. (l.e. daily, weekly, etc.). Because the need for an accommodation may be different depending on
the situation, often the frequency of an accommodation is documented by describing the condition under
which the accommodation will occur. Example: When Sally is given an independent reading assignment that
requires reading text above her current instructional level

Duration: Duration is the amount of time a service will be provided. Duration can be stated, for example, as
the number of minutes per session or per week (e.g., 15 minutes, 30 minutes)

However, because some accommodations are more difficult to quantify in terms of a specific timeframe, how the
team describes the duration of the service may vary. For example, with the example of Sally from above, and
knowing that some reading assignments will take longer to complete than others, the complete accommodation
statement that includes the duration of the service might look something like: When Sally is given an
independent reading assignment in the general education classroom that requires reading text above her current
instructional level, she will be provided the text in a format that she can listen to until the reading assignment is

completed.

Location: For each accommodation, modification and/or supports listed, the team must specify the location
(ex. General education classroom, resource room, guidance office, library) in which it will need to be
provided.

Example: For assignments require reading and tests, if Text-to-Speech is available, student will use
headphones/ear buds daily in the classroom. If no text to speech available, student will receive read aloud
assistance in library study room.

Example: When Sally is given an independent reading assignment in the general education classroom that

requires reading text above her current instructional level, she will be provided the text in a format that she
can listen to until the reading assignment is completed.

Teacher Notification Requirement: All teachers and support staff must be informed of the accommodations,
modifications and/or supports they are required to implement in their class. This can include information from
the special factors page. The student’s teachers must have access to copies of the IEP.

KEEP IN MIND:

e Include only the accommodations, modifications and/or supports the student needs to have during
instruction to benefit from the educational program.

e The accommodations, modifications and/or supports are required to be provided according to the
frequency, duration and location specified in the IEP.

e These are not optional or delivered at the discretion of the teacher or student.

e Accommodations, modifications and/or supports must be written specific enough so that everyone
responsible for implementing the student’s program will know exactly what and how to implement them.

e Collect data and information on how the accommodations, modifications and/or supports are working or
not working for the student so the IEP can be adjusted as needed.
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e Do notinclude instructional practices that a teacher provides for the entire class or accommodations,

modifications and/or supports needed because of a one-time lesson or activity.

e Modifications, even at a young age, could impact students’ lives in the future, which may include whether the

student will meet the regular diploma requirements.
e Discussion and decisions should be documented in the PPWN.

ACCOMMODATION, SUPPORTS, AND MODIFICATION RESOURCES

IRIS Center accommodation section: https://iris.peabody.vanderbilt.edu/

Center on Technology and Disabilities — great resource for educators on assistive technology
https://www.air.org/project/center-technology-and-disability

JAN: Job Accommodation Network: https://askjan.org/

South Dakota Accommodation Documenting Frequency Location Duration

ARSD 24:05:27:01.03. Content of individualized education program.

Paraprofessional Guidelines: https://doe.sd.gov/sped/IEP.aspx
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STATE/DISTRICT-WIDE ASSESSMENT ACCOMMODATIONS

OVERVIEW

The Individuals with Disabilities Education Act requires that all special
education students fully participate in all state and districtwide
assessments in the same manner as their non-disabled peers unless
the IEP team determines:

Assasement

Hrict-wids &

INDIIDUAL EDUCATION PROGRAM
ARSD 24:05:27

ment Accommodations

" ‘approvan far

(1) such participation is not appropriate without reasonable

(2) such assessment is not appropriate and identifies an alternate

“List the accommodationa the sfudent will be taking for each fsat/test area.
{Oniy theme arcommedatins densfied for instruetion an the goal pages can be sonsidered for state and district wige
testing T i =t it |

State Asaasamant Accommeodations

sSoutn Dakotz Mstn
AsBggBment (GT 3-8 & 111;

‘soutn Dakots science
Asssament (Gr 5, & & 111;

accommodations.

soutn Dakota ELA
Assasamer nt(GT 3-8 & 111

nnnnnnnnnnn decumented

form of assessment.

sSoutn Dakots Matn-Art ‘South Dakots Science-Alt

COMPLETING THIS PAGE

Assessment Considerations

‘Soutn Dakota ELA-AIL
3381

1)

38811

Assessment (6r5, 8 &11)

District-wide 4sag

Test:

sment Accommodationa

The IEP teams must select one of the three options regarding the
student’s need for accommodations on state and district-wide

assessments.

1.

Student will be taking state and/or district-wide assessments with or without accommodations.
Will the student be taking, during the timeframe of this IEP, a district or state assessment?

Student will be taking state and/or district-wide alternate assessments.
If the student will be taking state and district-wide alternate assessments, the team must develop short-term
objectives or benchmarks for all academic goals.

Eligibility Criteria for Alternate Assessment:
A student must meet all three of the following criteria to be identified for participation in state and
district alternate assessment:
1. Student has a significant cognitive disability.
2. Student requires extensive instruction and support to acquire and maintain skills.
3. Student learns through alternate academic achievement standards.
For a student taking the alternate assessment, the IEP team must explain the following:
a. Thereason why the student cannot participate in the regular assessment.
b. The reason why the alternate assessment selected is appropriate for this student.

No state- and/or district-wide assessments are required at this student’s grade level during the
course of this annual IEP.

Be aware of the beginning and ending date of the IEP you are developing. If state or district wide
assessments will be conducted during the timeframe of the IEP, be sure to select the appropriate option.

To determine what constitutes a “districtwide assessment,” district can refer to the District-wide
Assessment Guidance Policy.
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Examples:

e The annual IEP meeting is held in May for student in the 10'" grade. The student’s 11" grade state

assessment will occur in the spring of the next school year and prior to the next annual IEP meeting.
The IEP team must consider accommodations for state testing at this time.

e The district requires all 5™ graders to participate in district-wide assessment via fall, winter, and

spring benchmarking.

e Accommodations for district assessment should be documented for students whose IEPs dates

will occur during the 5% grade year.
e Any 5" grade student with a significant cognitive disability identified for alternate assessment

participation should have documentation of how the district will provide a district alternate

assessment using 5™ grade alternate academic achievement standards.

List the accommodations the student will or will not be taking for each applicable test

administration.

Taking assessments without accommodations

If student will not utilize accommodation for the assessment, then leave it blank.

Taking assessments with accommodations
In this section, the IEP team will identify which accommaodations will be used on the specific state and

districtwide assessment. Only specific accommodations are allowed on these assessments, depending on what

the assessment is measuring. The IEP team will need to compare the instructional accommodations already

identified in the IEP, along with the accommodations allowed in the specific assessment. A student may have

more instructional accommodations than the state or districtwide assessment allow.

1. Teams must consider if the student’s accommodations are approved for the applicable test

administration.

2. Accommodations must first be identified as an instructional accommodation in the IEP to
be considered as an accommodation for the statewide assessment.

3. The accommodation should be used regularly by the student for at least five weeks or until the

student is comfortable with the accommodation.

4. Accommodations that are not approved for test administration cannot be provided as they invalidate

the test results.

Instructional
Accommodations

What accommodation(s) did
the IEP team already
determine for the student?

State and Districtwide
Accommodations

What accommodations are allowed
for specific state or district
assessment to ensure it is measuring
skills correctly?

Document Selected Accommodations

Once the IEP team has ensured the
instructional and the specific
assessment accommodations align,
they will document which ones that
will be used.

OTHER INFORMATION REGARDING STATE ASSESSMENTS:

Check Statewide Assessment procedures for timelines on when to notify the State of certain accommodations to

be enabled for the state testing window. Those can be found at https://doe.sd.gov/assessment/ .
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ALTERNATE ASSESSMENT ACCOMMODATIONS

There are many accessible features included in the alternate assessment for students to use. To document the
appropriate accommodations for the state or districtwide alternate assessment, the IEP team will need to
refer to the specific state or district alternate assessment manual for allowable accommodations.

The process of selection is the same as for the regular assessment.
STATE AND DISTRICT ASSESSMENT RESOURCES

Accommodations for South Dakota State English Language Arts, Math and Science Assessments:
https://doe.sd.gov/assessment/

State Alternate Assessments Information: https://doe.sd.gov/assessment/alternate.aspx

South Dakota’s Tools, Supports and Accommodations: https://doe.sd.gov/Assessment/

ARSD 24:05:27:01.03. Content of individualized education program

District-wide Assessment Guidance Policy: https://doe.sd.gov/assessment/documents/AssessmentPolicy.pdf
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Description Of Special Education Services

OVERVIEW

The statement of services in a student’s IEP must be written clearly so that the school’s commitment of resources
is clear to parents and other members of the IEP team. This section documents the when, where, how often, and
how long the service will be provided for each area the student is eligible and should, at minimum, align to the
student’s annual goals.

Annual Goal Description of Services

Condition Performance | How well How often Frequency Duration ‘ Location

I

The description of services must reflect each of the areas the student was determined to be eligible. Areas of
eligibility can include reading decoding, math, behavior, listening comprehension, reading fluency, reading
comprehension, fine motor, gross motor, language, articulation, etc. Each area listed under “Description of
Services” should be linked to a goal which reflects a need identified through evaluation and IEP team discussion.

Those needs represent each skill area that is affected by the disability.

III

e Statements such as “study hall” and “Social Studies” are not skill areas affected by the disability and
should not be used as a description of service area.

For younger students determined eligible under the category of developmental delay, the areas affected by the
disability might include cognitive, adaptive, social/behavior, fine motor, gross motor, articulation and/or
language. If cognitive is too general of a term, then consider using such terms such as pre-reading or literacy,
pre-math etc.

Documenting Service Time Definitions:

Area ®m  Related to annual goals such as basic reading, math, behavior, listening
comprehension, reading fluency, reading comprehension, social communication,
fine motor, gross motor, adaptive behavior, language, articulation, pre-reading,
pre-math, etc.

Frequency B The number of times per week the special education and related services will be
delivered.

B Ensure the frequency provides sufficient opportunities for practice and corrective
feedback.

Duration ®  The length of each session, often represented in minutes, for the services to be

provided to the student.
= Be mindful of the attention span of a students' age or disability.

Location B The placement where the services will be provided.
= |f more than one place, clearly note where services will occur.

Note ®  [f the start or end of the service area is different than the length of the annual IEP. Please
document when it will start and end.
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e Amount of service: A statement of time dedicated to each

service area must be clearly defined. All IEP team members

=
e
5
£

will understand the amount of time (duration) to be
committed each session and how many times a week
(frequency) the service will be provided. This amount of

e S o b P e stion service constitutes the students “specialized instruction” on

e the goal. Therefore, when the IEP team clumps together

S services, “special education 50 minutes 5 times per week” or
= ":;:::mmm. “articulation and language 20 minutes 3 time per week”

;TID;'I:WIE there is no clear understanding of how much specialized

;.'f::;fi?fcm-. instruction will be devoted to each skill area affected by the

e disabiliy.

O psychological Services

ST rr— “The meaning of the term ““duration’” will vary,

S depending on such things as the needs of the

child, the service being provided, the particular
format used in an IEP, and how the child’s day and IEP are structured. What is required is
that the IEP include information about the amount of services that will be provided to the
child, so that the level of the agency’s commitment of resources will be clear to parents and
other IEP Team members. The amount of time to be committed to each of the various
services to be provided must be appropriate to the specific service and clearly stated in the
IEP in a manner that can be understood by all involved in the development and
implementation of the IEP.” (Federal Register, Vol 71 No 156 p. 46667)

Location of Service: The team must decide where (the location) the student’s specialized instruction can best be
provided. Specialized instruction can be provided in one or a combination of settings or locations such as general
education classroom, resource room, therapy room, library, study hall etc. When determining the location of
service, the team must consider least restrictive environment. The total amount of time the student is removed
from his/her peer’s results in where the student is on the continuum of alternative placement. Every effort
should be made to try each option on the continuum moving from least to most restrictive.

EXAMPLE:

e Articulation —1 time per week for a 30-minute session — Speech therapy room.
e Math — 2 times per week for 20 minutes - Resource room

e Reading — 3 days per week for 15 minutes — General Education classroom

e Adaptive Behavior — 3 times per week for 20 minutes — preschool setting

Additional things to keep in mind:

Clear Picture: There are many ways to document how the IEP team develops the arrangement of services for a
student. Remember it must represent a “clear picture” not only to the family but to those responsible for
implementing the program. The program represents the skill areas affected by the disability. Therefore, the
description of services must align with the “program” (annual goals) the IEP team developed for the student.
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Least Restrictive Environment: The IEP team must determine the placement of the student on the continuum of
alternative placement to document the justification for placement. The total amount of time the student is
“removed or separated” from his/her peers is the only amount of time considered when calculating the

Y s

percentage. Note: When documenting terms such as “in class support”, “in the schoo

III

, or other vague
comments, etc. it is difficult to determine where the student is receiving instruction on the goal or if the district is
indicating a student support.

Provide FAPE: The intent of “Special Education Service to be provided” is to reflect the amount of special
education time and services the district is committed to provide for the student to provide a Free Appropriate
Public Education (FAPE). The intent of “services to be provided” is not to account for the student’s entire time
but rather to reflect the amount of instruction time the student needs, that represents his/her specialized
instruction. A schedule can be developed to reflect a student’s entire time.

Caution: The district’s services reflect what instructional time the student needs and does not reflect the entire
class period. If the student is pulled out of 8th grade math for the entire 55 minutes, then doing so conflicts with
the concept “that all students need to receive instruction in the general curriculum” which is the general concept
encouraged by Every Student Succeeds Act (ESEA) and ARSD 24:05:28:01 Least Restrictive Program to be
provided.

DESCRIPTION OF SERVICES RESOURCES

Documenting Annual Goals and Service Time: https://doe.sd.gov/sped/IEP.aspx
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RELATED SERVICES

Related services are those services required by the individual student to benefit from his or her special education

program. Related services allow students to:

e Participate in the general education curriculum with their peers
e Meet their educational goals
e Take partin extracurricular and nonacademic activities

The IEP team will determine what related services are needed, the title of the person responsible, the amount,
location, and duration of the service.

Examples:

e Due to a student’s behavior, the team assessed, developed PLAAFPs and wrote a behavior goal as part of
the student’s program. In determining “what related service was needed for the student to benefit from
the program”, the team indicated the student would benefit from the related service of counseling. The
counseling service would target skills connected to the behavior goal.

e Astudent was determined eligible as developmentally delayed in the areas of fine motor and gross
motor. The IEP team developed PLAAFPs and wrote a fine and gross motor goal as part of the child’s
program of specialized instruction. The preschool special education teacher is assigned as the person
responsible for carrying out the program. In determining “what related service was needed for the
student to benefit from the program”, the team indicated the child would benefit from the related
service of Occupational Therapy. The occupational therapist would target fine motor deficits.

Transportation Considerations:

Transportation by the IEP team considers the student needs to ...

Travel to and from school and between schools

Travel in and around school buildings; and

Specialized equipment (such as special or adapted buses, lifts, and ramps) if required to provide special
transportation for a child with disability.

Transportation services should be clearly described in this section. Identify who will provide the

transportation, special equipment and personnel (if any) to assure safety of the child, cost, responsible party to
pay for transportation, and schedule of transportation services (days of the week, times of the day).

Early Childhood Transportation: How will they access special education services? Transportation should be
considered if student must travel to a location for services.

REMINDERS:

e The student must be eligible for special education before they can access a related service.

e Related services are individual for the student and are not disability specific.

e NOTE: If a district will be using a parent’s private or public benefits (Medicaid) you must very carefully
document the number of services and duration of services. Parental consent is required each time a public

38 Updated August 2025



’\\ south dakota
\’ DEPARTMENT OF EDUCATION
‘ Learning. Leadership. Service.
agency accesses a parent’s private or public benefits. Parents need to know how many times you will be

accessing their insurance.
e Dismissal process (see dismissal section)

DOCUMENTING RELATED SERVICES OPTION

3:1 MODEL: HOW TO DOCUMENT IN DESCRIPTION OF SERVICES

= 3 weeks direct and 1 week indirect
® Do not use “week off” terminology.
B What does direct mean?
®  What does indirect mean?
®  Keep in mind: What does the student need to make progress?
= How would you clearly document services on the IEP?

Therapy Service Only Examples: Services must clearly describe frequency, duration of services, and location that
will be provided.

Frequency Duration Location

6 sessions per month 20 minute sessions Therapy room

Comment: Goal work will be approximate 1 to 2 sessions per week for a total of 6 sessions in 4 weeks.

Example below is for two locations the annual goal will be provided instruction.

Frequency Duration Location

6 times per month 20 minutes Therapy room

Comment: Goal work will be approximate 1 to 2 sessions per week for a total of 6 sessions in 4 weeks.

2 times per month 20 minutes General Classroom

SLP will meet with student 20 minutes 2 x per month to work on generalization of the goal in the regular
education setting.

Example below is not acceptable:

Frequency Duration Location
Monthly 120-minutes Therapy

These examples are not allowed because it is not clear enough to provide services. Monthly minutes is too broad.
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RELATED SERVICES RESOURCES

ARSD 24:05:27:03. |IEP team to determine related services

ARSD 24:05:27:04. Determination of related services

ARSD 24:05:14:01 Children with Disabilities covered by public benefits or insurance

ARSD 24:05:14:01.05 Children with disabilities covered by private insurance

ARSD 24:05:27:07. Transportation. If transportation is required for the child to benefit from the special
education program, transportation shall be written in the individual educational program and provided at no
cost to the parent. A district may not require that a parent provide transportation; however, if both parties
agree that the parent will provide the transportation, it shall be noted on the individual educational program
and the parent shall be reimbursed by the district in accordance with SDCL 13-30-3 and 13-37-8.9.
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MONITORING PROGRESS

Why Monitor Progress?

¢ Individuals with Disability Education Act (IDEA) and state regulations
¢ Student should make progress on goals
e Report progress based on IEP team decisions
e Communicate with the parent as a member of the IEP team
e What if student is not making progress?
. Teacher change evidence-based instruction method
. Still is not improving, the IEP team will reconvene
¢ What if the student meets his or her goal?
. IEP team will meet to determine next steps
e Discuss at the annual IEP meeting for the team to make adjustments to the student’s IEP, or as needed

Documentation of implementation and progress on the goal

Staff implementing the annual goal must keep record of the implementation and progress. Best practice is to
include the date, time, and location along with notes on strategies/interventions used. Since the district is
required report progress on annual goals, the district must track the data collected and student progress.

Guiding Question Things to Do Things to Avoid

How will the
student’s progress be
objectively
measured?

How often will the
student’s progress be
measured?

Who is responsible
for collecting
progress monitoring
data?

Do: use objective measures (e.g., data that

can be reported in numbers rather than

words).

Examples:

* Behavior observation checklists

* Progress monitoring probes (e.g.,
reading, mathematics)

* Unit or chapter test scores

Do: Measure frequently and
systematically.

Examples:

* Every two weeks

* At least three times per week

Do: Identify an individual with appropriate
data collection training.

Examples:

* General education teacher

* Special education teacher

* School psychologist
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Don’t: Use subjective measures.
Examples:

* Anecdotal reports

* Teacher or student perceptions

Don’t: Measure inconsistently or
infrequently that data-based changes to
services and supports can’t occur.
Examples:

* Every nine weeks

* Three times a year

Don’t: Assume that an individual has the
skills to collect data.
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Guiding Question Things to Do Things to Avoid

Where will data
collection occur?

When will data
collection occurs?

How well will the
student need to
perform to achieve
his or her stated IEP
goals (i.e.,
performance
criteria)?

Do: Clearly identify each relevant setting

or context in which data will be collected.

Examples:
*  During reading instruction
*  On the playground

Do: Maintain a consistent data collection

schedule.

Examples:

* Mondays, Wednesdays, and Fridays at
10:00 a.m.

* Tuesdays during reading

Do: Use the performance criteria from

annual goals.

Examples:

* Perform a task with 85% accuracy
during three consecutive observations

* Read 95 words correctly per minute
with at least 93% accuracy

Don’t: Broadly describe the setting or
context (e.g., in the general education
setting) or omit it completely.

Don’t: Collect data on an inconsistent

basis.

Examples:

* Monday at the beginning of reading
class (9:00 a.m.) and then Wednesday
right before recess (10:30 a.m.)

* At the teacher’s convenience

* When the student is in a good mood

Don’t: Use different performance criteria
than those stated in annual goals.

Table is from IRIS CENTER: IEPS: Developing High Quality Individualized Education Programs (Page 9)

MONITORING PROGRESS RESOURCES

ARSD 24:05:27:01.03. Content of individualized education program

ARSD 24:05:25:04. Evaluation procedures — General

ARSD 24:05:24.01:19. Criteria for specific learning disability

ARSD 24:05:26:02.03. Required services -- No change of placement

South Dakota Statewide Literacy: https://doe.sd.gov/literacy/

South Dakota Response to Intervention: https://doe.sd.gov/sped/rti.aspx

South Dakota Positive Behavior Intervention and Supports: https://doe.sd.gov/sped/pbis.aspx

AIR: Center on Multi-Tiered System of Supports: https://mtss4success.org/essential-components/progress-

monitoring

IRIS Center: https://iris.peabody.vanderbilt.edu/
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LEAST RESTRICTIVE ENVIRONMENT AND JUSTIFICATION

Overview

Least Restrictive Environment (LRE), or sometimes called
placement, is an important decision on where and how specialized
services will be provided to a student. Individuals with Disabilities
Education Act (IDEA) specifically indicates:

e tothe maximum extent appropriate, students with
disabilities shall be educated with children who are not
disabled and shall be provided special programs and

services to meet their individual needs which are
coordinated with the regular educational program.

LRE is determined by the IEP team as they consider and determine
the individual student needs and supports required to receive
specially designed instruction (SDI). LRE is not just a location but
program of what services a student needs for success and where
and how the services will be provided most effectively.

Least Restrictive E

The |EP Team must ensure that, to the maximum exient appropriate, students with disabilifies are educaled with
nondisabled peers, including exiracurricular services and activities.

Continuum of Alternative Placements (Ages 5-21)

I 0100 General Classroom with Modifications 80-100%
O 0110 Resource Room 40-79%

O 0120 Self-Contained Classroom 0-39%

O 0130 Separate Day School

O 0140 Residential Facility

O 0150 HomeHospital

‘Continuum of Alternative Placements (Preschool

Ages 3-5)

O 0310 Early Childhood Setfing-10 hrs_+/week
semvices in Reg EC program

O 0315 Early Childhood Setiing-10 hrs.+/week
services in other location

O 0325 Early Childhood Setting-Less than 10hrsiuk.
semvices in Reg EC program

[ 0330 Early Childhood Setting-Less than 10hrsiuk.
services in other location

0 0335 Special Education Class

O 0345 Separate School

O 0355 Residential Facility

0 0365 Home

01 0375 Service Provider Location

Participation with Non-Disabled Peers

Program Options
O At

Non-Academic
O Counseling
O Career and Technical Ed O Meals
O Music

O Early Childhood Program
O Physical Education (PE)
0 Other

O Recess

0 Other

Comments:

O Employment

00 Health Services

Exiracurricular
O Athletics

O Clubs

O Groups

O Recreation
O Other

Referrals

Justification for Placement--An explanation of the extent, if any, to which the student will not participate with
nen-disabled students in regular classes and non-academic activities.

Please use accephireject format for each alternative placement considered )

O The team addressed the pofential harmiul effects of the special education placement.

When calculating LRE, the Individual Education Program (IEP) team will include the amount of time the
student is with nondisabled peers. This includes the regular education classroom, recess, lunch, art, music,
P.E., and time spent in passing through the hallways. These environments are all regular classroom time when

spent with nondisabled peers.

The IEP team will also consider the amount of time the student is removed from the regular education
classroom; including when providing instruction on the annual goals, supports, classes which student is unable
to make progress, etc. This is where the team must also discuss the pros and cons, including harmful effects,

of the removal.

e When a special education staff member works with a student in the regular education environment,
those minutes do not count as minutes of away from non-disabled peers . (However, it is still
important to document this time on the supports section or another section in the IEP if the child

requires that support).

e If a student is removed from a regular education study hall environment to a study hall only for students
with disabilities for 50 minutes, those 50 minutes should be counted toward time away from nondisabled
peers. The special education staff may not be working with the child for all 50 minutes, the child is still

removed from their regular classroom during that time.
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What should the team consider when determining a student’s LRE or placement?

Requirements

Considerations

Must be based on the individual student
needs.

What are the needs of the student, and can the student still be
educated with nondisabled students in regular class and
activities?

Appropriate accommodations, supports, and
SDI services are provided for the student.

What supports does the student need to remain in regular
education classroom? Can this be accomplished? Why or why
not?

Student will be educated in the school the
student would normally attend if not
disabled. If the IEP team determines another
location is required, it should be as close to
home as possible.

Which school would the student attend if not identified as a
student with a disability? What supports or accommodations
are necessary for the student to be successful in that school
environment? What evidence suggests that student would not
be successful in that school environment?

Discuss the harmful effects of the LRE
(placement) on the student.

What are the benefits and harmful effects (pros and cons) of
educating with nondisabled students? Potential benefits should
outweigh harmful effects when determining appropriate
placement.

Discuss how the student will have access to
nonacademic and extracurricular services.

Will the student need a specific plan for nonacademic and

extracurricular services provided by the school? When the

school plans a field trip or other special event, how will the
student be included in the event?

CONTINUUM OF PLACEMENTS

Continuum of placements are available based on the individual needs of the student. The K-12 and early

childhood environments have different placement options. Staff should be trained to use the appropriate

continuum of placements.

K-12 School Placement Continuum

Resource
Room

General
Education

Self
Contained

Home
Hospital

Residental
program

Day program
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For 6-21 and 5-year-olds attending Junior Kindergarten or Kindergarten: Only the amount of time the student
is removed from his/her nondisabled peer group is calculated to determine the placement category. Placement
percentage can be calculated according to a typical day, week, or whatever unit the team decides. The
following method calculates placement percentage per week. An example is demonstrated in the gray.

Determine the total number of minutes in the district’s typical week. A. 2,100
Determine the number of minutes the student is in an environment with non-disabled [B. 1,490
peers in a typical week.

Divide the minutes student is in an environment with non-disabled peers (B) from the |C. 71%
total (A) to determine the percentage of time spent in regular education environments

(C).

45

Updated August 2025



's\south dakota
DEPARTMENT OF EDUCATION

Learning. Leadership. Service.

Age 3-5 Early Childhood Environments:

South Dakota Decision Tree for Coding Least Restrictive Environment
Continuum of Alternative Placements (Ages 3-5)
DDN Campus Reporting/Child Count

Student is 5 years old Is the student attending a regular early childhood program?
i i i . . . . -
attending . JI'JI‘HOI’ Kindergarten « Does not include 5 year old attending Junior Kindergarten or Kindergarten
or Kindergarten
These students are coded using 100 How many hours does the student attend a regular early childhood program? Is the student attending a special education program?
Placement Codes: l l 1 1
| 10 hours or mor k | | Lessthan 10 hours per week | If YES, If NO,
= 100 General Classroom with Modifications l 1
80-100% 335 = Special Education Class Is the child receiving the majority of
At least 10 hours... If less than 10 hours... speci i i
pecial education services and relat-
= 110 Resource Room 40-79%
(at least 50%) of children with disa- ed services in the family or caregiv-
— 120 Self-Contained Classroom 0-39% Where does the child receive the Where does the child receive the bilities (i.e. children on IEPs). This e S
majority of special education majority of special education category may Include but is not lim-
= 130 Separate Day Schiool related services hours? related services hours? Ited to programs in: Regular School 1
= 140 Residential Facility Buildings, Trallers or Portables, Child
i 310 = In the regular early child- 325 = In the regular early child- care facilities, Hospital Facilities - out If YES,
= 150 Home/Hospital =
hood Program hood Program patient, Other community based 365 = Home
settings.
Includes: all 5 year olds attending Junior Kin- 315 = In some other location 330 = In some other location 345 = Separate School
dergarten (JK) and Kindergarten (K). IfNO,
designed for children with disabil
Regular Early Childhood Program is a program that includes a majority ities. 375 = Service Provider Location
(at least 50 percent) of non-disabled children (i.e. children not on IEP’s).
This category may include but is not limited to: public or private pre- 355 = Residential Facility or some other location that is not
school programs, group child development centers or home-based child- or medicalFaciity (in patient) included in any other category.
’\\sou'h dakoto care.
b DEPARTMENT OF EDUCATION
Laarming Lesdenivp. Service

lindated Decomher 2022
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Participation with Nondisabled Peers

When the IEP team decides to remove a student from his/her nondisabled peers, the team must discuss all of
the other opportunities available for the student to participate with his/her nondisabled peer group.

e Check all of the boxes that apply when the student will participate with his/her peers.

e For students ages 3-5, document if student will participate in any of the activities within an early childhood
program. If the student will not participate in an educational program, use the comment section to note that
it was discussed and does not apply.

e Potential Harmful Effects: In addition, the IEP team must discuss the potential harmful effects of the
accepted special education placement.

DOCUMENTING THE JUSTIFICATION (ACCEPT AND REJECT):

The justification is the statement that explains why the placement was selected for the student based on the
student’s individual needs and reasons based on those needs.

Justifcation

Benefit to the How can
student regarding accommodations,
academic, behavior, supports, modified
functional, and assignments, and/or
social emotional equipment support the
benefits to remain student in the general
in classroom. education classroom?

Based on a
student's unique Effect on peers Where will student
when student is | make progress and still

placed in a specific be educated with

needs and goals and
taking into account
parent and student location. nondisabled peers?

preference.

If removing the student from the regular classroom, the IEP team documents evidence that accommodations,
supports, and modifications in the regular education classroom was not providing the necessary progress for the
student. Progress means the student is learning academically and functioning in the classroom with suppports. The
student may still struggle in a particular enviroment, but access to the curriculum and peers provides greater
opportunity for the student to make progress.

Considerations for documenting justification as accept/reject section:

The IEP team must provide an individualized written description for each continuum of alternative placement
option considered and the reason(s) why each option was rejected. The IEP team will work down the

continuum of alternative placements from least restrictive to most restrictive ending at the placement the

team accepts.

Include in the description the student’s instructional needs that were considered in the decision.

Written descriptions are NOT required for options that are more restrictive than the placement accepted by the IEP
team.
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Copying and pasting the same reject statement for each option on the continuum is not acceptable. Each
continuum of alternative placement option is different, and the reason the student is unable to be educated in
that rejected placement should reflect the students unique learning needs.

Acceptable justifications may include a combination of the following:

e C(Clearly outlines the group’s discussion and serious consideration of each placement

e Go beyond a description of a preferred option, such as "student needs better ratio than this option can
provide.”

e Tells why the setting is essential, or harmful, to student's unique learning needs and describes those needs.

Unacceptable Justifications are ones that only:

o Reflect non-academic reason

o Reflect non-individualized reason

e Reflect administrative convenience

e Reflect decision based on disability category

e Areidentical to all other students in that placement
e Are based on availability of related services

e Are based on availability of services

e Are based on availability of space

Examples of Continuum Accept and Reject Considerations:

K- 12 Accept Reject

Early Childhood

General classroom with modifications:
Rejected — Describe why

Early Childhood:
Rejected and describe why

Resource room: Special Education Class:

Rejected — Describe why Accepted and describe why along with the harmful

effects.

Self-contained
Accepted — Describe why along with discussion of the
harmful effects

STOP
K-12 Example:
LRE Justfication
General Reject: when the IEP team reviewed all the evaluation data and input from the IEP team,
Education student has signficant needs in reading comprehension, math problem solving, and

Classroom with
Modification

caclucation. The accommodations, supports, and modifications provided in the past and
currently still demonstrate they are having a negative impact on the students progress.
Student is unable to maintain same pace with peers.
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Resource Room Accept: Student will receive instruction in the special education classroom for English
Lanugage Arts (ELA) and Math classes due to the signficant impact of the disability. The
student will access the regular eduation curriculum to some extent in this setting but this
environment will support the student’s disability with more focused attention and
consistency in indivialized pacing and specialized instructional methods. Student will
receive specialized instruction on the annual goals during this time. Student will access
the regular education class in other settings with support. The IEP team discussed
potential harmful effects of removal but student wants to quit working because they can’t
keep up with peers. Student will work toward diploma requirements, due to maintaining
a connection to the regular curriculum.

PPWN Tip: Explain why the IEP team determined the student can be in regular education class. If removed for a
class or specialized instruction (work on goals) only, explain why the IEP team choose that option and the impact on
future goals.

Continuum Placement Codes for School Aged Students (Definitions)

0100 Regular Classroom with Modification

A student is in this category if he/she attend the regular class for 80 percent or more of their school day.
This may include children with disabilities placed in:

e regular class with special education/related services provided within regular classes.

e regular class with special education/related services provided outside regular classes; or

e regular class with special education services provided in resource rooms.

0110 Resource Room

A student is in this category if he/she attends the regular class no more than 79 percent and no less than 40
percent of their school day. These children receive special education and related services outside of their regular
classroom at least 21 percent, but no more than 60 percent of the school day. Children who receive their
services in a public or private separate school or residential facility are not included in the resource room LRE
code.

This may include children placed in:

e resource rooms with special education/related services provided within the resource room; or

e resource rooms with part-time instruction in a regular class.

0120 Self-Contained Classroom

A student is in this category if he/she attends the regular class less than 40 percent of the day and receives special
education and related services outside of the regular classroom for more than 60 percent of the school day.
Children who receive their services in a public or private separate school or residential facility are not included in
the Self-Contained Classroom LRE code.

This category may include children placed in:
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e self-contained special classrooms with part-time instruction in a regular class; or
e self-contained special classrooms with full-time special education instruction on a regular school campus.

0130 Separate Day School

A student is in this category is he/she receives their education programs in public or private separate day school

facilities. This includes children with disabilities receiving special education and related services, at public

expense, for greater than 50 percent of the school day in public or private separate schools.

This may include children placed in:

e public and private day schools for students with disabilities.

e  public and private day schools for students with disabilities for a portion of the school day (greater than 50
percent) and in regular school buildings for the remainder of the school day; or

e public and private residential facilities if the student does not live at the facility.

0140 Residential Facility

A student is in this category if he/she receives their education program and lives in public or private residential

facilities during the school week. This includes children with disabilities receiving special education and related

services, at public expense, for greater than 50 percent of the school day in public or private residential

facilities.

This may include children placed in:

e public and private residential schools for students with disabilities; or

e public and private residential schools for students with disabilities for a portion of the school day (greater
than 50 percent) and in separate day schools or regular school buildings for the remainder of the school
day.

Do not include students who received education programs at the facility, but do not live there.
0150 Home/Hospital

A student is in this category if he/she receives their education programs in homebound/hospital environment
includes children with disabilities placed in and receiving special education and related services in:

e hospital programs, or

o homebound programs.

Do not include children with disabilities whose parents have opted to home-school them and who receive
special education at the public expense.
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CONTINUUM PLACEMENT CODES FOR EARLY CHILDHOOD PROGRAM (AGES 3-5) DEFINITIONS

0310 Early Childhood Setting (In the regular early childhood program)

A student is in this category if he/she attends an Early Childhood Program 10 hrs./week or more that includes at
least 50% non-disabled children and receives special education services and/or related services in EC program.

0315 Early Childhood Setting (in some other location)

A student is in this category if he/she attends an Early Childhood Program 10 hrs./week or more that includes at
least 50% non-disabled children and receives special education and/or related services in another location.

0325 Early Childhood Setting (In the regular early childhood program)

A student is in this category if he/she attends an Early Childhood Program less than 10 hrs./week that includes
at least 50% non-disabled children and receives special education and/or related services in EC program.

0330 Early Childhood Setting (in some other location)

A student is in this category if he/she attends an Early Childhood Program less than 10 hrs./week that includes
at least 50% non-disabled children and receives special education and/or related services in another location.
Examples of an Early Childhood Program — Includes at least 50% non-disabled children
v/ Head Start
v" Preschool classes offered to an eligible pre-kindergarten population by the public-school system
v’ Private preschools; and
v Group child development centers or childcare

0335 Special Education Class or Separate Class

A student is in this category if he/she attends special education program. A program that includes less than
50% non-disabled children. A separate class must serve more than one student.

0345 Separate School

A student is in this category if he/she attends a special education program in public or private day schools
designed specifically for children with disabilities.

0355 Residential Facility

A student is in this category if he/she attends education programs in publicly or privately operated
residential schools or residential medical facilities on an inpatient basis.

0365 Home

A student is in this category if he/she receives special education and related services in the residence of the
child’s family or caregivers, and who did not attend an early childhood program, or a special education program
provided in a separate class, separate school or residential facility.
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0375 Service Provider Location

A student is in this category if he/she receives special education and related services from a service provider,
and who does not attend an early childhood program, or a special education program provided in a location
that is not included in any other Early Childhood location.

Examples:

e Specialized instruction provided in the service provider’s office, in school buildings, on an outpatient
basis in hospital facilities, libraries and other public locations.

LEAST RESTRICTIVE ENVIRONMENT AND JUSTIFICATION RESOURCES

ARSD Chapter 24:05:28

“Locating ‘virtual learning’ on the LRE Continuum”, 2023, Special Ed Connections:
https://www.specialedconnection.com/LrpSecStoryTool/index.jsp?contentld=10004&chunkid=1000014815

U.S. Department of Health and Human Services and U.S. Department of Education. Policy Statement on Inclusion of
Children with Disabilities in Early Childhood Programs. Updated November 28, 2023.
https://sites.ed.gov/idea/files/policy-statement-on-inclusion-11-28-2023.pdf

IRIS Center: Least Restrictive Environment Brief: https://iris.peabody.vanderbilt.edu/wp-
content/uploads/pdf info briefs/IRIS least restrictive environment info brief.pdf. September 25, 2019

For students ages 3-5, see the Early Childhood Special Education Website for Decision Tree for Coding Age 3-5 LRE.

Professional Learning Platform: https://sded.sd.gov/
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https://doe.sd.gov/sped/documents/Coding-LRE-22.pdf
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EXTENDED SCHOOL YEAR (ESY)

OVERVIEW
ESY services are not intended to advance skills but are provided to
students that: .

Esginning Dals | Ending Deis Wit
gy gy Pas Wasks

e experience significant regression/recoupment of previously learned| [ s [
skills without the provision of such services.

e need to maintain critical life skills, or

e tosupport the establishment of emerging skills.

" Insinaction, relatnd services (spedityl clner (ist)
" Regessonfecoupment, Emerging Sk, or Mainienance of Gritical Lite Skl

The IEP team must consider the following elements when
determining the need for ESY services:
e The likelihood of significant regression and the rate of
probable recoupment of skills.
e If the lack of services over breaks in service will halt astudent’s
progress toward developing critical life skills.
e Ifthe breakin service will interrupt a student with a disability at a
critical breakthrough period of learning a skill.

e Ifthe break in service will intensify “interfering behavior” such as
aggression and self-injury.

NOTE: The need for extended school year services must be addressed each year for all students. It can also
include other breaks besides summer break.

COMPLETING THE PAGE

ESY Services Needed

Check this box if the IEP team determines that ESY service is needed. The program must be developed.
Document the following information when planning the ESY services for a student:

e The goals that will be reinforced during ESY services.

e The type of service—instruction, specific related services that will be provided, or other.

e The beginning date of services (Estimate the start of services by month, date, and year).

e The ending date of services (Estimate the end of services by month, date, and year).

e The minutes per week of each service listed; and,

e The reason that the service is needed (regression/recoupment, emerging skills, or maintenance of critical

life skills).

ESY Services Not Needed

If data collected indicates a student does not regress over periods when school is not in session, then no
extended school year services are needed, mark "no" on this section of the form.

NOTE: A review of data may be necessary before school is out to be sure circumstances have not changed resulting
in the need for ESY services.
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Example:

o,
r

e After 4 months of service, the student initiates the sound. The team may want to consider ESY service to

maintain the productions of this sound.

ESY Services to be Determined by (Date)

If it is not known at the time the IEP is developed whether extended school year services will be needed, the
IEP team will specify a date by which the team will reconvene to discuss and determine if ESY services will be
provided.

There will need to be documentation in the file that the team met on or before the date indicated to make the
determination if services need to be provided.

Documentation should include:
e Meeting notice
e Amendment regarding the IEP team’s decision
e Parental prior written notice summarizing the IEP team’s actions

o Ifitis determined ESY services are needed, complete the ESY page in the IEP.

In making changes to a student's IEP after the annual IEP meeting for a school year, the parent of a student with
a disability and the school district may agree not to convene an IEP meeting for the purposes of making the
changes and instead may develop a Parental Prior Written Notice (PPWN) to amend or modify the student's
current IEP.

If changes are made to the student's IEP in accordance with this section, the district shall ensure that the
student's IEP team is informed of the changes.

EXTENDED SCHOOL YEAR RESOURCES

ARSD 24:05:25:26. Extended school year authorized.
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AMENDMENT
OVE RVI Ew INDIV ID.L-L EPL g.u'[f‘l\f ‘.':GR% \\».‘:‘..ra'E JFI"EM
STUDENT HAME: [ sms:
There are two ways to document an IEP amendment. oo e P Losresen.
[ [ace: [ cRape:
1) Record the changes on an amendment form and then

Note: if using an IEP program, the process may be slightly
different check with district process.

An amendment to the IEP can be made at any time that the
team agrees a change is appropriate or necessary. Some of
the most common reasons to draw the IEP team together for
IEP amendment include:

1.
2.

M was prowited 10 Parent Guardian
ian Initial)

give the parent a copy of the amendment form and a e

Furpoes of Westing [Agenda Rems]

Parental Prior Written Notice.
Write the changes directly on the IEP with the date the
change was made and then give the parent a copy of the

TEF Team Sgnature Tate

FarentGadan

IEP with the changes and a Parental Prior Written

Notice.

‘Weating Notes

There is a change in the health status of a student.
The student has met goals and objectives at a faster (slower) rate than anticipated, requiring new/different
goals and objectives to be written.

. An IEP team meeting may be necessary if the student is making insufficient progress toward his/her annual

goals.

4. A member of the team feels a change of placement should be considered by the team.

8.

A member of the team feels additional (fewer) related services are needed and should be considered by the
team.

Extended school year services are potentially needed, requiring the team to reconvene for determination of
need and the development of an Extended School Year IEP.

New evaluation findings are brought to the attention of a member of the team that require the committee
to reconsider placement, goals and objectives, related services, or other portions of the IEP.

The team needs to discuss if the student has met their graduation requirements.

The Amendment form may not be used, however, to extend an IEP beyond the 365-day timeline. This timeline

cannot be extended.

NOTE: Districts must provide Parental Prior Written Notice following an amendment agreement.

Note: If an online IEP system, check for procedure to document an amendment.

COMPLETING THIS PAGE

Demographics-Top Section

For instructions on completing this section, see directions for the cover page of the IEP in this guide.
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Meeting Date

Indicate the date (month/day/year) the amendment meeting/discussion takes place.

A copy of this IEP

District must ensure that parent/guardian received a copy. It can be noted here or through other
documentation.

Purpose of the Meeting/Agenda

Briefly specify the purpose of the amendment or agenda. (ex., change service minutes, change placement, etc.)

Signatures

The signature lines on the cover sheet of the amendment form provide space to document all the IEP team
members in attendance. This can be through signatures of the team members or documented participation by
the district. One’s signature implies participation and not agreement or consent.

Meeting Notes

This section of the amendment form allows the IEP team to write any information they wish to add or change on
the current IEP document.

If the IEP team is modifying or adding to the goals and objectives of the IEP, simply make a statement to that
effect on the amendment form and attach the updated goal and objective sheets to the IEP amendment.

Whenever an amendment is done the district must complete the parental prior written notice, which states what
they just agreed to. The district explains that the change will go into effect at a minimum after the 5 days prior
notice unless the parent wishes to waive the 5 days waiting period. A waiver should be utilized only on a limited
basis. The district must document the parent agreed to waive the 5-day notice.

Examples of situations when an IEP amendment would be appropriate.

e A parent calls the district and would like to discuss a change to their child’s IEP. The district and the parent
agree to make a change to the IEP. The district completes a parental prior written notice that states when
the parent called, what was discussed and the agreed upon change. The amendment is completed and
attached to the prior notice and sent to the parent. The parental prior written notice states the
amendment will go into effect on XXXX date, which is after the 5 days waiting period.

e A parent is visiting the school. The district and the parent are discussing a change to the child’s IEP. The
parent and the district agree to a change. While the parent is at the school, the district completes the
amendment and has the parent sign. The district also completes the parental prior written notice, which
states what they just agreed to. The district explains that the change will go into effect after the 5 days prior
notice unless the parent wishes to waive the 5 days waiting period. The parent signs the waiver right away,
the district will document the new date service will go into effect.
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AMENDMENT RESOURCES

ARSD 24:05:27:08.01. Agreement to change IEP

ARSD 24:05:27:08.02. Amendments to IEP
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DISMISSAL PROCEDURES

The same process and requirements used for initial evaluation and/or reevaluation apply before determining that

the child is no longer a child with a disability.

TO DISMISS ASTUDENT FROM SPECIAL EDUCATION AND/OR RELATED SERVICE(S)

1.

(Review of Existing Data) The district evaluation team, including the parent, would review the student’s
information and decide what evaluation information is necessary before determining the child is no longer
a child with disability.

. Once the district has decided what evaluations are necessary, complete the PPWN Consent. Remember to

keep parent/guardian involved and informed of the evaluation plan. Document their input on the PPWN
Consent.

. The district must complete the parental prior written notice/consent for evaluation, listing the

test/evaluations, records, and reports that will be used to determine if the child continues to be eligible
for services.

When documenting previous evaluation information to be used on the parental prior written
notice/consent for evaluation, indicate the area or name of the evaluation and the date it was
administered. This also holds true with any information to be used that was not administered during the
25-school day evaluation timeline. This will let the parent/guardian know that previous information will be
used and that a new evaluation will not be administered.

. Parent/guardians must be informed of their right to request an assessment to determine whether the child

continues to be a child with a disability. District needs their written consent to conduct evaluations.

All the evaluation procedures stated in ARSD 24:05:25:04 Evaluation procedures apply.

Copies of all evaluation reports/documentation used by the team to determine if the child continues to be a
child with a disability must be provided to parent/guardians.

Meeting notice is sent to parent/guardian setting up a meeting at a mutually agreeable time at which time
the IEP team will review the evaluation data and determine if the child continues to be eligible for services.
The team will complete the evaluation report and the determination of eligibility reporting the team’s
decision regarding the child’s eligibility for services on PPWN. A copy of this document with the team’s
decision must be given to parents/guardians. Do not forget to allow for the minimum 5-day
implementation requirement.

DISMISSAL FROM A RELATED SERVICE

A student’s IEP team is responsible for reviewing data and information on a regular basis to “determine

whether or not related services are required in order to assist the child to benefit from the special education

program” (ARSD 24:05:27:04). If the IEP team is considering dismissal only from a related service (while

maintaining other special education services and supports), the IEP team must:

review data and information regarding the related service
determine how the potential change will impact the student’s access to FAPE
determine whether a formal evaluation is needed
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If the IEP team determines the current data is sufficient to justify dismissal from a related service, document the
decision in a PPWN (with clear explanation of the team’s considerations, data that supports the team’s decision,
and reasons(s) why the related services is no longer needed.

If the IEP team determines that current data is not sufficient and formal evaluations are needed, the team will
follow regular evaluation procedures (24:05:25:06)

DISMISSAL RESOURCES

ARSD 24:05:25:06. Reevaluations

ARSD 24:05:25:04. Evaluation procedures -- General

ARSD 24:05:25:04.03. Determination of eligibility

ARSD 24:05:25:07. Additional procedures for evaluating specific learning disabilities

ARSD 24:05:25:08. Additional group members for specific learning disabilities

ARSD 24:05:25:11. Observation for specific learning disabilities

ARSD 24:05:25:12. Documentation of eligibility for specific learning disabilities

ARSD 24:05:27:04. Determination of related services

ARSD 24:14:14:03. Prior written notice

ARSD 24:05:25:03.04. Evaluation procedures -- Notice
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TRANSFER PROCEDURES

STUDENT TRANSFERS IN FROM ANOTHER SOUTH DAKOTA SCHOOL DISTRICT (IN STATE)

1. Request the following documents from the previous district:

e Referral document (if initial evaluation)

e Initial consent for placement

e Parental prior written notice/consent for the most recent evaluation

e All evaluation reports from the most recent evaluation

e Medical diagnostic reports of chronic/acute health issues

e Any other evaluation report pertinent to the student’s disability

e Eligibility determination document

e Meeting notice

e Current IEP

e Allapplicable amendments to the IEP

e Behavior intervention plan (if applicable)

2. If documents are not received within one week of requesting records from the previous district, the
receiving district administrator should make a second contact to the previous district’'s administrator to
expedite the transfer of records. In the event records are not received, the receiving district administrator
should contact the South Dakota Department of Education, Special Education Programs (SEP) and request
an intervention to acquire the above documents.

3. The receiving district review team will examine the documents to determine:

e Ifthe IEP can be implemented (comparable services) as written

e If evaluation/eligibility documents accurately support eligibility

4. No amendment required:

e District will contact the parent by phone or in person and discuss the results of the review teams
finding.

e Following the contact/discussion, parental prior written notice will be sent to the parents
summarizing the IEP implementation discussion.

e District will inform all staff responsible for implementing the IEP of their responsibilities. Services will
be implemented to avoid any undue interruption in the provision of special education and related
services.

5. Amendment required:

e District will contact a parent prior to sending a meeting notice to explain purpose of the meeting. Then
send a meeting notice to the parents setting up an IEP team meeting to discuss possible amendments
recommended by the district review team.

e  Amendment decisions will be documented, parental prior written notice sent/given to parent and IEP
implemented.

e District will inform all staff responsible for implementing the IEP of their responsibilities. Services will
be implemented to avoid any undue interruption in the provision of special education and related
services.

. If additional evaluation is needed to determine eligibility and educational need, prior

notice/consent for evaluation will be completed at the time of the meeting.
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. Evaluation procedures, eligibility determination and IEP meeting will be held following completion of
the evaluation(s).
o Parental prior written notice is sent.
° Complete an Initial Consent for Special Education and Related Services for first time receiving
services in South Dakota.

STUDENT TRANSFER IN FROM AN OUT-OF-STATE SCHOOL DISTRICT

1. Request the following documents from the previous district:

e Referral document (if initial evaluation)

e Initial consent for placement

e Parental prior written notice/consent for the most recent evaluation

e All evaluation reports from the most recent evaluation

e Medical diagnostic reports of chronic/acute health issues

e Any other evaluation report pertinent to the student’s disability

e Eligibility determination document

e Meeting notice

e Current IEP

e Allapplicable amendments to the IEP

e Behavior intervention plan (if applicable)

2. If documents are not received within one week of requesting records from the previous district, the
receiving district administrator should make a second contact to the previous district’s administrator to
expedite the transfer of records. In the event records are not received, the receiving district administrator
should contact the Special Education Programs (SEP) region representative and request an intervention to
acquire the above documents.

3. Thedistrict review team will examine the documents to determine:

e Ifthe IEP can be implemented (comparable services) as written.

e |If evaluation/eligibility documents accurately support South Dakota eligibility criteria.

4. The district will send a meeting notice to the parents setting up an IEP team meeting to review the IEP and
establish the student’s eligibility in South Dakota.

e Team will review current IEP and agree to implement OR amend the IEP as necessary.

e District will inform all district staff responsible for implementing the IEP of their responsibilities.

e Services will be implemented to avoid any undue interruption in the provision of special education and
related services.

e The IEP team will determine if appropriate evaluation information is available supporting South Dakota
eligibility criteria. If so, complete the Eligibility Determination document for the purpose of verifying the
appropriate disability category for child count.

e If additional evaluation is needed to determine eligibility and educational need, prior
notice/consent for evaluation will be completed at the time of the meeting. This will be
considered an initial evaluation.

e Evaluation procedures, Eligibility determination and IEP meeting will be held following completion of the
initial evaluation.

e Parental prior written notice is sent.
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TRANSFER RESOURCES
ARSD 24:05:27:15.01. IEPs for transfer students within state

ARSD 24:05:27:15.02. IEPs for student transfers from another state
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REVOCATION OF CONSENT FOR SPECIAL EDUCATION AND RELATED SERVICES

The form enables the parent/guardian or adult student to revoke consent in writing. If a parent or student at age of

majority revoke consent in writing the school district or public agency:

1. Is not required to convene an IEP team meeting or develop an IEP.

2. District will not be considered to be in violation of the requirement to make a free appropriate public
education (FAPE) available to the student because of the failure to provide further special education and
related services.

3. District may not seek to use consent override procedures such as mediation or due process procedures to
obtain an agreement or a ruling that services may be provided to the student.

4. District may not continue to provide special education and related services to the student but must
provide Prior Written Notice before ceasing the provision of special education and related services.

Itis not required to amend the student’s education records to remove any references to the student’s receipt of
special education and related services because of the revocation of consent.

PARENTAL PRIOR WRITTEN NOTICE FOLLOWING REVOCATION OF CONSENT FOR SPECIAL
EDUCATION AND RELATED SERVICES

Under ARSD 24:05:27:04.03, when a parent/guardian or adult student revokes consent in writing for the
provision of ALL special education and related services, the school district may not continue to provide special
education and related services to the student. However, before the district discontinues services, the district
must provide the parent/adult student with a prior written notice before ceasing services. The district must
provide the notice in understandable language (ARSD 24:05:30:06). The prior written notice must be given a
reasonable time before the school discontinues special education and related services.

If only revoking a component of the IEP: If the parent requests only a component of the special education or
related services in the IEP to be removed, the IEP team shall reconvene to determine if the component to be
removed will impact FAPE for the student. If it will not impact FAPE, amendment procedures can be followed. If
removing the component of the IEP does impact student’s access to FAPE, the district will document on PPWN the
decision made and notify parents of their procedural safeguards dispute resolutions.

REVOCATION OF CONSENT RESOURCES

ARSD 24:05:27:04.03. Parental withdrawal of consent for services.

Sample Forms: https://doe.sd.gov/sped/IEP.aspx
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AFTER MEETING REMINDERS

After any meetings where decisions are made, the district is required to:
v Ensure a final copy of the IEP is given to the parent(s) along with a PPWN
v Final copies are stored (based on district procedures)

v" Notify all staff working with the student who are required to assist in implementation of the IEP
o When changes take effect
o Ensure the staff know responsibilities, what accommodations and supports mean, and answer any
additional questions.
o Receive a copy
v Any changes to IEP notify the district staff that enters enrollment data in Infinite Campus

24:05:27:01.04. Access to IEP. Each school district shall ensure that the child's IEP is accessible to each
regular education teacher, special education teacher, related services provider, and other service
provider who is responsible for its implementation. Each teacher and provider described above is
informed of:
= (1) His or her specific responsibilities related to implementing the child's IEP; and
= (2) The specific accommodations, modifications, and supports that must be provided for the child
in accordance with the IEP.

District Written Procedures
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PARENTAL PRIOR WRITTEN NOTICE (PPWN OR PWN)

Prior Written Notice (PWN) means before implementation. This document is completed after eligibility meetings,
IEP meetings, amendments, or any other time when district decisions are made related to evaluation, eligibility,
and FAPE. The district should provide parent notice of the changes or reasons of a rejected suggestion and the
decisions by the district and IEP team.

This notice is required prior to implementing any change in identification, evaluation, placement or the provision of
Free and Appropriate Public Education (FAPE), regardless of whether an IEP meeting was held or not.

The PPWN must clearly reflect an individualized comprehensive overview of the proposal(s) agreed to and/or
refused. The notice provides the parent/guardian a comprehensive overview of the changes and affords them time
and opportunity to express additional questions and/or concerns or seek resolution before any action is taken.

Written notice also must be given to the parent/guardian a minimum of five days before the district proposes or
refuses to initiate or change the identification, evaluation, or educational placement of the child or the provision of
a free appropriate public education to the child. The five-day notice requirement may be waived by the
parent/guardian.

Note: The waiver should only be used on a limited basis. The five-day notice provides the district and
parent/guardian time to ensure new IEP is ready to implement and provide parent/guardian time to consider the
proposal. If parent/guardian does waive the five-day waiting period, the district must document the agreement.

PPWN AFTER DECISION RESOURCES

PPWN After Decision Examples: https://doe.sd.gov/sped/IEP.aspx

ARSD 24:14:14:03. Prior written notice

See also |IEP Cover Page section for date chart
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